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Abstract 
This dissertation investigates how language attitudes affect linguistic stratification and 
language use among Moroccan youth.  The language situation in urban Morocco offers a unique 
venue for exploring how different linguistic codes, be they exogenous or endogenous, are 
represented and seek legitimacy and presence in contested and negotiated social domains.  This 
dissertation brings a current understanding of language practices among youth in Morocco and 
contributes to a broader understanding of the sociolinguistic situation in Morocco and in the 
Arab world.  
Focus group participants use different discursive strategies to contest or rationalize the 
hegemonic discourse of modernity that shapes and is shaped by their language attitudes that they 
project toward different languages in Morocco.  Studies on language attitudes have traditionally 
argued for aligning languages through covert and overt prestige, where local languages represent 
aspects of local culture, while the outward projection of social mobility motivates the acquisition 
and use of the transplanted varieties (Labov 1972; Trudgill 1983; Bentahila 1983; Marley 2004).  
Using a matched guise test, this dissertation broadens the scope of sociolinguistic research to 
analyze the covert language attitudes that shape the presence of H codes (Standard Arabic and 
French) and an L code (Moroccan Arabic).  This analysis of covert attitudes shows that these 
languages are not uniformly distributed along the poles of status and solidarity but rather are 
competing for both.   
In addition to the investigation of language attitudes using critical discourse analysis and 
two matched guise tests, this dissertation contributes to the theoretical understanding of 
sociolinguistic research in Morocco by analyzing an overt language attitudes questionnaire.  The 
main theoretical focus of the questionnaire provides us with an understanding of overt language 
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attitudes, analyzed using diglossia and socioeconomic class stratifications, as well as reported 
language use, analyzed intergenerationally and by socioeconomic class.  In spite of the 
maintenance of diglossia between local languages, namely Standard Arabic, Moroccan Arabic, 
and Berber, these results show how French and MA-French codeswitching permeate into lower 
functional domains, which undermine the presence of local languages.   
The results of this dissertation show that different data methods produce different results; 
therefore, the theoretical contribution of this dissertation is that more than one method of data 
collection must be used in order to validate a theory and more than one method of data analysis 
must be investigated before making any theoretical claims.  The second theoretical contribution 
of this dissertation is that L codes do not hold exclusive appropriation to L domains.  While MA 
and Berber in L domains are maintained through diglossia, which prevents the H code of SA 
from entering these domains, French has started to negotiate its presence in these L domains.  
This dissertation challenges the theoretical assumption that allocates H codes to the projection of 
overt prestige and L codes solely to solidarity, by testing covert attitudes within a pilot Matched 
Guise Test between SA and French, two H codes, and then adding the L code of MA to further 
test the relationship between the L and H codes in terms of status and solidarity. 
The empirical results of this dissertation challenge the conceptual understanding of 
language attitudes in Morocco and show a stratified outlook of these attitudes, divided along 
socioeconomic class lines.  Thus, using data from Matched Guise Tests, a language attitudes 
questionnaire, and a focus group, this study reanalyzes the motivations behind the current 
attitudinal distribution toward different languages in Morocco, as well as the functional 
stratification these codes in various social domains.  
 iv 
 
Acknowledgements 
I would like to express my appreciation and gratitude to all of those who have contributed 
to this dissertation.   First, my appreciation goes to my advisor, Dr. Rakesh Bhatt, for his 
introduction into the field of sociolinguistics.  I am grateful for his invaluable time and support in 
this endeavor.  I am indebted to my dissertation committee members, Drs. Elabbas Benmamoun, 
Douglas Kibbee, and Rajeshwari Pandharipande, for their advice, patience and insights.  I am 
especially thankful to those in Morocco who welcomed me to conduct research in their schools 
and interview their students.  My sincere gratitude goes to all of the students who participated in 
my research and informed my understanding about their thoughts and attitudes in Morocco 
today.  My special thanks to my friends in Marrakech and the U.S., who have been an incredible 
source of support in this endeavor and give new meaning to our brotherhood.  I am indebted to 
my family, friends, and colleagues, for their support and encouragement throughout my entire 
education.  Most of all, I am grateful to my parents, wife, and siblings, who have always been 
there for me and encouraged me to succeed.   
 
 v 
 
Table of Contents 
Chapter 1: Introduction ............................................................................................................... 1 
1.1 Overview .......................................................................................................................... 1 
1.1.1 Research Questions....................................................................................................... 2 
1.2 Summary of Findings and Contributions ......................................................................... 3 
1.2.1 Chapter 4:  The Discourse of Modernity and its Role in Shaping Linguistic Practices 
among Moroccan Youth .......................................................................................................... 3 
1.2.2 Chapter 5:  Covert Language Attitudes among Moroccan Youth ................................ 4 
1.2.3 Chapter 6:  Diglossia, Overt Language Attitudes and Use Among Moroccan Youth .. 5 
1.3 Outline of Dissertation ..................................................................................................... 7 
1.3.1 Chapter 2:  Literature Review ...................................................................................... 7 
1.3.2 Chapter 3:  Methodology .............................................................................................. 7 
1.3.3 Chapter 4:  The Discourse of Modernity and its Role in Shaping Linguistic Practices 
among Moroccan Youth .......................................................................................................... 7 
1.3.4 Chapter 5:  Covert Language Attitudes among Moroccan Youth ................................ 7 
1.3.5 Chapter 6:  Diglossia, Overt Language Attitudes and Use Among Moroccan Youth .. 8 
1.3.6 Chapter 7:  Discussion and Conclusion ........................................................................ 8 
Chapter 2: Review of Literature ................................................................................................. 9 
2.1 Diglossia and Multilingualism ......................................................................................... 9 
2.1.1 Diglossia ....................................................................................................................... 9 
2.1.2 Diglossia and Bilingualism ......................................................................................... 10 
2.1.3 Diglossia and Multilingualism.................................................................................... 12 
2.1.4 Domains ...................................................................................................................... 14 
2.1.5 Diglossia and Multilingualism in Morocco ................................................................ 16 
2.2 Language Attitudes ........................................................................................................ 21 
2.2.1 Covert and Overt Prestige and Language Attitudes ................................................... 21 
2.2.2 Class............................................................................................................................ 25 
2.2.3 Covert and Overt Attitudes in Morocco ..................................................................... 27 
2.3 The Notion of Modernity ............................................................................................... 29 
2.3.1 The Notion of Modernity and Linguistic Stratification .............................................. 30 
2.3.2 Modernity in the Arab world ...................................................................................... 33 
2.3.3 Nationalism ................................................................................................................. 35 
2.3.4 Iconization, Recursivity, and Erasure ......................................................................... 36 
2.4 Critical Discourse Analysis ............................................................................................ 38 
2.4.1 Discourse .................................................................................................................... 38 
2.4.2 Critical Discourse Analysis ........................................................................................ 38 
2.4.3 Shifters ........................................................................................................................ 38 
2.4.4 Notion of Voicing ....................................................................................................... 40 
 vi 
 
Chapter 3: Research Methodology ........................................................................................... 41 
3.1 Covert Language Attitudes: The Matched Guise Test ................................................... 41 
3.1.1 Experiment Site .......................................................................................................... 41 
3.1.2 Tools:  The Matched Guise Test (MGT) .................................................................... 41 
3.1.2.1 Text...................................................................................................................... 42 
3.1.2.2 The Speaker ......................................................................................................... 43 
3.1.3 The Respondents......................................................................................................... 43 
3.1.4 Data Analysis .............................................................................................................. 44 
3.2 Overt Language Attitudes: Language Questionnaire ..................................................... 45 
3.2.1 Experiment Site .......................................................................................................... 45 
3.2.2 Tools:  The Language Questionnaire.......................................................................... 45 
3.2.3 The Respondents......................................................................................................... 46 
3.2.4 The Site ....................................................................................................................... 47 
3.2.5 Data Analysis .............................................................................................................. 49 
3.2.6 Socioeconomic Status ................................................................................................. 50 
3.3 Focus Groups.................................................................................................................. 52 
3.4 Interviews ....................................................................................................................... 53 
Chapter 4: The Discourse of Modernity and its Role in Shaping Linguistic Practices among 
Moroccan Youth ........................................................................................................................... 54 
4.1 Introduction .................................................................................................................... 54 
4.1.1 Focus Group Results ................................................................................................... 56 
4.1.2 Introduction ................................................................................................................ 56 
4.1.3 Focus Group Data ....................................................................................................... 56 
4.1.4 Focus Group Results Presentation .............................................................................. 62 
4.1.4.1 Intertextuality and Reported Speech ................................................................... 62 
4.1.4.2 Voicing and Shifters ............................................................................................ 70 
4.1.5 What It Means to be Modern in Morocco .................................................................. 82 
4.2 Ideology of Modernity among Moroccan Youth ........................................................... 84 
4.2.1 Introduction ................................................................................................................ 84 
4.2.2 European Expatriates as the Target Model of Modernity ........................................... 85 
4.2.3 Ideology at Work:  Accommodation and the Articulation of Modernity ................... 91 
4.2.3.1 Introduction ......................................................................................................... 91 
4.2.3.2 Linguistic Accommodation and the Ideological Processes of Recursivity and 
Erasure  ............................................................................................................................. 92 
4.3 Conclusion ...................................................................................................................... 99 
Chapter 5: Covert Language Attitudes among Moroccan Youth ........................................... 101 
5.1 Introduction .................................................................................................................. 101 
5.2 2005 Matched Guise Test Pilot Study: Results Presentation ....................................... 103 
5.2.1 Introduction .............................................................................................................. 103 
 vii 
 
5.2.2 Traits ......................................................................................................................... 103 
5.2.3 Student Respondents................................................................................................. 103 
5.2.4 Speaker Guises ......................................................................................................... 105 
5.2.5 Status Traits Results ................................................................................................. 106 
5.2.6 Solidarity Traits Results ........................................................................................... 107 
5.2.7 Generalizations ......................................................................................................... 108 
5.3  2005 Matched Guise Test Pilot Study: Results Discussion ............................................. 109 
5.2.8 Status Traits .............................................................................................................. 109 
5.2.9 Solidarity Traits ........................................................................................................ 110 
5.2.10 Conclusion ............................................................................................................ 112 
5.3 2007 MGT Main Study: Results Presentation ............................................................. 113 
5.3.1 Introduction .............................................................................................................. 113 
5.3.2 Traits Description ..................................................................................................... 113 
5.3.3 Reliability of Traits ................................................................................................... 114 
5.3.4 Student Respondents................................................................................................. 114 
5.3.4.1 Respondents’ Profile ......................................................................................... 114 
5.3.4.2 Respondents’ Language Proficiency ................................................................. 115 
5.3.4.3 Respondents’ Gender ........................................................................................ 116 
5.3.5 Speaker Guises ......................................................................................................... 117 
5.3.6 Status Traits Results ................................................................................................. 117 
5.3.7 Solidarity Traits Results ........................................................................................... 120 
5.3.8 Generalizations ......................................................................................................... 122 
5.4 2007 MGT Main Study:  Results Discussion ............................................................... 123 
5.4.1 Introduction .............................................................................................................. 123 
5.4.2 Status Traits .............................................................................................................. 124 
5.4.3 Solidarity Traits ........................................................................................................ 128 
5.4.4 Generalizations ......................................................................................................... 131 
5.5 Conclusion .................................................................................................................... 132 
Chapter 6: Diglossia, Overt Language Attitudes and Use Among Moroccan Youth ............. 134 
6.1 Introduction .................................................................................................................. 134 
6.2 Home Domain .............................................................................................................. 135 
6.2.1 Introduction .............................................................................................................. 135 
6.2.2 Data Presentation: Language Use ............................................................................. 135 
6.2.3 Data Presentation: Language Attitudes .................................................................... 141 
6.2.4 Results Discussion .................................................................................................... 144 
6.2.4.1 Language Use and Attitudes ............................................................................. 144 
6.2.4.2 Diglossia and Socioeconomic Status................................................................. 148 
6.3 Language of the Street.................................................................................................. 150 
6.3.1 Introduction .............................................................................................................. 150 
6.3.2 Results Presentation .................................................................................................. 150 
 viii 
 
6.3.3 Results Discussion .................................................................................................... 152 
6.4 Education Domain ........................................................................................................ 161 
6.4.1 Introduction .............................................................................................................. 161 
6.4.2 Language Use:  Data Presentation ............................................................................ 161 
6.4.3 Language Use:  Data Discussion .............................................................................. 163 
6.4.4 Language Attitudes: Data Presentation .................................................................... 168 
6.4.5 Language Attitudes: Data Discussion ....................................................................... 170 
6.4.6 Language Policies as Compared to Language Attitudes and Use ............................ 177 
6.4.6.1 Language Policies ............................................................................................. 177 
6.4.6.2 Language Use and Attitudes as Compared to Language Policies ..................... 181 
6.5 Business Domain .......................................................................................................... 183 
6.5.1 Introduction .............................................................................................................. 183 
6.5.2 Private Sector:  Results Presentation ........................................................................ 183 
6.5.3 Private Sector:  Results Discussion .......................................................................... 184 
6.5.4 Public Sector:  Results Presentation ......................................................................... 187 
6.5.5 Public Sector:  Results Discussion ........................................................................... 189 
6.6 Conclusion .................................................................................................................... 191 
Chapter 7: Conclusion ............................................................................................................ 195 
7.1 Introduction .................................................................................................................. 195 
7.2 Contributions of this Dissertation ................................................................................ 196 
7.2.1 Empirical Contributions ........................................................................................... 196 
7.2.1.1 The Discourse of Modernity and its Role in Shaping Linguistic Practices ...... 196 
7.2.1.2 Covert Language Attitudes................................................................................ 197 
7.2.1.3 Diglossia, Overt Language Attitudes and Use .................................................. 198 
7.2.2 Methodological Contributions .................................................................................. 199 
7.2.2.1 The Discourse of Modernity and its Role in Shaping Linguistic Practices ...... 200 
7.2.2.2 Covert Language Attitudes................................................................................ 200 
7.2.2.3 Diglossia, Overt Language Attitudes and Use .................................................. 200 
7.2.3 Theoretical Contributions ......................................................................................... 201 
7.3 Limitations of this Dissertation .................................................................................... 203 
7.4 Topics for Future Research .......................................................................................... 204 
7.5 Summary ...................................................................................................................... 204 
Bibliography ............................................................................................................................... 205 
Appendix A:  Focus Group Personal Information Sheet ............................................................ 225 
Appendix B1:  Matched Guise Test Personal Information Sheet ............................................... 226 
Appendix B2:  Matched Guise Test Text Transcription ............................................................. 227 
Appendix B3:  2005 Matched Guise Test Evaluation Sheet....................................................... 229 
 ix 
 
Appendix B4:  2007 Matched Guise Test Evaluation Sheet....................................................... 230 
Appendix C1:  Language Attitudes Questionnaire:  English Translation ................................... 231 
Appendix C2:  Language Attitudes Questionnaire:  Standard Arabic Version .......................... 238 
Appendix C3:  Language Attitudes Questionnaire:  French Version ......................................... 245 
Appendix C4:   Language Attitudes Questionnaire Exemplar:  Standard Arabic Version ......... 252 
Appendix C5:   Language Attitudes Questionnaire Exemplar:  French Version ........................ 253 
 
 
 1 
 
Chapter 1: Introduction 
1.1 Overview 
This dissertation researches how language attitudes affect linguistic stratification and 
practices among Moroccan youth.  It investigates how the discourse of modernity shapes 
linguistic practices, the covert attitudes toward French, Standard Arabic, and Moroccan Arabic 
among Moroccan youth, and how overt language attitudes and linguistic practices align 
themselves in different domains.  This study will allow us to understand the distribution of 
linguistic codes in Morocco and the attitudes that drive and organize them by combining three 
theoretical frameworks, namely, Critical Discourse Analysis, the Matched Guise Test (MGT), 
and a Language Attitudes Questionnaire.   
The Moroccan language situation is characterized by the presence of the following 
languages:  (1) Standard Arabic (SA), an H code, is the official language of Morocco and is used 
in the domains of public education, media and government.  (2) French, an H code, serves in 
private education, the business domain, and in science and technology sectors.  French was the 
official language during the French protectorate, between 1912 and 1956.  (3) Moroccan Arabic 
(MA), an L code, is the variety used by almost all Moroccans, and is used primarily in functional 
complementation to SA, primarily in the home and street.  (4) Berber, an L code, is a native and 
newly codified language of Morocco, which is also mostly spoken at home and in the street, but 
has been recently introduced in the educational domain.  (5) Spanish, an H code, is spoken as a 
second language to MA in northern Morocco, and has minimal presence outside that area.  (6) 
English, and H code, serves in the domain of elite education and asserts a continued and 
increasing presence in business, science, technology, and media sectors.   
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1.1.1 Research Questions 
The research questions that inform this study and that will be fundamentally important in 
undertaking this dissertation are the following:  
1) How do the discourse of modernity and covert and overt language attitudes affect 
linguistic stratification and language practices among Moroccan youth? 
2) How does the discourse of modernity shape and is shaped by language attitudes and 
linguistic practices?   
a. How do Moroccan youth discursively index modernity?   
b. How do Moroccan youth use discourses of power to invoke different social voices 
and affect language attitudes? 
c. How do Moroccan youth view European expatriates living in Morocco? 
d. How do these European expatriates impact the linguistic practices of Moroccan 
youth? 
3) What are the covert language attitudes towards Standard Arabic (SA), French, and 
Moroccan Arabic (MA) in Morocco? 
a. Are these covert attitudes towards these languages neatly aligned along the 
dimensions of status and solidarity, as has been standardly assumed?  (Ennaji, 
2005; Bentahila, 1983) 
b. How does covert and overt prestige inform our understanding of language 
attitudes among Moroccan youth? 
4) What are the overt language attitudes among Moroccan youth? 
a. What are the linguistic practices of student respondents? 
b. Are overt language attitudes and language use uniform among members of all 
socioeconomic classes?   
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c. How do diglossia and multilingualism affect linguistic practices and language 
attitudes of student respondents? 
1.2 Summary of Findings and Contributions 
 This dissertation investigates how language attitudes affect linguistic stratification and 
practices among Moroccan youth, using (1) focus group data to gain an in-depth view into how 
the discourse of modernity shapes linguistic practices, (2) a matched guise test to evaluate covert 
language attitudes toward French, SA and MA, and (3) a language attitudes questionnaire to 
evaluate patterns of language use and overt language attitudes toward codes available in 
Morocco.   
1.2.1 Chapter 4:  The Discourse of Modernity and its Role in Shaping Linguistic 
Practices among Moroccan Youth 
This chapter analyzes how the discourse of modernity circulates among the linguistic 
practices of Moroccan youth.  Through the analysis of focus group data, this chapter will show 
how focus group participants intertextually construct their attitudes toward the different 
languages in Morocco.  Using the notion of voicing and shifters, this chapter will analyze the 
discursive strategies students use to index and perform different social roles and speech events 
related to the notion of modernity.  The participants in this focus group contest and rationalize 
linguistic accommodation and stereotypes, as they emerge from the global, hegemonizing 
discourse of modernity that motivates students’ attitudes and linguistic practices.   
As will be shown through the discursive analysis of these participants, we will show that 
language attitudes that Moroccan youth have toward the languages in Morocco are constantly 
negotiated though the modernizing discourse of the West.  Since modernity is exclusively 
defined by the West, the European expatriates living in Morocco are viewed by Moroccan youth 
as the target models of modernity.  Since modernity and global citizenship are managed through, 
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and prescribed by these expatriates, access to a modern identity is only conceivable through the 
acquisition of their languages.    
1.2.2 Chapter 5:  Covert Language Attitudes among Moroccan Youth 
The Matched Guise Test (MGT) pilot study, administered in 2005, evaluated covert 
language attitudes toward SA and French.  It was the first MGT conducted in Morocco that 
evaluated covert attitudes toward SA.  The main study, administered in 2007, was also the first to 
evaluate covert attitudes towards SA, MA and French in terms of status and solidarity traits.  The 
MGT, as a methodological tool in the study of covert language attitudes in many multilingual 
settings (Lambert et al. 1960; El Dash and Tucker, 1975; Gal, 1987; Giles and Coupland, 1991; 
Lawson and Sachdev, 2000; Bentahila, 1983; Woolard, 1989; Park, 2004), investigated the 
interaction between these codes and their relationship to status and solidarity traits. 
The results of the pilot MGT do not align themselves neatly along the poles of status 
(French) and solidarity (SA), as has been standardly assumed in the discussions of Moroccan 
sociolinguistic situation (Bentahila 1983; Ennaji 2005; Mouhssine 1995).  Researchers have 
presented the presence of French and SA in terms of a complementary biculturalism, with SA 
portrayed as representing “cultural authenticity” (Ennaji, 2005), possessing solidarity traits, 
while French was described as iconic of status-stressing attributes and epitomizing a forward-
looking projection of modernity (Bentahila, 1983; Marley, 2004; Mouhssine, 1995).   
However, the results of covert attitudes in this study show a conflictual language situation 
that calls for a reconsideration of the attitudinal tendencies toward these languages, not in terms 
of the in-group code as opposed to the out-group code, but rather, as an ongoing struggle 
between  local (SA and MA) and an ex-colonial, locally appropriated (French), language.   
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The results of the main study prompt a reevaluation of the status of French, SA, and MA.  
French is always described in Moroccan sociolinguistic literature as a status language, due to its 
projection of modernity (Bentahila 1983; Ennaji 2005; Mouhssine 1995; Marley 2004).  This 
study shows that French has started indexing and competing for not only status, but solidarity 
traits as well.  SA, the H code, has been traditionally described as imbued with status traits only, 
but instead indexes solidarity traits.  MA, a code typically described as emblematic of in-group 
solidarity (Bentahila 1983; Errihani 2007; Gravel 1979; Hannaoui 1987), is not only competing 
for solidarity traits alongside French and SA, but also with SA for status traits.  The results show 
that MA is acquiring status traits traditionally associated with French and SA.   
1.2.3 Chapter 6:  Diglossia, Overt Language Attitudes and Use Among Moroccan 
Youth  
In order to investigate overt language attitudes and linguistic practices in Morocco, I 
conducted a language attitudes questionnaire, analyzing language use and the distribution of 
attitudes in four domains: home, street, education, as well as business and government.  These 
domains are the most relevant to these Moroccan youth, as the first three domains are where 
these youth spend the majority of their time, and the business domain is the domain in which 
these student respondents will compete for future employment.   
Previous studies conducted on overt attitudes toward languages in Morocco (Marley 
2004a and 2004b; Ennaji, 2005; Elbiad, 1991; Gravel, 1979; Hannaoui, 1987) have sought to 
define these attitudes in terms of reported language attitudes, irrespective of socioeconomic class 
distinction.  The current study seeks to further such sociolinguistic research in Morocco by 
investigating these overt attitudes on the basis of class differentiation, namely, the 
socioeconomic differences between a predominantly lower class, SA-taught group of students 
and a predominantly middle- and upper class, French-taught group.   
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The language questionnaire data from four colleges in two universities conducted in two 
major cities show two diverging trends of linguistics practices.  One pertains to middle- and 
upper- class student respondents, whose language attitudes and communicative practices differ 
substantially from their lower class counterparts.  For the first group, French now indexes traits 
of local culture and is seen to leak into lower functional domains, such as home and street, and 
even performs intimate communicative functions, such as language use with siblings and friends 
at home.  Analyzing intergenerational language use, we find that the Moroccan home domain is 
changing from what was previously a diglossic situation, where MA and Berber were used, into 
a home dominated by MA-French codeswitching and an increased presence of French.  
However, the lower class still maintains the use of MA and Berber in the L domains of home and 
street.   
Regarding the educational domain, attitudes are shifting from a bilingual French-SA 
education to a French-SA-English trilingual education.  Language use, linguistic practices, and 
attitudes run along socioeconomic class lines, where the educational domain presents a socially-
divided and class-fragmented Morocco, where the socioeconomic divide is regimented in 
education through the ‘perfect’ acquisition and use of the French language.  This socioeconomic 
divide is maintained within the business domain, which is dominated by the presence of French 
and English.  In spite of students’ attitudes toward the need for the presence of SA in the home, 
education, business, and government domains, their language use patterns indicate that SA still 
maintains a diglossic separation between High and Low functional domains, where SA is not 
present in L domains, which enables French to negotiate its presence within and leak into these L 
domains.   
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1.3 Outline of Dissertation 
 This dissertation will be organized as follows: 
1.3.1 Chapter 2:  Literature Review 
 The literature review chapter discusses diglossia, critical discourse analysis, covert 
language attitudes, and overt language attitudes.  
1.3.2 Chapter 3:  Methodology 
 The methodology chapter discusses the methods of collecting and analyzing the data used 
in this dissertation namely, focus groups, personal interviews, the matched guise test, and a 
language attitudes questionnaire.   
1.3.3 Chapter 4:  The Discourse of Modernity and its Role in Shaping Linguistic 
Practices among Moroccan Youth 
 This chapter discusses a focus group, analyzed using critical discourse analysis.  It 
discusses the effect of the discourse of modernity and how it circulates through the linguistic 
practices of Moroccan youth.  Focus group data is analyzed to show how students discursively 
index modernity using intertextuality, reported speech, shifters, and voicing to show (1) how 
focus group participants invoke different social voices, (2) perform various speech events, and 
(3) highlight their linguistic practices, (4) as well as the discourses of power related to modernity 
and how they are manifested within language use.   
1.3.4 Chapter 5:  Covert Language Attitudes among Moroccan Youth 
 This chapter discusses the results from the matched guise test pilot study as well as the 
main study.  It details the statistical analyses of these results and the student respondents’ covert 
attitudes toward SA, French and MA.  The covert attitudes results of both the pilot and main 
study will be presented.  These results will be discussed in light of the theoretical framework of 
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status and solidarity, analyzing the relationship that SA, French, and MA have with regards to 
ascriptions of covert and overt prestige.   
1.3.5 Chapter 6:  Diglossia, Overt Language Attitudes and Use Among Moroccan 
Youth 
 This chapter discusses the results from the language attitudes questionnaire.  It will 
explore the complex relationship between languages present in the domains of home, street, 
education, and public and private sectors of business, as well as how diglossia, multilingualism, 
and class stratification affect language attitudes and use.     
1.3.6 Chapter 7:  Discussion and Conclusion 
 The conclusion summarizes the contributions of this study. Then I discuss the limitations 
of the research and the analysis, as well as topics for future research.   
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Chapter 2:  Review of Literature 
This chapter will focus on literature that is relevant to this dissertation.  It will discuss 
diglossia and multilingualism, covert and overt language attitudes, socioeconomic class, the 
notion of modernity, nationalism, and critical discourse analysis.   
2.1 Diglossia and Multilingualism  
2.1.1 Diglossia 
One of the essential sociolinguistic phenomena involved in the stratification of languages 
in various societies is the notion of diglossia.  As a linguistic phenomenon that has been 
documented to exist for centuries, this notion has played major role in the analysis of languages 
and societal order.  Ferguson defines diglossia as:  
“a relatively stable language situation in which, in addition to the primary dialects 
of the language (which may include a standard or regional standards), there is a 
very divergent, highly codified (often grammatically more complex) superposed 
variety, the vehicle of a large and respected body of written literature, either of an 
earlier period or in another speech community, which is learned largely by formal 
education and is used for most written and formal spoken purposes but is not used 
by any sector of the community for ordinary conversation.” (Ferguson, 1959: 75).   
 
Diglossia, as outlined here, deals with the functional distribution and differentiation of 
languages, where endogenous languages tend to serve and are assigned to (Trudgill 1974) 
prescribed domains of use that are delineated by generally agreed upon and consensual societal 
compartmentalization. Within this compartmentalization, the varieties of the same language exist 
alongside each other (Trudgill 1974) and perform socially assigned functions.    
The diglossic situation, as originally outlined by Ferguson (1959) and Marcais (1930), 
was concerned with speech communities such as the Greek, Arabic, Haitian and Swiss German, 
where there are two or more varieties of the same language, a High (H) variety, which comes to 
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serve in High functions, such as education and government, and a Low (L) variety allocated to 
low domains, such as the home and street, reserved for intimate communicative functions. The 
functional disparity between the H and the L, according to Ferguson (1959), varieties seems to 
be attributed to the belief that the H variety is imbued with logic, beauty, and a far greater ability 
to articulate more complex thoughts, while the L variety, oftentimes a mother tongue, is viewed 
as a denigrated code, which is equated with familiarity.  Fishman (1967, 1972) expanded the 
notion of diglossia as a sociolinguistic phenomenon within the study of language variation.  His 
discussion diverged from the Fergusonian initial insight in viewing diglossia as being a 
phenomenon that is not solely restricted to closely related language varieties.    
2.1.2 Diglossia and Bilingualism 
According to Fishman (1967), the notion of diglossia needs to be expanded in order to 
include exogenous languages in contact situations, where languages from different genetic 
origins are distributed diglossically to different functional domains.  Fishman, in fact, states that 
“diglossia exists not only in multilingual societies which officially recognize several ‘languages’ 
but, also, in societies which are multilingual in the sense that they employ separate dialects, 
registers or functionally differentiated language varieties of whatever kind” (1967: 30). That is to 
say, that in many language situations there is a stratification of languages, where the transplanted 
language, such as Spanish, for instance, serves H-like functions, whereas languages such as 
Guarani (Rubin, 1968; see also Choi, 2003) are confined to Lower domains.   
Fishman’s position on the phenomenon of diglossia renders the structural proximity 
between language varieties as an irrelevant basis for the definition of diglossia (Hudson 2002).  
Hudson asserts, however, that although Fishman’s societal bilingualism and Ferguson’s notion of 
diglossia may seem as “two major types of sociolinguistic arrangement… [which are] regarded 
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as surface variants of the same underlying phenomenon… [they do differ in terms of the course 
of their] development and resolution over the long term” (Hudson 2002: 2). This is due to the 
fact that the variation in the diglossic situation is markedly different from that of societal 
bilingualism, in that the former situation is governed by the context of its use rather than 
indexing the speaker’s social identity.  He further maintains that diglossia, unlike bilingualism, is 
marked by the absence of a prestige group (see also Suleiman, 2003 and Romaine, 2002; Haeri, 
2000), which uses the H variety as a vernacular and therefore, would motivate L users to shift 
toward H and away from the L variety. In the case of Arabic diglossia, SA is regarded as 
everyone’s and no one’s mother tongue, a characteristic that further sets the diglossic situation as 
being uniquely different from the relationships that obtain in bilingual or multilingual situations.   
Others researchers, such as Fasold (1984), argue that in the case of multilingualism, the 
presence of diglossia is necessary for the maintenance of several language varieties in any given 
speech community (see also Belazi, 1991).  What further differentiates diglossia from 
bilingualism is the fact that, unlike diglossia, bilingualism and the varieties involved in 
bilingualism often involve the juxtaposition between two speech communities or groups that 
represent the dominant and dominated cultures.  Within the relationship that organizes these 
asymmetrically positioned language groups and varieties, the phenomenon of language shift 
becomes the predicted outcome of such a contact situation (Romaine 2002).   
There is another major difference which differentiates the diglossic and bilingual societal 
arrangements.  In this regard, Stewart (1962) maintains that diglossia represents a language 
situation where the two languages are similar enough to be structurally blended in some areas 
and “allows for enough mutual identification of the two systems on the part of their users that 
they may function as situational variants of each other” (p149).  Stewart maintains, in line with 
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Ferguson’s argumentation, that this type of functional complementarity between the two 
linguistic codes tends to be more stable and endure for a longer stretch of time in a speech 
community than it would otherwise be possible in the case of only societal bilingualism.  Stewart 
attributes this to the fact that the codes which exist in a diglossic, not a bilingual, situation, are 
characterized by minimal encroachment or interference of domains that take place between these 
varieties that are genetically, and socially perceived to be related, language varieties.  This 
dissertation will treat diglossia and bilingualism as different phenomena based on the 
sociolinguistically distinctive characteristics that differentiate the typology of diglossic and 
bilingual situations with regard to language maintenance, presence of a prestige group and 
structural proximity.  A further reason for adopting a theoretical approach which treats diglossia 
and bilingualism as being distinct are the implications that both phenomena have in the indexing, 
constructing and managing respondents’ attitudes towards their social identities as either in 
complementation or juxtaposition.  We will also see how the relationship of MA and SA, for 
instance, as varieties belonging to the same language, is motivated by the attitudes and the 
ideologies in their stratification in the different domains.   
2.1.3 Diglossia and Multilingualism  
Saxena (1995), in his study of the Punjabi Hindu community in England, asserts that the 
‘societal arrangement’ governing the distribution of languages is not based on passive ‘norms of 
appropriacy’, but is rather stratified based on relationships of dominance between the H and L 
languages. Given that this dissertation is concerned with language situation in Morocco, it will 
cover the two types of diglossic situations:  the exogenous diglossic situation covering 
genetically different languages such as Arabic, French, English, and Berber, and the endogenous 
languages or genetically-related language varieties, such as SA and MA.  Hudson also posited 
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that in the case of diglossia “over time, a single cultural-linguistic tradition differentiates its 
endogenous linguistic resources according to function” (2002: 40). It makes a way for the 
emergence of other varieties, such as the middle variety or the media lingua which, according to 
Ferguson’s prediction, helps defuse the tension in the assignment of functional roles and defuses 
the communicative tension between the L and H varieties by introducing alugha alwustaa (the 
middle language).  This middle variety, according to Youssi (1995, see also Hannaoui, 1987; 
Ennaji, 2005), serves in semiformal domains, such as talk shows, by the educated speakers. The 
speakers maintain the seriousness of the discussion by incorporating elements of the H variety 
within the matrix, L language.   
Schiffman (1997), in his discussion of diglossia, argues that the stratification of language 
in a diglossic situation into Low or High is mediated by a speech community-wide set of beliefs 
and attitudes that structure the case of these languages, rather than being part of the inherent 
nature of these languages involved in diglossia. In this regard, Hymes (1972) maintains that the 
boundaries that are placed between linguistic codes in any speech community are influenced 
primarily by language attitudes and social meanings and cannot be attributed simply to 
‘linguistic grammar’.  He argues that any societal relationship or a group defines itself on the 
basis of the grammatical boundaries that it sets between these different codes.  Schiffman 
presents Tamil as an instance where the social belief in the purity and antiquity of its H variety 
works against any form of change in its status.  However, political speeches, for instance, which 
were allocated to the High variety of Tamil, are now shifting to the Low variety.  In the German 
Swiss area, television has opened up space for the use of the L variety in sports, game shows and 
talk shows.  Schiffman maintains that any given linguistic culture moves more towards the 
eradication of the presence of diglossia; such a move is exemplified in the introduction of 
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various European vernaculars as a replacement for Latin or, as the establishment of Dhimotiki, 
the L variety, in Greece as an official language.  Thus, many domains have moved from being 
performed in the H variety, Katharevousa (see also Stewart 1962), to the formerly L, and now H 
variety, Dhimotiki.  Although some of the speech communities have witnessed a functional shift 
of domains between H and L varieties, language attitudes organizing the language situation in 
Morocco does not present itself as a candidate for such shift, as the relationships between H and 
L codes are still maintained by historical, local, regional and global concerns. 
2.1.4 Domains 
Any discussion of diglossic and multilingual situations cannot be complete without 
tackling one of its pivotal concepts, that is, domains.  According to Trudgill (1974), domains are 
distributed in the social sphere, based on the specialization of functions between language 
varieties.  Within domain distribution, Trudgill maintains that the H varieties are deployed 
formally, for instance, to serve as the language of television broadcasts and newspaper editorials, 
for academic purposes, or to deliver political speeches, while the L varieties are reserved for use 
amongst family and friends, activated in political cartoons, and utilized for folkloric purposes.  
Each code is reserved to perform in a given realm or, what has traditionally come to be known in 
the sociolinguistic literature, as ‘domain’.  According to Fishman (2000), a domain is “a socio-
cultural construct abstracted from topics of communication, relationships between 
communicators, and locales of communication, in accord with the institutions of a society and 
the spheres of activity of a culture, in such a way that individual behavior and social patterns can 
be distinguished from each other and yet related to each other” (p 94). In the language-domain 
correlation, Fishman maintains that it is not a randomized linguistic choice dictated by 
“momentary inclination” (p 89), but it is the societal rule of ‘proper’ use which dictates that only 
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one of the available languages can be utilized in any given occasion of utterance when particular 
interactants are involved in an interaction.    
The notion of domain does not only apply to diglossic language situations, but is 
applicable to multilingual settings as well.  Fishman (1972) further defines the notion of domains 
as, “regardless of their number, in terms of institutional contexts and their congruent behavioral 
co-occurrences.  They attempt [the domains] to summate the major clusters of interaction that 
occur in clusters of multilingual settings and involving clusters of interlocutors” (Fishman 1972a: 
441).   Fishman mentioned nine domains recommended by Schmidt-Rohr (1963) and five 
identified by Greenfield (1968).  Such domains, for Schmidt-Rohr, include the family, school 
with three subdivisions into language of instruction, subject of instruction, and language of 
recess, in addition to the domains of the playground, street, press, courts, church, government 
administration, literature and military.   
The notion of domain is a socially contested space between endogenous and exogenous 
language varieties.  The highly contested nature which characterizes the multilingual situation 
causes different languages to enter into a competition, in an attempt to maintain and serve in a 
particular domain.  According to Edwards (1994), when a language is forced to relinquish or 
retreat from a particular domain of use, it becomes challenging, if not impossible, for that 
language to regain its presence in that domain.  Similarly, Fishman (2000) reminds us of the 
retreat of many languages from domains in which they used to perform in the past (see also 
Lieberson and McCabe, 1982) and their restriction to the home domain, due to the competition 
exerted by new transplanted codes.  The home domain, he asserts, plays a pivotal role in the 
maintenance and the preservation of displaced languages that face withdrawal from other 
domains.  Although continual use of local languages is not guaranteed in the home domain (see 
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Rubin, 1968; Choi, 2003), it is considered the only domain wherein ethnic and minority 
languages still enjoy a strong presence.  In this regard, Kouega (2008) reports on how 
urbanization in the Cameroon, with the dominance of French-English bilingualism, negatively 
affects local and minority ethnic languages.   Despite language loyalty that these languages enjoy 
and the desire of their speakers to transmit these languages to their younger generations, they 
have completely retracted from the neighborhood, work and media domains, becoming restricted 
to merely that of the home.   
Not only does a multilingual speech community share similar knowledge of language-
domain patterns of use, but community members exhibit this knowledge, regardless of the setting 
in which they find themselves or the repertoires that they possess.  In this regard, Myers-Scotten 
(1982) investigated patterns of language use in three multilingual Luyia speaking groups in three 
areas in Kenya, rural Shiveye, provincial-urban Kakamega and cosmopolitan Nairobi.  She 
claims that members of the three communities possess similar knowledge with regards to how to 
use linguistic varieties in their ‘proper’ domain.  Therefore, members of these communities 
converge in displaying similar patterns of language and domain of use, despite the fact that there 
are differentiating factors between urban and rural areas.  Urban speakers tend to master Swahili 
and English more than rural inhabitants, where, expectedly, more Luyia is spoken.  Thus, all 
three groups, according to her, although separated in setting and possessing varying repertoires, 
still uniformly constitute one speech community, displaying, thus, a uniform understanding of 
the norms guiding their language use and which code is used in the appropriate domain.  
2.1.5 Diglossia and Multilingualism in Morocco  
In no speech community has the discussion of diglossia been as extensive as the Arab 
world.  Within such a discussion, researchers of the Moroccan language situation address the 
 17 
 
various linguistic codes in terms of two phenomena, namely diglossia and bilingualism.  Youssi 
(1995) identifies the interrelation and co-presence of both triglossia and trilingualism.  Triglossia 
in the Arabic context includes:  
(1) a Moroccan Arabic (MA) vernacular,  
(2) an educated Arabic variety, Middle Moroccan Arabic (MMA), and  
(3) Literary Arabic (LA), more commonly termed Standard Arabic (SA).   
One of the unique aspects of the triglossic situation in the Maghreb lies in the fact that regional 
Maghrebi Arabic, unlike the Middle Eastern situation, shares the influence of both Berber and 
French.  Trilingualism in Morocco is represented by the presence of French, Berber with its three 
varieties, and Arabic with its varieties as well.   
Youssi (1995) maintains that Ferguson’s (1959) perspective on the diglossic situation in 
the Arab world did not factor in any consideration for either the ideological or the ‘sociopolitical 
inertia’.  Due to the high illiteracy rate in Morocco, Youssi offers a proposal to Ferguson by 
suggesting to raise MA towards LA (SA) and by creating a single unitary code called MMA, as 
the latter, unlike MA which is the vernacular variety in Morocco, is a mixed variety that involves 
element from the SA and MA.  According to his analysis, this would make the acquisition of this 
middle variety functionally, communicatively and psychologically attainable for Moroccans, 
doing away, thus, with diglossia as a whole.  This condition is especially relevant for the 
educated youth who shift to MMA in a spontaneous, natural way with utmost ease of use. Youssi 
(1995) offers a typological understanding of the current languages used in Morocco and the 
respective social domains in which they function.  He identifies four main domain categories:  
(1) intimate, informal relations, which involves communication with family, friends, colleagues, 
strangers of equal/superior status, and foreigners from the Maghreb or Middle East; (2) formal 
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spoken communication, which includes office colleagues, government officials, shop assistants 
with educated clients, doctors with educated patients, political topics and discussions, university 
discussions, and religious services; (3) written communication, including administering 
government and religious affairs, and secondary and university teaching of science and 
technology; (4) language use in the media, including news broadcasts and entertainment media.  
Although Youssi delineates clearly the languages used in each domain, his analysis does not give 
us a clear indication as to which code is dominant in each sphere of interaction.   
The work of these scholars is not supported by the empirical realities of the language 
situation in the Arab world and Morocco in terms of the newly emergent, middle variety. As we 
will see in this dissertation, the language attitudinal landscape in Morocco is more complex, 
especially with regards to MA, SA, transplanted (French), emergent (English) and revitalized 
(Berber) codes.   
Marley (2004) distinguishes between different types of attitudes, in terms of official and 
unofficial attitudes of Moroccans towards the languages used in Morocco.  She argues that 
although SA is still regarded as the language that epitomizes religious identity and unity, local 
languages, such as MA and Berber, represent local Moroccan identity and should be included, 
recognized and promoted in the teaching of SA as the official language.  She maintains that both 
Berber and MA, in fact, as languages that are overtly denigrated, yet covertly valued, are the 
essence of the Moroccan identity and should therefore be included in educational policies.  
While Marley maintains that French is not enjoying popularity, its presence in Morocco is 
strictly tied to modernity and consumerism, as it still enjoys a stronghold in vital domains such 
as business, science and technology, and media.   
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Marley (2004) hypothesizes that although French may not be a potential player in the 
Moroccan sociolinguistic space, respondents in her study expressed the need for and positive 
attitudes toward maintaining bilingual education in Morocco, as well as a multilingual and 
multicultural inclusion of MA and Berber as languages of local identity and culture.  Her 
analysis of the linguistic situation in Morocco seems limited in its scope, for it merely gives a 
generalized idea of the linguistic situation in Morocco in terms of High and Low functions and 
does not investigate how High languages, such as SA and French, contest each others’ presence, 
not only in High domains, but in Low domains as well.  She also does not investigate how covert 
and overt attitudes help us understand language stratification and linguistic practices.   
Likewise, as discussed in Ennaji’s (2005) analysis of the Moroccan multilingual 
situation, Morocco is characterized by two types of bilingualism namely, an integral bilingualism 
which involves Moroccan Arabic and Berber, and a practical bilingualism, which consists of 
using the mother tongue MA for social life, while French, as a second language, is used as an 
instrument to engage the user with ‘modern life.’  He argues that in post-independence Morocco, 
French enjoys more prestige than during colonization, and prevails in key domains, such as the 
media, administration, technology, and higher education.  Such a privileged position of French, 
Ennaji asserts, fosters the acculturation of Moroccan youth into Western values and lifestyle.  
The author argues for a cultural bilingualism and sees in the adoption of French a manifestation 
of social mobility, more than an articulation of a change of form from speaker attitudes to 
institutional effects.  Ennaji sees the promotion of SA a threat to the revitalization and 
maintenance of Berber and sees, as do many Berber activists, the presence of French as an 
instrument of neutrality.  This neutral discourse, if coupled with many other ideological 
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rationalizations, such as modernity and tradition, gives the French language greater 
communicative edge and undermines the promotion of local languages of all types.    
The functional distribution of languages and the domains that they serve correlates with 
the notion of attitudes in the above mentioned studies.  Baker (1992) describes the notion of 
attitudes as denoting either a positive or negative reaction or feeling toward a “person, object or 
issue” (see also Oskamp, 1977; Garrett, Coupland and Williams, 2003).  For instance, using a 
particular linguistic variety, such as Received Pronunciation (RP), speakers may be positively 
perceived as cultured in the US, as opposed to the use of local American English varieties 
(Cargile, et al. 1994).  While the above discussion focuses on language-domains recognition, 
Hymes (1972) argues that a speech community should not be described simply as a social unit 
which shares rules of use and interpretation of at least one language, but also as a social unit 
whose members have shared experiences.  These shared experiences not only shape attitudinal 
tendencies, they also make interactants react either favorably or unfavorably toward an 
attitudinal object.  Additionally, shared attitudes toward any language variety can also demarcate 
and define a speech community (Labov 1972).  Cargile et al. (1994) further describe the three-
dimensional aspect of attitudes, which comprise of (1) a cognitive component, which pertains to 
our “beliefs about the world”, (2) an affective component, which means that an attitude 
constitutes “feelings about an attitude object” and (3) attitudes are behavioral in that they 
“encourage certain actions” toward the attitudinal object (Cargile et al. 1994: 221; see also 
Baker, 1992; Edwards, 1982).   
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2.2 Language Attitudes  
2.2.1 Covert and Overt Prestige and Language Attitudes 
The discussion of attitudes in linguistic literature has been traditionally correlated with 
the presence of two types of prestige, namely, overt and covert, as two kinds of attitudes driving 
linguistic stratification and language use. Trudgill (1983a), amongst others (Schieffelin and 
Doucet, 1998; Gal, 1987), in his investigation of the speech form in Norwich, shows how the 
non-standard speech variety contains elements of covert prestige to which upper- and middle 
working class attach themselves (see also Blom and Gumperz, 1972; Rubin 1968; Choi, 2003).  
The covert prestige characteristics are toughness or roughness; in-group loyalty comprise of 
hidden values that are not overtly expressed but are shared, especially by male members of the 
upper and middle working class, as well as even members of the middle class (also mentioned in 
Edwards, 1994).  He sees these positive covert attitudes to non-standard speech forms as an 
embodiment of working class speech, which imbues the non-standard speech form with more 
status and prestige than the overtly prestigious variety, for the male respondents in this social 
class.   
Similarly, Labov (1972) asserts the presence of two opposing norms that govern the 
speech associated with different social classes.  Speakers of the prestige form, exemplified in 
variables, such as the postvocalic /r/ or interdental fricative /θ/, tend to constitute the dominant 
norm, which rates speakers higher with regards to overt prestige attributes, such as ‘refinement’, 
‘sophistication’, and ‘job suitability’.  On the other hand, Labov claims that the working class 
speech form enjoys elements of covert prestige or “covert norms which attribute positive values 
to the vernacular” (p198), such as toughness and friendship, to which these class members 
subscribe. Labov asserts that although subjects from different classes differ in the production of 
these prestige variants, they all uniformly converge in terms of their style shifting patterns.  The 
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more formal the speech style is, the more likely they are to use the prestige variants of middle 
class speech.  Because of this and the fact that they report over-usage of these variants in their 
speech, they exhibit linguistic insecurity in the use of the prestige variety, who differ from Lower 
classes, who see in these variants the norm to which they should converge.  
Covert and overt prestige motivations also seem responsible for organizing the German 
diglossic situation.   The German language situation is slightly similar, yet not identical to the 
diglossic situation Morocco. In Watts’ (1999) discussion of language situation in Swiss German 
in Switzerland, similarly to works mentioned above, German has come to represent a local 
German which is marker of the Swissness of it speakers.  Watt views that it is local dialect 
ideology which motivate attitudes towards Swiss German.  Within its discourse, the local code 
indexes traits of local German in-group solidarity, such as directness, modesty and honestly, 
based on the belief of its “ethnolinguistic uniqueness” which makes it the emblem of their Swiss-
Germanness.  The author asserts that the preoccupation of Swiss-Germans and hypercorrection 
in the acquisition of institutional Standard German “le bon allemand” is similar to the 
preoccupation of their fellow French-speaking Swiss.  This factor, coupled with the ideology of 
dialect and the sense of linguistic insecurity in the acquisition of German, has become an 
alienating force behind the separation of Swiss Germans from the rest of the German -speaking 
community, even to the point of animosity.   
Fowler’s (2003 [1985]) influence in dichotomizing the tu and vous forms has been the 
driving force behind some of the sociolinguistic literature, which motivates the asymmetrical co-
existence of different linguistic codes as indexicals of two complementary, social dimensions 
that organize the co-existence of two or more linguistic codes in a speech community along the 
lines of power and solidarity.  This dichotomy of covert and overt prestige, as Gal (1987) has 
 23 
 
pointed out, has been attested amongst younger members of the Hungarian community on the 
Austrian border who appropriate the usage of Hungarian, the ‘peasant’ language, for in-group 
solidarity purposes, and German for upward socio-economic mobility.  A similar observation 
could be extended to the young subjects in the Greek-Australian community that mobilize their 
ancestral language, Greek, as a marker of “group distinctiveness” and “covert in-group prestige” 
(Trudgill qtd. in Lawson and Sachdev, 2000), while identifying and assimilating to the prestige-
bound accent of Anglo-Australians (Gallois and Callan 1987: 18).  This “cluster of status and 
solidarity” (Giles and Coupland 1991) could apply in the comparison of an L and H varieties in 
Arab world, such in the comparison of Tunisian Arabic and French in Belazi’s (1991) work (in 
Lawson and Sachdev, 2000) or between MA and French in Morocco (Bentahila, 1983).   
Bourdieu and Thompson (1991) discuss the notion of ‘symbolic domination’ as the 
power relationship “between a producer, endowed with a certain linguistic capital, and a 
consumer (or a market), and which is capable of procuring a certain material or symbolic profit” 
(p 502).  Woolard (1985), in her discussion of a matched guise test conducted in Catalonia, 
renames Bourdieu’s ‘symbolic domination’ as ‘linguistic hegemony’ and describes its two 
aspects as “knowledge or control of a standard, and acknowledgment or recognition of it” (p 
741).  The test for the legitimacy of linguistic hegemony is: “the extent to which the population 
that does not control that variety acknowledges and endorses its authority, its correctness, its 
power to convince, and its right to be obeyed, that is, the extent to which authority is ceded to 
those who do control that variety” (Woolard 1985: 741).   
Heller’s (1995) study of a French school in Canada shows how the school is engaging in 
the reproduction of class structure and relations of power through placing middle class students 
in Français avancé French classes, which prepare them to assume the roles of the newly 
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emergent, French-English bilingual elite in Canada, while constraining children of immigrants 
and from lower socioeconomic backgrounds to the Français normal class, which provides them 
with restricted linguistic resources that would restrict them to English monolingualism and 
vocational training, thus restraining access to higher socioeconomic positions within Canadian 
society.  French monolingualism in Morocco, however, unlike English monolingualism in 
Canada, does not restrict French monolinguals to lower ranks of society but rather, French 
expatriates living in Morocco can thrive in the upper ranks of socioeconomic status while 
maintaining a monolingual profile; this will be detailed in chapter 4.   
Contrary to notions of covert and overt prestige, which seem to underscore the 
relationship that characterizes the languages mentioned above, Woolard (1989) argues that such 
a dichotomy does not have enough empirical power to explain the bilingual situation in 
Catalonia.  Woolard’s investigation of the ideological tug-of-war between Catalan and Castilian, 
in terms of the status and solidarity paradigms, as discussed in Brown and Gilman (1960), asserts 
that this model does not accurately depict the interaction, contestation, or harmony between these 
languages.  This is because the assertion of the Catalan identity and nationalistic discourse has 
served to imbue Catalan with both values of solidarity and prestige.  Catalan negotiates its 
presence and position as a key regional player in several social domains and enjoys equal 
prestige that has been historically conferred on Castilian, by virtue of the latter being the 
language of national representation.  In fact, the correlation of prestige with Catalan as a 
minority language cannot simply be attributed to its representation of national consciousness or 
embodiment of political resistance toward Castilian, but such prestige is endowed by the strength 
of the region’s economy and upwardly mobile and affluent speakers, rather than merely the 
locality of its production. Catalan, at the same, enjoys covert prestige by virtue of indexing a 
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relatively local, strongly ethnically, economically and historically contested notion of identity 
among the Catalans.  
2.2.2 Class 
The investigation of language attitudes and ideologies cannot be discussed without 
exploring the role socio-economic class plays in shaping different linguistic practices and 
establishing norms of language use.  Newsum (1990; also Baylon, 1996), following Marx, 
defined class in terms of how different societal groups each possess a different “social, political 
and especially economic position… in relation to the means of [the capitalist mode of] 
production” (Newsum 1990: 7).  Baylon (1996) further elaborates on this definition, stating that 
members of the same class possess a consciousness of membership to a particular class.  He 
states that classes become antagonistic to one another, in a capitalistic economy, where class 
struggle, “the main driving force behind social evolution”, opposes those who possess the capital 
of production to those who do not (Baylon 1996: 72, my trans.).  
Labov’s (1972) and Trudgill’s (1983a) seminal works on linguistic stratification based on 
class structure mentioned above are prime examples of how the linguistic features, as 
sociolinguistic and style markers, help shape and are shaped by the presence of different social 
classes.  These linguistics features are stylistic markers of the distribution and stratification of the 
social classes into a middle class prestige and working class non-prestige.  Labov rightly 
maintains that no clear advance in understanding trends of linguistic change can be achieved 
without paying serious attention to the role of class as one of the social factors which motivates 
the evolution of languages. 
Similar to Labov and Trudgill, Irvine (2001) and Sridhar (1981) discuss the formation of 
two diverging trends of linguistic borrowing from Indo-Aryan languages into Dravidian 
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languages.  The authors maintain that, in an act of linguistic conservatism, that the injection of 
aspiration into loanwords in Brahman dialects is characterized as a prestige marker.  This 
aspiration sets this group’s dialect apart from the loanwords borrowed by the non-Brahmans, and 
acts as a linguistic means of maintaining social control and a socially distancing and 
differentiating device.   
It is true that the middle class linguistic variety constitutes the norm to which working 
class speakers converge in Labov’s (1972) study or away from which working class people 
construct patterns of use in their in-group codes (Trudgill, 1983a).  However, the language of the 
elite class can be used as an important tool in setting the agenda behind linguistic policies in 
many nations. In Myers-Scotton’s (1990) work on the role of the elite class in establishing 
linguistic norms (see also Gal 1987), she discusses the use of the notion of ‘elite closure’ as a 
sociolinguistic strategy that is mobilized by this privileged class in Africa to maintain power 
dominance over the masses.  This, she explains, is achieved by virtue of linguistic divergence 
from the masses by speaking the linguistic varieties to which only they have access (see also 
Blommaert, 1992).  Further disenfranchisement of the masses from domains of power is also 
accomplished via the elites’ support of language policies, oftentimes colonial in nature, as well 
as the unofficial use of linguistic repertoires only accessible to this group in order to further the 
divide and deepen the linguistic boundaries and social disparities between the elite and the non-
elite speech communities; this is discussed further in chapter 6. 
Not only can the elite class maintain their symbolic power through their support of 
colonial-type linguistic policies, but, according to Jaffe (1999), such policies are also responsible 
for shaping attitudes towards languages as well as for molding the linguistic practices of their 
speakers. As “ideology brokers” (Jaffe 1999: 61), translators from French into Corsican play a 
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major role to further strengthen the ‘infantile dependency’ that governs these languages as the 
latter language attempts to attain local legitimacy.  Only through breaking this power imbalance 
between these languages, by breaking away from the linguistic hierarchy vis-à-vis French 
through writing in Corsican, can Corsican obtain enough prestige to be able to function in other 
social domains. 
 The attitudinal legacy that dominates in postcolonial linguistic contexts, such as those 
discussed above by Myers-Scotten (1990) and Jaffe (1999) seems to inherit the same ideological, 
hierarchical disparities that were prevalent in the colonial era.  In a diglossic situation, such as 
the Haitian example, Schieffelin and Doucet (1998) argue that the linguistic divide that 
characterizes the Haitian society seems be determined along class lines of a “minority French 
bilingual elite” (p288), speaking kreyol fransize and the monolingual masses who speak kreyol 
rek (rough).  These two groups can be characterized as two distinct speech communities, with 
each group associating exclusively with a language variety, be it the prestige variant for the elite 
or the non-prestige variant for the masses.  The same colonial relationship of dominance which 
organized the social dynamics between the French speaking colonials and West African kreyol 
speakers is maintained in the post-colonial era, with French serving as the ad stratum, while 
Kreyol is restricted to that of the substrate.   
2.2.3 Covert and Overt Attitudes in Morocco  
Since Moroccans’ linguistic practices diverge between primarily middle class, French-
educated speakers and predominantly working class, SA-educated students, it is essential to 
investigate how the symbolic reproduction of class and power occurs in Morocco (see also 
Bentahila, 1983).  A seminal work in this regard, Heller’s (1995) study on how the language 
plays a pivotal role in the production of class structure and reproduction of symbolic power (see 
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also Rahman, 1999).  In her observation of a French school in Canada, Heller notes that the 
choice in placing middle class students in Français avancé French classes, which socializes the 
students into the acquisition of the French variety from France, which prepares these students 
into assuming the roles of the newly emergent, French-English bilingual elite in Canada.  The 
Français normal class, however, is comprised primarily of working class and immigrant children 
from the lower social stratum, which serves to equip these students with only enough linguistic 
resources to enable them to receive vocational training, restricting them, thus, to English 
monolingualism and therefore, limiting them to serving in the lower ranks of Canadian society.  
Through these linguistic choices, Heller shows how the school is engaging in the reproduction of 
class structure and relations of power.  In fact, Friedrich, (1989) suggests in his explanation of 
the link between language and political economy that it is the elite class that controls and possess 
the circulation, emission and interpretation of verbal messages and the means of its production, 
in the same way that dominant powers dictate the circulation of arms, foods and machines.   
In this regard, Hassa (2006) discussed the rupture between the socio-semiotic spaces of 
the new and old towns, which influences the linguistic choices, as well as how this rupture 
allows individuals to express their belonging to a specific linguistic community (see also Abu-
Lughod, 1980).  Hassa measured such a divide by investigating the frequency of the usage of 
French, SA, MMA, and MA between two social classes in the city of Fes namely, tailors who 
represent the working class and teachers who are considered middle class.  She maintains that 
individuals align their speech on the basis of the linguistic ideologies that are embedded in the 
semiotics of the sociocultural space which they occupy.  The medina (old city) correlates with 
SA, which epitomizes traditional views and is used by tailors, even though they do not master it.  
The Nouvelle Ville (new town) represents the space in which French colonial ideologies are 
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prevalent and its language, as a privileged code (see also Grandguillaume 1983; Gravel 1979; 
Hannaoui 1987), is prevalent in the practice of these middle class teachers.   
Within the class division in Moroccan society, I will discuss how local languages such as 
SA are disenfranchised as more capital is allocated toward the promotion of French.  Therefore, 
the theoretical imperative that is needed to completely underscore such a difference would be to 
investigate how such a class-linguistic division manifests itself with regards to patterns of 
language use in the different social domains, as well as, language attitudes and ideologies that 
guide such a distribution. 
The language distribution of class in some areas in Morocco cannot be predicted based on 
the area of residence as some middle class families can be living in areas whose residents are 
primarily from lower socioeconomic class, as these areas can be mixed between lower and 
middle class.  Because of this, class status is difficult to determine based on neighborhood of 
residence and will be determined following Wagner (1993) on the basis on the respondent’s 
father’s occupation.  In fact, asking students if they or their family rents or owns their home is 
not an indicator of class status either, as some lower class families own a very modest home, 
while some middle class families rent apartments.  Furthermore, many of the students attending 
the school in this study rent an apartment if they are attending school away from their family’s 
city of residence.   
2.3 The Notion of Modernity 
The previous section discussed attitudes and how they relate to the stratification of codes, 
distribution of symbolic power, and maintenance of class dominance.  This section will discuss 
the notion of modernity as it relates to the language situation in Morocco.   
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2.3.1 The Notion of Modernity and Linguistic Stratification  
Within the post-colonial language contact situation, one of the themes that organize the 
dynamics between languages in multilingualism societies is the notion of modernity.  The 
presence of local codes alongside transplanted, ex-colonial languages is explained by the fact 
that they both represent and are represented by different societal functional needs, where the 
maintenance of local languages is attributed to a group’s need to maintain cultural congruity.  
The adoption of the colonial code addresses the need for any one group to embrace modernity.  
Modernization, rightly put by Foucault (1980), can be described as “a new technology of the 
exercise of power” that gained its productive capacity through its ability “to gain access to the 
bodies of individual, to their acts, attitudes, and modes of everyday behavior” (p124-125 qtd. in 
Briggs, 1998: 229).   
Late modern society, according to Chouliaraki and Fairclough (2005), are defined by 
both plurality and fragmentation of social life, within which the commodification of language 
and other semiotic modalities become pervasive and poignant.  Chouliaraki and Fairclough 
(2005) assert that language has become the focus of late modern societies and several 
characteristics of this relationship are below: 
• Different discourses are changing along with late modern societies. 
• Language plays a central role in the diffusion and circulation of power within social life. 
• Hybridity is a characteristic of late modern societies, exemplified by the weakening of 
linguistic boundaries. 
• Hybridity is a semiotic strategy that can serve either as a “strategy for resistance” or 
“domination” (p14). 
• Social agents mobilize discourse strategies to adapt to changes in language practices as 
well as wider social change.  
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Messing (2007) addresses the ramification of competing discourses with regards to the 
notions of modernity and tradition.  She discusses the different metadiscursive practices 
pertaining to a local, national and regional development discourses that attend to the notion of 
“salir adelante” (forging ahead).  In this ethnographic study, the author explores the divergent 
and oftentimes competing ideologies in the Tlaxcala Mexican community where orientation 
towards a modern identity amplifies the menospercia (denigration of indigenous identity) 
discourse, while the maintenance of the traditional, local, indigenous identity forces a pro-
indigena and a counter-menospercia discourse.  The author explores how the concern and 
mounting economic pressures to index modernity, be they, at the level of individual or family, 
discursive practices result in a language shift toward the dominant code, Spanish.  The 
importance to these notions to the current study is also to analyze the local, regional, national and 
global tensions between the discourses of language maintenance and dominance in Morocco and 
how they are mediating and mediated by what Blommaert (1999) calls the ambivalent, 
ambiguous and contradictory attitudes present in the Moroccan linguistic ecology.   
To historically contextualize the notion of modernity, Kahane (1986) discusses the rise 
and the fall of prestige languages in Europe and how the appropriation of a domain to a 
particular language is in constant flux and contestation.  He outlines a typology of the prestige 
languages and the socio-cultural, religious and political attitudes that guided their introduction 
into or exclusion from given domains, be they religious, home or state.  He maintained that the 
association of Greek with paganism contributed to its decline in the fourth century as the 
language for erudition and intellectualism.  French, after serving as the language of the German 
and North European elite, started declining in favor of German, given the former’s association 
with the “Ancien Regime” and the latter’s embodiment of “new ideas of enlightenment” 
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(Kahane1986).  Kahane highlights two fundamentally important attitudes related to the rise and 
the fall of prestige languages, what he calls the attitudes of the “social being”, namely 
modernism and nativism.  Similar to Messing’s (2007) argument, Kahane maintains that it is the 
attitude toward modernism which drives the expansion and adoption of the dominant language, 
as well as the promotion of the language it represents.  However, prestige languages which are 
adopted under the pretext of modernist aspirations as “windows on the world” may at times turn 
into nativized linguistic codes (Kachru in Kahane, 1986) representing local culture.  The author 
asserts that the status, prestige and elitism gained by the adoption of the dominant language and 
culture can recede in the face of rising popular movements and nativist rebellions.  
It is true that Messing’s (2007) and Kahane’s (1986) studies, here, have pivotal 
importance in assessing how the articulation of the notion of modernity is not only tied to the 
displacement of local linguistic codes, but to the creation of the appropriate discourses, which 
makes the displacement of these codes as part and parcel of the natural evolution of linguistic 
and social order.          
The notion of modernity is fundamentally important to this study and will be explored 
and elaborated further in order to investigate how and in what way it helps perpetuate language 
stratification and asymmetry in the Moroccan context and how it enters into ongoing conflictual 
discourses that help shape the attitudinal landscape in Morocco with regards to the use of local 
languages and the adoption of French.  The study will investigate the notion of modernity and 
will show how the iconic association of the French language, in the Moroccan case French, 
affects the distribution of function in this diglossic language situation.  I will focus on the degree 
of contestation in the presence of French in Low domains of home and street, as well as high 
functional domains of education, business and government.  I will discuss how the interplay 
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between the diglossic attitude and the notion of tradition and modernity is changing the linguistic 
equation in favor of French, the ex-colonial, transplanted code and English as an emerging code.   
2.3.2 Modernity in the Arab world  
The discussion of modernity in Morocco has been axiomatically presented in the 
motivation of attitudes toward French and other local languages.  Bentahila’s (1983) seminal 
work on overt and covert language attitudes with regards to bilingualism in Morocco has been 
fundamentally pivotal in outlining the attitudinal motivations guiding the presence of primarily 
MA and French in the Morocco.  The communicative distribution of MA and French seems to 
fall along the lines of status and solidarity, where MA correlates with Low functional domains 
and communicative purposes, while French correlates with institutional and High functional 
domains.  Bentahila extends the dichotomy of tradition and modernity to argue that the presence 
of Classical Arabic is driven by integrative motivations, as it represents “Arabic culture and 
identity” (p165), while French is characterized as epitomizing a modern outlook and 
instrumental motivation, and a means for adopting Western cultural habits (see also Ennaji, 
2005; Elbiad, 1991; Mouhssine, 1995; Gravel, 1979). 
The stratification of overt language attitudes in the works of many researchers working 
on the sociolinguistic field in Morocco has stricken a similar cord.  The works of Ennaji (2005) 
and Marley (2004a and 2004b), for instance, have articulated the need to see SA and French as 
representing a complimentary biculturalism, where the interaction of SA and French as linguistic 
codes is governed by the former’s persistence to maintain cultural authenticity and the latter’s 
need to embrace advancement and dictate the necessity to attain social mobility. A similar line of 
argument (see also Errihani, 2007; Gravel, 1979) has been advanced by Mouhssine (1995) and 
Elbiad (1991).  Mouhssine, in her study on language attitudes in Morocco, evaluating 147 
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university students in Fez (1995: 53), found ambivalent attitudes towards SA and maintains that 
its success in Morocco is only contingent upon its incorporation in SA-French bilingualism.  As 
for Elbiad, his respondents were shown to have negative attitudes towards the French and 
positive attitudes towards SA, who attributed SA primordially to nationalistic nostalgia and 
attributes of local identity.   
Within Morocco, an emphasis was placed on the acquisition of SA and that Arabization 
is motivated more by a cultural belonging than its acquisition as a linguistic tool (Ennaji 1988), 
while French has guaranteed for itself the role of teaching sciences and has become the language 
of social mobility and vital socioeconomic sectors.  Ennaji maintains that attempts to implement 
Arabization in Morocco have failed due to its focus on elements of the past, while the venue for 
the modern and present was left uncontested to the French language.  Respondents in 
Mouhssine’s (1995) study, although allocating an equal modernist projection to both French and 
SA, showed ambivalence toward both languages.  While the maintenance of Arabic and 
Arabization were important, the presence of French was epitomized by its representation as a 
selective tool of modernity, though not representative of local culture.  Mouhssine shows that, 
unlike the attitudes toward French, respondents’ viewed English more positively for its lack of 
colonial connotation, its universal appeal, projection of modernity and science, and for not 
competing with local languages.  
Modernity constitutes a strong ideological role in shaping speakers’ attitudinal 
positioning vis-à-vis languages in Morocco.  The research described above searched for the 
generalizability and applicability of concepts such as modernity to the overall language 
representation and attitudinal motivation in Morocco.  What has not been discussed before is 
how given ideological apparatus such as this are responsible for the permeation, leakage or 
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contestation of languages in domains related to those strictly associated with venues of 
modernity or attributions of local identity and culture.   
2.3.3 Nationalism  
Spitulnik (1998) investigates the polarization of two language ideologies, namely ethnic 
pluralism and national unity in Zambia.  Spitulnik discusses the interplay of the ideologies of 
ethnic pluralism and forging national unity as two ideological tendencies that are in a “constant 
state of contention”.  Spitulnik argues that the broadcast time allotted to each language is 
motivated by two conflictual ideologies, democratic and hierarchical pluralism, where the time 
allotment to major languages are given in accordance with the size of the, language’s population 
of speakers.  Within this context, English has forged its presence as a neutral language devoid of 
any ethnic affiliation, whose dominant presence in broadcasting as the language of modernity has 
foregrounded itself, via the sophistication of its English broadcasters, as the ‘economic 
reservoir”, while local Zambian languages are perceived as codes for maintaining cultural 
authenticity.   
Using Saussure’s (1959) and Voloshinov’s (1998 [1929, 1973]) concepts of relational 
value and social evaluation, Spitulnik removes the concept of ideology from its solely mentalistic 
frame and into also highlighting its processual nature embodied in metalinguistic discursive 
responses or articulations of the ideologies present.  Blommaert and Verschueren (1998) discuss 
the notion of folklorizing African languages in the context of homogeneous, European national 
discourse.  The presence African languages have as representing ethnically separate identities is 
only tolerated for their folkloric characteristics, such as dance, music and cuisine, as cultural 
motifs that enhance the cultural homogeneity of their host country.  These linguistic entities are 
only viewed as complementary traits to the European sense of unity and communal identity, as 
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‘tribes’ whose linguistic and political needs for equal participation are muffled under the guise of 
national unity.    
2.3.4 Iconization, Recursivity, and Erasure 
In the construction of this relationship between classes, three ideological processes often 
characterize relationships of ideological dominance namely, iconization, recursiveness, and 
erasure.  Gal (1998) argues in her description of ideologies of linguistic differentiation that they:  
“… have at least three semiotic properties.  First, in numerous examples we have 
noticed that the sign relationship between linguistic features and the social images 
to which they are linked is transformed; linguistic differences that index social 
contrasts are reinterpreted as icons of the social contrasts.  In this process of 
iconization, the ideological representation fuses some quality of the linguistic 
feature and a supposedly parallel quality of the social group and understands one 
as the cause or the inherent, essential, explanation of the other” (p327-328 ).   
 
Gal further illustrates iconization using in Schieffelin and Doucet’s (1998) discussion of the 
language situation in Haiti.  Schieffelin and Doucet maintain that speakers attribute a perception 
of “harsh, deformed, debased, simple” qualities in the sounds and grammar of kreyol rek, which 
are seen as characterizing the speakers themselves.  
The second semiotic process at play in these types of ideologies is recursiveness.   
“This involves the projection of an opposition salient at one level of relationship 
onto some other level…[therefore,] the iconically linked characteristics of people 
and varieties apparent in the opposition between kreyol rek and kreyol swa appear 
to be partially replicated in debates about how kreyol and its speakers contrast 
with French and francophones” (Gal 1998: 328).   
 
The perceived roughness of kreyol rek tends to be also projected onto its speakers, portraying 
them thus, as a vulgar and unsophisticated group of speakers.  Kreyol swa or -Français speakers 
are perceived as sophisticated educated and as advanced bilingual elite, whose language, and, 
therefore, its speakers, is perceived as superior to those of the masses in Haiti.  Therefore, the 
unbalanced stratification that characterizes the relationship between Kreyol and French in Haiti 
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transcends to features of a linguistic nature and projects such an asymmetry onto the relationship 
between the speakers of these two respective languages.   
A similar language situation is characterized by the same ideological process of 
recursivity in the Zambian example.  Spitulnik (1998) maintains that not only are local Zambian 
languages ghettoized within the discourse of modernity and tradition, but Zambian language 
broadcasters, as a consequence of the process of erasure, translates language attitudes into a 
power asymmetry between English and local languages and project such an asymmetry on 
broadcasters of these respective local languages.  By extension, Zambian broadcasters, just like 
their local languages, are diminished as being inferior and lacking in sophistication and are, by 
consequence, dismissed as holding lower positions and are, thus, given fewer raises and pay. 
 The third ideological process, after iconization and recursiveness, is erasure, which is 
triggered by the ideology of differentiation (see French 2001; Jaffe 1999).  Gal (1998, see also 
Irvine and Gal, 2000) argues that erasure:  
“occurs when an ideology simplifies a sociolinguistic field, forcing attention on 
only one part or dimension of it, thereby rendering some linguistic forms or 
groups invisible or recasting the image of their presence and practices to better fit 
the ideology.  Recursiveness itself often leads to the erasure of inconvenient 
elements” (p 329).   
 
Such a process is especially obvious in the discourse of the Berber activists who appear to 
conflate the similarities and obscure the stark differences between the different Berber dialects in 
order to promote an ideology of unity and its representation and its differentiation with regards to 
the other languages spoken in Morocco. 
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2.4 Critical Discourse Analysis  
2.4.1 Discourse 
Hall (1996) discusses discourse as involving the discursive production of knowledge, as a 
meaning-making process that affects and is affected by all forms of social practice.   Chouliaraki 
and Fairclough (2005) likewise define discourse as instances of social practices, which 
encompass different elements of semiosis, including written and spoken forms of language, 
nonverbal communicative practices, as well as visual images.  They further describe discourse as 
including as the production and reproduction of social life through semiotic and non-semiotic 
structures.  Fairclough (2003) defines discourse as representing three aspects:  “[1] the processes, 
the relations and structure of the material world, [2] the mental world of thoughts, feelings, 
beliefs, and so forth, and [3] the social world” (Fairclough 2003: 124).  For the purposes of this 
dissertation, Chouliaraki and Fairclough’s (2005) definition of discourse will be used.   
2.4.2 Critical Discourse Analysis 
Critical Discourse Analysis (CDA) is a theoretical framework which investigates the 
interdiscursive nature of discourse and its relation to social practices (following Chouliaraki and 
Fairclough, 2005 and Fairclough, 2003).  The theoretical thrust of CDA as a research paradigm 
which investigates the “language condition in late modernity” (Chouliaraki and Fairclough 2005: 
75) is to investigate the struggle for power that is shaped by and is shaping different discourses 
and language conditions in late modernity.   
2.4.3 Shifters  
 In order for us to understand which a speaker performs in an interaction, an analysis of 
pronominal use is deemed essential.  The analysis of pronouns as deictics is one of the linguistic 
venues through which language use and attitudes become clear.  
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Much of the work on speech events and on the semiotics of language has, according to 
Silverstein (1995), focused only on the referential nature of language, which has been the 
bedrock of linguistic ‘speech functions’.  This dissertation, however, will analyze how a 
Moroccan speaker uses shifters as linguistic indices to demarcate competing local, national, 
regional, and global social voices (described in chapter 4).  
Here, a pronoun is defined as a “kind of referential index [which] has also been called a 
shifter, because the reference ‘shifts’ regularly, depending on the factors of the speech situation” 
(Silverstein, 1995 [1976]: 197).  Pronouns are useful tools which demonstrate how a subject 
tactfully moves from different positions to articulate intricately complex social voices that 
change depending on the frame of interaction.  
I will investigate pronominal usage as an interesting site of language ideology 
(Silverstein, 1995), following the work of Wortham (1996), who described the role of personal 
pronouns as linguistic instruments that “successfully refer by indexing some person or group that 
occupies a particular interactional role in the narrating event” (p 6).  Following Silverstein, 
personal pronouns are not only deictics, they are also one of the elements that speakers rely on to 
creatively construct identities.   
As Wortham (1996), Jackobson (1957), Brown and Gilman (1960), and Silverstein 
(1995) assert, it is, however, personal pronouns that show systematic interactional effects in 
terms of demarcating the different ways of constructing many interactional footings, and through 
the use of which participants enact different footings with regard to the unfolding contexts of the 
interaction and demarcation of different types of social identities.    
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2.4.4 Notion of Voicing  
With regards to the role of voicing in narrative discourse, Keane (2000) refers to voice as 
the “linguistic construction of social personae” (p 271).  We can discuss this notion in terms of 
Bakhtin’s (1981) study of the dialogic nature that characterizes all aspects of the novel, as well 
as that of the language.  In the discussion of different types of voices invoked in narrative, 
Bakhtin describes how narrators assume voices for the speakers in the narration, which position 
them as representative of the different ideological positions performed by typifiable social 
personae and registers (Agha, 2005) in a larger societal context (Wortham, 2001).  Furthermore, 
Keane argues that the notion of voice “…directs attention to the diverse processes through which 
social identities are represented, performed, transformed, evaluated, and contested” and allows 
speakers to align themselves with, comment on, or disassociate themselves from given identities 
at various moments within the discourse of the narrative (2001: 271-272). 
The centrality of the notion of voice in the discussion of language attitudes and ideologies 
within the Moroccan landscape will be analyzed in terms of speakers’ performance of different 
roles during the discourse of the narrative.  In chapter 4, I will investigate, following Silverstein 
(1993), how a speaker’s voicing emerges in the intersection of the narrated and narrating events.   
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Chapter 3:  Research Methodology  
In order to undertake the study at hand and gauge language attitudes and use in Morocco, 
I used different methodological tools to collect data namely, two matched guise tests, a language 
attitudes questionnaire, focus group discussions, and personal interviews, with the express 
purpose of investigating different aspects of language use and understanding the attitudes that are 
tied to this use. I have collected this data as part of fieldwork studies in Morocco related to the 
current dissertation.  The first of these methods is the matched guise test.   
3.1 Covert Language Attitudes: The Matched Guise Test  
3.1.1 Experiment Site  
 The pilot matched guise test was administered in 2005 between French and SA, followed 
by a main study conducted in 2007 between SA, MA and French.  These were conducted at an 
English language school in a major metropolitan city in Morocco, Marrakech, with a 
predominantly L1 MA speakers. Marrakech has played a key role in the foundation and 
development of the Moroccan history and is now witnessing an influx of a French-speaking 
community and growing international investments.  The choice of an English language school is 
strategic and was chosen due to the fact that English promotes none of the languages in question.  
3.1.2 Tools:  The Matched Guise Test (MGT) 
The conceptual framework that was involved in designing the MGT was based on a 
binary model, which comprises of a set of two types of indexicalities: a cluster of traits 
conventionally known as power (status) traits and another set of traits widely known as solidarity 
traits, after Lambert (1967), Bentahila (1983), Woolard (1989) and Park (2004).  The former 
traits are a list of descriptive adjectives that are tightly associated with social mobility such as 
intelligence, educated, modern, open-minded, etc.  While the solidarity traits are related to a 
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person’s socially integrative characteristics, such as sociable, modest, religious, emotional, 
patriotic, etc., which facilitate in-group integration (Figure  3-1).  In the main study, in addition to 
these twenty status and solidarity traits, two distracter traits were added, ‘sounds to me that 
he/she smokes’ and ‘this person owns a car’.   
Figure  3-1 
Traits in the Matched Guise Test 
STATUS Traits 
Modern 
Educated 
Intelligent 
Ambitious 
Open-Minded 
Confident 
Want to Hire Him/Her 
Like Way of Speaking 
Want as a Boss 
SOLIDARITY Traits 
Modest 
Honest 
Religious 
Sociable 
Emotional 
Want as a Friend 
From a Good family 
Patriotic  
Want to Work with Him/Her 
(Lambert 1967, Bentahila 1983, Park 2004, Woolard 1989) 
3.1.2.1 Text 
The text passage that was used for the experiment is a soccer sports passage.  Such 
passage was used due to the fact that soccer as a topic is emotionally free from any association to 
any one language and is politically neutral.   
The text was originally published in a Moroccan, French-language newspaper, Le Matin 
(2005), about Moroccan soccer.  I shortened the article and removed portions of the text that had 
judgments about Moroccan and African soccer in general, so as to remove any potential for bias 
from the MGT respondents.  The text was translated into SA as well as MA and was checked for 
semantic consistency (Woolard 1989) by translating the text back into French by fluent bilingual 
language teachers.  The theme of the text was chosen because it is very familiar to respondents, 
as Moroccan youth are used to listening to sports commentary in SA and French, and they 
discuss it in MA.  Regarding the MA translation, since many of the words related to soccer do 
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not have an MA equivalent, the text was translated into an educated MA, using some SA words 
in a local, Marrakshi, MA pronunciation.   
3.1.2.2 The Speaker 
Given that the relationship that obtains between MA, SA and French is not an ethnic 
relationship as in the Canadian case, a balanced trilingual, educated Moroccan, in his mid-
thirties, was chosen to digitally record the passages in the three languages.  Several other guises 
were used in order to distract the respondents from identifying the stimuli.  The guises were 
maximally separated to distract the respondents from recognizing similarities between the stimuli 
(Cargile et al, 1994; Woolard, 1989).   
3.1.3 The Respondents 
The MGT was administered to 23 student respondents in the pilot study and 57 students 
in the main study, all over the age of 18.  The mean ages in the pilot study were 24 years and in 
the main study, 23 years.  The respondents were native speakers of MA and also had, according 
to the self- reported data that they provided, have an equal competence in French and SA, both in 
speaking and understanding.   The pilot study had 7 female and 16 male respondents, while the 
main study included 25 female and 32 male student respondents.  As discussed in chapter 5, 
gender does not have a significant effect on their responses to the traits or guises.     
Regarding socioeconomic status of the respondents, because tuition is expensive at this 
private, English language center, the majority of students are from middle and upper class 
backgrounds.  Among the pilot study, 78.3% of respondents are from middle class families, 8.7% 
are from upper class backgrounds, while the remaining two respondents did not provide enough 
demographic information to determine their socioeconomic status.  In the main MGT study, 
77.2% are from middle class families and 5.3% are from upper class backgrounds, totaling 
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82.5% of respondents from middle and upper class backgrounds.  This is similar to the pilot 
study, where 87.0% of respondents were from middle- and upper class backgrounds.  A 
discussion of socioeconomic status divisions is detailed in the questionnaire section below.   
Since four of the 57 respondents from the main study were not able to finish the 
evaluation of the filler voices, a dummy variable was created to see if the responses of these four 
respondents were any different than the rest of the responses provided by the remaining 
respondents.  Using a pairwise comparison, the results do not indicate any significant difference 
with respect to solidarity (p=.199) nor were they significantly different in terms of status traits 
(p=.969), between the responses from these four respondents and the remaining respondents.  
Therefore, the responses from these four students are reliable and were included in the statistical 
analysis of the overall study.      
3.1.4 Data Analysis 
These MGT will be analyzed quantitatively so that we can see whether, as often claimed 
in the Moroccan literature, MA and SA as local languages correlate with solidarity, while French 
is the language of mobility only.  These tests will allow us to understand the covert attitudes 
towards these languages and how they align themselves along the poles of status and solidarity.  
Of importance to these tests is to see whether this dichotomous polarization of these 
linguistic codes accurately describes the language attitudinal relations that govern the presence of 
these languages in Morocco.   
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3.2 Overt Language Attitudes: Language Questionnaire 
3.2.1 Experiment Site  
While the MGT tests covert language attitudes of Moroccan youth toward SA, French, 
and MA, the language questionnaire tests overt language attitudes of these youth towards the 
codes available in Morocco.  The language questionnaire has been used as a methodological tool 
to gauge speakers’ overt language attitudes (Bentahila 1983; Choi 2003; Elbiad 1991; Errihani 
2007; Gravel 1979; Marley 2004; Rubin 1968).   
In order to investigate overt language attitudes of Moroccan youth toward different 
languages present in Morocco, I conducted a language attitudes questionnaire.  The language 
questionnaire that informs the analysis of this dissertation was conducted in the fall 2007 and 
spring 2008.  Since Morocco’s education is conducted in SA and French, it was administered in 
two French taught, medicine and management and two SA taught social sciences and law 
schools in two major cities in Morocco, namely Marrakech and Agadir.   
3.2.2 Tools:  The Language Questionnaire  
Since we are gauging language attitudes of two linguistically oriented and educated 
groups, two versions of language questionnaire was made in order for the students to be able to 
choose either version depending on their linguistic competence or orientation.   The current 
language questionnaire was designed in a four layered way.  The first section of the 
questionnaire seeks to investigate their and their parents’ language use patterns in three different 
domains, home, neighborhood and school.  The second section is about their attitudes to the 
languages used in the different domains, such as street, education, government, religion, media, 
business, etc.  The third component of this languages questionnaire focuses on their language 
competency and linguistic skills including codeswitching.  The fourth part of the questionnaire 
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consists of an open-ended question related to the linguistic situation in Morocco which will help 
us understand their view vis-à-vis their linguistic practices, socioeconomic situation and 
attitudinal orientations and stances towards the different languages in Morocco.   
Following Ferguson (1996 [1991]), any study of diglossia should investigate language 
structure, language use and attitudes, in order to understand linguistic communities in the Arab 
world.  Following Ferguson, this questionnaire incorporates both overt language attitudes and 
language use to gauge how respondents’ patterns of language use align themselves with 
respondents’ overt language attitudes. 
The French version of the questionnaire was translated by a French-taught Ph.D., living 
in France and checked by a fluent, French-speaking text editor.  The Arabic version was 
translated by an SA-taught, English teacher who was completing his M.A. studies and checked 
by an SA-taught religious studies student.   
3.2.3 The Respondents 
The respondents to whom the language questionnaire was administered were 454 total 
students from these four schools, 221 Female respondents and 233 Male respondents.  Mean age 
was twenty-one years old, ranging between eighteen to twenty-nine years old.  Since I wanted to 
gauge language attitudes of MA and Berber speaking respondents alike, the choice of Marrakech 
and Agadir was important since not only are they major cities in Morocco, but Marrakech is a 
predominantly MA speaking city while Agadir is a MA-Berber bilingual city.  The student 
respondents of the questionnaire seem to come from different socioeconomic backgrounds which 
allow us to investigate how language attitudes are distributed along the class lines.  The 
respondents are also from different areas in Morocco which will give us a good sense and a 
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general idea as to the linguistic attitudes and linguistic practices as they relate to different regions 
in Morocco and not necessarily to the two cities involved in the questionnaire.     
3.2.4 The Site  
The language attitudes questionnaire was administered in (1) a French-taught, medicine 
and pharmacy school in Marrakech, a French-taught, (2) business and management school in 
Agadir, (3) an SA-taught, social sciences college in Agadir, and (4) a law and economics college 
in Marrakech, whose economics subjects are taught in French  and whose law subjects are taught 
in SA and French. 
The medical and pharmacy school in Marrakech is a branch of a larger university in 
Marrakech.  It is a very prestigious public college.  Admittance is very competitive, but, like 
most Moroccan universities, is government-funded and tuition is free.  It is located in a 
prestigious neighborhood, near Gueliz, in the nouvelle ville (new town).  The bulk of the student 
body is from Marrakech and the surrounding areas, mostly attended by upper- and middle class 
students.  The vast majority of students studying there are from French-taught or bilingual 
private schools, with the exception of a very limited number of exceptional students from SA-
taught, public schools.  Admittance to the school requires fluent proficiency of French, following 
a general trend in Morocco for universities teaching scientific and technological subjects.  The 
French language dominates in the classroom.  The school extends into Marrakech’s main 
hospital, which gives the university a prestigious reputation throughout the city.  Students are 
involved in internships and service components in the hospital during their studies.   MA is not 
considered as the language of the classroom, not in all questionnaire, interviews or focus group, 
MA is seen as an extended form, although, debased, of SA.  Rather, MA dominates outside the 
classroom, in the street and home.   
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The business and management school in Agadir is a prestigious, public college, with a 
five-year, business and management degree.  It is government-funded and tuition is free.  The 
posters inside the school, advertising job and internship postings and presentations, are all in 
French.  Faculty members are from an array of schools, many of whom have studied in Europe.  
Interviews for admittance are carried in French with English.  All of the subjects are taught in 
French, with SA reserved only for literature.  One student expressed that he does not attend 
Arabic class, since they talk about literature and it seems that no one is interested in that class 
which is therefore taken lightly.  Students are from a variety of backgrounds within Morocco, 
with a sizable portion from Casablanca.  The presence of Berber is represented by students from 
the area surrounding Agadir.  These Berber-speaking students seem to congregate together, 
outside class, and speak in Berber.  MA-French codeswitching seems to be normative language 
behavior, as most students are from middle class backgrounds.  The political economy of SA and 
Berber are marginal in this school.   
The social sciences school in Agadir is affiliated with the same university as the business 
and management school.  It is also government-funded and tuition is free.  It is less prestigious 
than the Agadir business and management school.  Two-thirds of its students are from lower 
class backgrounds (65.9% lower class, 33.0% middle class, and 1.1% upper class).  Furthermore, 
of all lower class members, 59.2% study in Agadir social sciences, while 12.3% of the middle 
class and 2.6% of the upper class members study there.  Agadir is a city that uses predominantly 
MA, with many local residents also speaking Berber.  In the university, both codes are used on 
campus, outside of class.  Given the presence of students from the southern areas of Morocco, 
especially Layounne, who are speakers of Hasaniyya, MA seems to be the convergent code on 
campus.   
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The law and economic college in Marrakech teaches law and economics separately and is 
associated with the major university there.  Its law subjects are taught in both SA and French, 
while its economics subjects are taught in French.  Like most universities in Morocco, it is also 
government-funded and tuition is free.  Most of the students attending law school anticipate 
employment in government positions.  The department of economics in this college is not as 
prestigious as the business and management school in Agadir or as business colleges in other 
cities.  MA is the primary language used on campus, outside of class for SA-taught, law students, 
while MA-French codeswitching is used among economics and French-taught law students.   
The scope of this research was limited, for obvious reasons, to Moroccans studying in 
universities in Morocco.  Moroccans in this age demographic who were not surveyed include 
those from the lower class because they either need to work or, although tuition is free, living 
expenses are not; therefore, university education becomes out of the economic reach for many 
lower class families.  The second group not surveyed includes upper class members who study in 
universities outside Morocco, in Europe, primarily France, and in U.S.   
3.2.5 Data Analysis 
The questionnaire at hand is being analyzed quantitatively and will be used as data source 
to give us a gauge as to the language circulating attitudes with regards to language use and their 
distribution in the different social domains.  The results analysis will give us an accurate 
representation as to which code is reserved for which domains and what are the codes that are 
permitted for use and in which domains of use.  Using the questionnaire data, we will also be 
able to see the different trends taking place between socioeconomic classes, including their 
attitudes and language use.  Such class differentiation is important to see what mobilizes and 
informs these respondents’ language attitudes in the Moroccan society.  The last section of the 
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questionnaire which consists of an open-ended question regarding language situation in 
Morocco, will be used to supplement the respondents’ language use and overt attitudes.   
3.2.6 Socioeconomic Status 
The motivation for use of socioeconomic status (SES) to analyze the questionnaire is 
discussed within the literature review chapter.  This section will describe how respondents’ class 
membership was determined in the questionnaire.  In this dissertation, class status is not based on 
the Labovian idea of class and prestige, or in terms of language use, but rather, is based on 
socioeconomic status.  Following Wagner (1993), who determined SES on the basis on the 
respondent’s father’s occupations, this study determines SES on the basis on the respondent’s 
parents’ occupations.   
“After a number of complex statistical analyses involving factors such as 
education, home wealth, and so forth, we found that the occupational 
categorization of the employment of the child’s father was both a simple and 
robust indicator of SES [socioeconomic status]: ‘high,’ jobs in government 
administration or a profession; ‘middle,’ jobs in semiskilled or sales positions; 
and ‘low,’ unemployed, farming, or peasant” (Wagner 1993: 109). 
 
This method of determining SES based on respondents’ parents’ occupations was chosen 
because SES is difficult to determine based on neighborhood of residence, home ownership or 
directly asking the family’s income.  The language distribution of class in some areas in 
Morocco cannot be predicted based on the area of residence as some middle class families can be 
living in areas whose residents are primarily from lower socioeconomic class, as these areas can 
be mixed between lower and middle class.  In fact, asking students if they or their family rents or 
owns their home is not an indicator of class status either, as some lower class families own a 
very modest home, while some middle class families rent apartments.  Furthermore, many of the 
students attending the school in this study rent an apartment if they are attending school away 
from their family’s city of residence.  In addition, overtly asking students about their parents’ 
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income would not be beneficial, as many students either do not know their parents’ income or 
because students may be self-conscious of their class membership (Gilbert 2003), as well as the 
social constraints attached to eliciting family income (Hammoud 1982).   
The SES groups were determined by asking Moroccans to code each employment 
position in terms of monthly salary.  The coders were four native Moroccans, living in Morocco, 
two males and two females, from lower- and middle class backgrounds.  The division between 
lower and middle classes is taken from the High Commission for Planning report (2009) that set 
the division between lower and middle classes at 2,500 Dirhams per month, which is comparable 
to minimum wage in the U.S.  This report set the division between middle and upper classes very 
low, so the World Bank (2009) classification of the upper class as the top ten percent was used, 
setting the division between middle and upper classes at 25,000 Dirhams per month.  Therefore, 
the three socioeconomic classes that comprise this study include 93 lower class members, 212 
middle class members, and 36 upper class members.   
Because the upper class is a smaller group in comparison to the lower and middle classes, 
the upper class was further analyzed based on the language that respondents study in, as well as 
language fluency.  Because the upper class had 33 French-taught and only three SA-taught 
respondents, the SA-taught respondents were not considered.  Furthermore, because the upper 
class, French-taught group only had three fluent Berber speakers, the scope was further narrowed 
to included only French-taught, upper class respondents, who comprise of twenty respondents.  
Within the questionnaire analysis in chapter 6, there are five categories of socioeconomic status:  
all lower class and all middle class, excluding the upper class, were compared.  In addition, 
based on the criteria mentioned above, the upper class, French-taught respondents were 
compared to their middle- (99 respondents) and lower class (twelve respondents), French-taught 
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counterparts.   In the remainder of this dissertation, these three classes of French-taught 
respondents will be referred to simply as French-taught respondents. 
3.3 Focus Groups 
Participants in the focus group were students studying at the same English language 
center where the MGT was conducted.  Recruitment of participants was approached as follows.  
Before entering the classroom, students were informed by their teacher about my class visit.  
When I visited the classroom, I was introduced to the students by the teacher and had an informal 
conversation with the students about studying English abroad.  This informal discussion 
provided an opportunity to get to know the students and helped to break the asymmetrical 
relationship.  After that, I recruited students for the focus groups.   
The participants were all at least 18 years of age and in order to ensure neutral and 
unbiased participation, students studying in language departments at universities were excluded.  
In order to ensure familiarity among participants and a natural flow of topics, each focus group 
was comprised of four student participants.  Each group of four students was from one class at 
the English language center.   
The language I used in the focus group matched students’ observed language use during 
the pre-interview and was conducted in MA, with, at times codeswitching to SA and French.  I 
chose some standard questions to initiate and maintain the conversation, yet the topics that the 
participants delved into during the focus group were probed further to maximize how 
respondents articulate their understanding of language use and attitudes, as well as how they 
evaluate the presence of these different languages in the Moroccan market.  One of the 
techniques used in the focus group was to question some of the students’ answers in order to 
create a debate among the student participants, which provided richer data.   
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The data from the focus group will be used to analyze how Moroccans discursively argue 
for the inclusion or exclusion of a language to a particular domain.  The qualitative analysis of 
the focus group discussions will enable us to complement the quantitative data mentioned above 
so that we have a complete picture of the motivations behind the stratification of these languages 
in Morocco.  
 
3.4 Interviews 
Following Garrett, Coupland and Williams (2003), questionnaires offer more uniformity, 
anonymity, and are less affected by social desirability than interviews, but interviews combat 
reluctance on the part of the interviewee, give clearer responses, and offer a greater scope of 
responses than do questionnaires.  For this study, both of these methods were used. 
I conducted personal interviews with several university students after administrating the 
questionnaire to them.  The language I used in with each interviewee matched the observed 
language use while conducting the questionnaire, which included primarily MA, with some MA-
French codeswitching.  My questions were centered on language use and attitudes in Morocco, 
allowing the interviewee relative freedom in fully pursuing his/her ideas.   
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Chapter 4:  The Discourse of Modernity and its Role in Shaping 
Linguistic Practices among Moroccan Youth 
4.1 Introduction 
This chapter discusses the effect of the discourse of modernity on Moroccans youth and 
how it circulates through the linguistic practices  Moroccan youth.  This chapter demonstrates 
how students discursively index modernity within the focus group data.  Focus group participants 
index modernity by accommodating to native speakers of French.  Such accommodation includes 
using the ‘proper’ variety of French in formal (standard French) or informal (colloquial French) 
contexts.   The appropriate use of French is institutionally cultivated in school and extends to the 
professional domain, where using the ‘proper’ variety of French is rewarded and using colloquial 
French is sanctioned.  This shows the ongoing process of the commodification of language 
described by Chouliaraki and Fairclough (2005).      
The relationship between Moroccans and French living in Morocco and the linguistic 
accommodation of the former to the latter is presented through language and in language, which 
these participants describe is due to the asymmetrical power between these two groups.  
Language has plays a pivotal role within this power struggle Chouliaraki and Fairclough (2005), 
as these relations of power mainly carried, articulated and contested through language.  
Moroccans’ resistance to the power relationship that holds between the two groups is 
continuously negotiated.   
The projection of modernity in Morocco is strictly tied to not only the ‘perfect’ 
acquisition of both standard and colloquial French, but also, to the diverse discourses that shape 
the very definition of modernity.  The West, which presents itself as the hallmark of modernity, 
disseminates exoticizing and stereotyping discourse about “the other” (Hall 1996), which 
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relegates Morocco to the realm of the exotic and undeveloped within the Western imaginary and 
serves as a means of propagating Western definitions of modernity through linguistic practices 
that further reinforce such a relationship of dominance.   
Being modern in Morocco is defined through hegemonic discourse of power, through 
which Moroccans negotiate their ascription to modernity and membership through the ‘perfect’ 
acquisition and use of language.  The discourse of modernity is contested, negotiated and 
naturalized by Moroccan youth.  
The research questions that are the focus of this chapter are as follows: 
(2) How does the discourse of modernity shape and is shaped by language attitudes and 
linguistic practices?   
(2a) How do Moroccan youth discursively index modernity?   
(2b) How do Moroccan youth use discourses of power to invoke different social 
voices and affect language attitudes? 
(2c) How do Moroccan youth view European expatriates living in Morocco? 
(2d) How do these European expatriates impact the linguistic practices of 
Moroccan youth? 
This chapter will be organized as follows.  First, I will define the notion of modernity and 
the aspects of late modern societies.  Secondly, focus group data conducted in 2008 among four 
Moroccan students will be analyzed to show how students discursively index modernity.  This 
data will be analyzed using  intertextuality, reported speech, shifters, and voicing to show (1) 
how focus group participants invoke different social voices, (2) perform various speech events, 
(3) highlight their linguistic practices, (4) as well as the discourses of power related to modernity 
are manifested in respondents’ language use.   
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Lastly, I will discuss the linguistic ideologies circulating among Moroccan youth.  I will 
show how European expatriates are presented in Morocco as the target models of modernity.  
Then, I will discuss how these students are imitating these target models of modernity through 
patterns of accommodation, with which they also define themselves.  I will discuss how the 
ideology of modernity circulates through the ideological processes of recursivity and erasure, 
within Moroccan youth. 
4.1.1 Focus Group Results 
4.1.2 Introduction 
This section will present the analysis of a focus group conducted in 2008 among four 
Moroccan students.  It will show how students discursively index modernity.  To accomplish 
this, first, the focus group will be analyzed according to intertextuality, reported speech, shifters, 
and voicing.  Focus group participants invoke different social voices and perform various speech 
events by using direct and indirect reported speech.  Then, shifters and voicing will provide 
insight into the linguistic practices and highlight the discourses of power related to modernity 
and how they are manifested within language use.  CDA as a research paradigm investigates 
language in late modernity and how the struggle for power is shaped by and is shaping various 
discourses (Chouliaraki and Fairclough, 2005). 
4.1.3 Focus Group Data 
The following focus group data will be analyzed using CDA, according to the nature of 
fragmentation which characterizes late modern societies via the analysis of intertextuality, 
reported speech, voicing and shifters.   
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 Focus Group Data 
1 G1. Filmaghrib Kaynn htta wahed elhaja  lFrancais tkdar thdarrha profetionnelement  
kimma kaygoulou yaanee je suis kdaa  mkaddada 
  ‘In Morocco, there is also another thing.  You can speak professionally in French, as they 
say, ‘I am’ correctly.’ 
2 B1: je suis 
 ‘I am.’ 
3 G1:  aadee yanee kemma kaykrriwha leek si non katgoul j’suis  j’suis katwulli  katahdarha 
maahoum  
 ‘Normal, this means, as they teach it to you.  Otherwise you say, ‘I’m, I’m,’ you start 
speaking it with  them’ 
4 G1: bhal l’argot 
 ‘Like slang.’ 
5 G2: katwulli katahdarha maahom chuis,  j sais pas hiya je ne sais pas 
 ‘You start speaking it with them, “I’m”, “I don’t know” it is actually “I do not know”.’ 
6 Brahim: bhal l’argot j sais pas 
 ‘Like slang “I don’t know”.’ 
7 G1 : Kimma kaykrriwha leek. Walakenn houma aandhoum wahed ettakboul ila hdarrte 
maahoum hakka kemma kyhadrrou houmma kaytkabblouk ktarr. 
 ‘As they teach it to you.  But they accept it better if you speak to them the way they speak 
[in slang], they accept you more.’ 
8 Brahim:aah 
 ‘Aah.’ 
9 G2:  Ila bqete katgoul lihoum dakshee kemmaa smitou katssdak bhal la professional bezzaf 
koul haja oufash katstaamalhaa. Kanarfou fouqash nnstaamlou elhaja bhal  f’un ash 
kaygouloulih? Goul nntaya avant training 
 ‘But if you continue speaking to them, as, what do you call it?, too professionally.  
Everything has a time in which you use it.  We know when to use it [formal French], like 
in, what do you call it?, tell me, the before training thing? ’ 
10 Brahim. Interview 
 ‘Interview?’ 
11 G1: mashi l’interview 
  Not [media] interview 
12 B1. Entretient 
 Job interview. 
13 G1. Entretient yaanii ghetaraf tahdarr yaanee ghathdarr maaah mashi ghatahdar maaah 
chuis laa  chuis kada 
 ‘Job interview.  This means, you will know how to speak, I mean, you will speak with him, 
not like, you will not speak to him like, “I’m this, I’m that”.’ 
14 Brahim: alash li’anna katkoun proffetionelle , yaak? 
 ‘Why?  Because you are professional in this instance, aren’t you? 
15 G1. Voila yaani htta hnna wlennaa kantabaouhoum fhdarrthoum.  
 ‘That’s right, I mean, we [Moroccans] too, have started following them [French] in their 
speech.’ 
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 Focus Group Data (cont.) 
16 Brahim: Naaam 
 ‘Yes.’ 
17 G1. Je sais pas wash vous etes d’accord wulla walakin… 
 I don’t know if you [all] agree or not, but...’  
18 Brahim: shoufou antoum yaane hassab el yaqdar ykoun 
 ‘What do you [all] think?  I mean, it depends on [what] you [think].  It could be.’ 
19 G1. Wash mumkann linna naaawdou nrajaou lhad lqadeyalli galna  dyal bhal hnaya bhal 
kantabaouhoum htta hnaya  fhdarrthoum alash manhadrroush kemma krrawha linna 
nhadrrou mgad alash kantabaouhoum. Nbghew nbaynou lihoum que on’est bhalhoum 
fhdarrthoum 
 ‘Is it possible for us to go back to the issue of, like, we follow them in their speech?  Why 
don’t we speak [French] like it was taught to us, correctly?  Why follow them [the 
French]?  We [Moroccans] want to show them [the French] that we are like them in their 
speech.’ 
20 G2” Non  mashe ghade nbaynou lihoum on’est bhalhoum yaanii ila knna kanhdrrou 
loughthoum yaaneee kantkoumeenekaw maahoum 
 ‘No, we [Moroccans] do not want to show them that we are like them.  If we speak their 
language, I mean, we communicate with them.’ 
21 G1. Loughthoum heya francais walakenn alash nhadrouha bhalhoum 
 ‘Their [The French’s] language is French, so why do we speak it like them? ’ 
22 G2. La ila wletee katgoulee kada je ne suis pas maa kat, katjee … 
 ‘No, if you start saying ‘I am not [standard French],’ like this, it’s not, it feels....   
23 G1: tqiila 
 ‘Heavy’ 
24 G2: tkeyla katwalee… 
 ‘It sounds heavy and it sounds…’ 
25 G1.  Walakin parfois ca cause des degas.  
 ‘But sometimes, it [using the inappropriate variety of French for the prescribed context] 
causes some damages.’ 
26 G2. Walakenn bezzaf deyal le temps bash tgoulee haja wahda 
 ‘But a lot of times, in order to say one thing…’ 
27 G1. F’domaine professional katnssay rassek fshhal man haja 
 ‘In the professional domain, you forget yourself in many things.’ 
28 Brahim. yaanee kefash katnssay rassek 
 ‘What do you mean, “you forget yourself”?’ 
29 G1. Tkdar tkounn kathdarr maa shi wahed  khassak tahdar maaah yaanee kemmaa 
goulnaa professionnel khassek tahdarr maaah professionnel aou tnssa tgoul liih deek chuis 
ghadee ayy ayy faute derteyha f’an interview ash kansammiwh 
 ‘You can be speaking to someone, I mean, you should speak with him, as we said, 
professionally, and you forget and you say that “I’m [slang]”.  If you make any mistakes in 
the job interview, what do we call it?’ 
30 Brahim: entretien 
 ‘Job interview’ 
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 Focus Group Data (cont.) 
31 G1: an entretien, ayy faute dirtih fiha yaqdar ytahsab aliik 
 ‘A job interview, any mistake that you make could be counted against you’ 
32 Brahim: aah 
 Aah. 
33 B2: ana je sais pas, hada matalan ana ma kanaatabarsh had l’inconvenient d la langue 
hada inconvenient personel. La persone huwwa likhassu y-controler rasu u yaaraf ash man 
langue ‘istaamal fash man situation. 
 ‘I do not know. I do not consider this [as] a disadvantage of the language.  This is a 
personal disadvantage.  The person should know how to control himself and know which 
language to use in which situation.’ 
34 G1: justement ana je cherche shnu kan sammiw ha lqadiyya yaani ila kan hadshi  shnou 
yamkan lina nsamiw hna kantabuuhum hta fi hadrathum. Maa araftsh kifash ngoul 
 ‘Exactly, I’m looking for what we call this matter of us [Moroccans] imitating them [the 
French] in their speech.  I don’t know how to say it.’ 
35 B1: ‘infisam kaytssama ‘infissam fishakhsia 
 ‘Schizophrenia.  It is called schizophrenia.’ 
36 B2: mashi  nfisam fi shakhsiyya 
 ‘Not schizophrenia.’ 
37 B1:  aslan maa 
 ‘In essence.’ 
38 B2: maa mtafaqsh maaak 
 ‘I do not agree with you.’ 
39 B1:  mabniash aala shi assass. 
 ‘It [following the French in their speech] is not founded on any basis.’ 
40 G1: tqdar tkun parce que hna shhal ma kanabghiw ntabauuhum 
 ‘It could be possible because we follow them in so many things.’ 
41 B2: kat generalize koulshi  
 ‘You generalize everyone.’ 
42 B1: katssama hii balatin kyna wahad luuqda aand lamgharba lihiyya taqlid al gharbiyyin. 
Taqlid kul mahuwwa aqwa  kayna aand bnadem fin mmaa mshiti ghariza tabiiya wa lakin 
kay qallad llii aqwa walakin fhalat imma bnadem… 
 ‘It is called, just one second, there is a complex that Moroccans have, which is imitating 
the Westerners.  Imitating all those who are more powerful.  That is a complex that exists 
in all people, wherever you go, a natural instinct.  But in the case where a person…’ 
43 G1: walakin shkun lijayb had attaqlid rah tatawur si tu te mets a leur place yaani ‘ila 
mashtish maahum filbashum dima ghadi ygoul liik “ma mathaddarsh” dakshi danya 
ghadya wu katsimytu.  
 ‘But what brings this imitation?  It is progress.  If you put yourself in their [the 
Westerner’s] place [shoes], I mean, if you do not follow them in their way of dress, they 
will always say to you, “[You are] not civilized”, that’s what it is, life is progressing’ 
44 G2:kayniin naas kaygoulou lmaghrib kaydanou baqi tanrakbou foug ((not clear)) 
 ‘There are some people who say that Morocco, they still think that we ride on ((not clear))’ 
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 Focus Group Data (cont.) 
45 G1: justement, ana kanahdar maahoum katalqa baaqi… 
 ‘That’s right, when I speak to them I find that they still...’ 
46 G2 : Mart khali nniit jaat lmaghrib wutadgul lia 
 ‘Even my uncle’s wife, she came to Morocco, and she says to me’ 
47 G1 : Wulla, Justement 
 ‘By God, that’s right.’ 
48 G2 : Galt liik kant aandi fikra bathatni ttiyara wubit narkab foug jjmal  
 ‘She said to you, "I had the idea that I would get off the plane and then would get on a 
camel".’ 
49 ((all laugh)) 
50 Brahim : Hatta lmirican taygouliik rah …wash … laa sakniin filqamar 
 ‘Even Americans, they tell you that … do you… no, we live in the moon.’ 
51 G1 : ils savent même pas qu’on a laimarat wulla .. 
 ‘They don’t even know that we have buildings, by God’ 
52 Brahim : Laa la sakriin filqamar 
 ‘No, no, we live in the moon.’ 
53 G1 : Laa wullah bassah had lhadra ana  makanardash   
 ‘No really, that’s true.  This speech,  I do not tolerate’ 
54 G2 :  aah 
 ‘Aah.’ 
55 G1 : kanahdar maa naas kayhsab lihoum had l’idée li aandhoum ala lmaghrib 
 ‘I speak to people they don’t think, this idea that they have about Morocco’ 
56 G2 :  aah 
 ‘Aah.’ 
57 Brahim : les étrangers 
 ‘The foreigners.’ 
58 G1 : Que maa andnash ttriq  
 ‘That we do not have road[s]’ 
59 G2 : aah 
 ‘Aah.’ 
60 G1 : maa andnash...  Li ma jawsh lahanya 
 ‘That we do not have… those who did not visit Morocco.’ 
61 B1 : hiit shi haja shi haja tabiiya  
 ‘Because, it’s a natural, natural thing.’ 
62 G2 :  aah 
 ‘Aah.’ 
63 B1 : Li anna lli ma mshaash lZagoura taygoulik  
 ‘Because whoever did not go to Zagoura says’ 
64 G1 : Ahh, waay, Ouarzazate  
 ‘Ahh, yes, Ouarzazate.’ 
65 B1 : She haja Saharawiyya 
 ‘It’s a desert place.’ 
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 Focus Group Data (cont.) 
66 Brahim : Hna, arafiin Zagoura kidayra 
 ‘We know what Zagoura is like.’ 
67 B1 : lla Kayn hna mil Mahgrib.  Kaygoul liik bi anna tamma kayn ghir Ssahra wu kdaa 
wul khyam wu smitu. Alors, milli kaymshi kaylqa des hotels cinq etoiles.  
 ‘No, there are some people from Morocco who have, they tell you, "There there’s only 
desert and tents, and so on." So when they go, they find five star hotels.’ 
68 G1 : Il faut aller pour voir la chose yaaani ma yamkan liik tahkam ala lhaja hatta tshoufha 
wutaishha kima galtilina ntya lbarah yaani kima galti kanti hdarti lina ala maymkanliiksh 
tahkam alaa US kidayra ila  maaashtiish maa les personnes dyalhoum 
 ‘ You must go to see how things are.  I mean you would not be able to judge something 
until you see it and live it.  As you [Brahim] said to us yesterday, "You cannot judge how 
the U.S. is until you go and live there".’ 
69 Brahim : Ok, fash khlinaha ? 
 ‘Ok.  Where did we leave off?’  
70 B1: Kanna tanhadrou ala nnadra diel l’gharb l’haniya 
 ‘We were talking about how the West views Morocco.’ 
71 B1: Kabal mayju wa may arafu ashnu kay kabal may jiu 
 ‘Before they [Westerners] come [to Morocco] and they know, what did they think before 
[of Morocco]’ 
72 ((unintellible talking over one another)) 
 Brahim:OK fash khlinaha kayn lmuhim kayn contestation hnaya kayn wahd asmitu ? 
73 ‘Ok.  Where did we leave off?  There is a debate, there is, what is it called ?’ 
74 G2 : debat 
 ‘Debate’ 
75 B1: tantabauhum bhal huka ém galt  
 ‘“We follow them” like this, as she [G1] said’ 
76 G1: elfrancais machi la langue kikarawha lina fl’école tbaanahum hta f dyaloik lalong 
dylhum huma kifash kayhadru binathum man ghir l’ecole  
 ‘The French language, not the way that they taught it to us in school. We followed them 
even in their dialect. The way they speak to one another not only in school.’ 
77 B2: mashi zaama cétan convinyan bnadam taybghi mzyan  elmraba aandhum wahd labilité 
étaalmu bzaf dyal lourat wakha hta étaarfu lalong étaalmu hta lalong dyalotik utaalmu 
bzaf mzyan udik saaa la personne katkun aandu wahd larosponsabilité bash ékun huwa 
capabl bash édistangi bin ashman form lalong libgha. 
 ‘This is not a drawback, the person wants well to .. Moroccans have an ability to learn 
many languages, even when they speak a language, they want to learn the dialect and to 
learn a lot [of languages] at that time the person has the responsibility so that he is capable 
so that he distinguishes between which form of the language he wants [to use].’ 
 (Focus Group 30063, 2008) 
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4.1.4 Focus Group Results Presentation 
The reported speech present in the focus group data will be analyzed below.  This will 
show how focus group participants move between direct and indirect speech to invoke different 
social voices and perform various speech events.  These highlight the linguistic practices and 
draw on the diverse discourses of power that relate to language use and the notion of modernity 
in Morocco.   
4.1.4.1 Intertextuality and Reported Speech   
This section will discuss intertextuality and reported speech.  First, definitions of each 
will be discussed.  The CDA research agenda focuses on the analysis of text as a discursive 
element that reflects and affects social events.  Text here is described in its broader meaning to 
include what is written, printed, and spoken, and “texts have causal effects upon, and contribute 
to changes in, people (beliefs, attitudes, etc.), actions, social relations, and the material world” 
(Fairclough 2003:8).  He elaborates further that text has “ideological effects” (p9) and focuses on 
the text as an element in social events and in interactive processes of meaning-making.   
Using texts, intertextuality shows “how texts draw upon, incorporate, recontextualize and 
dialogue with other texts” (Fairclough 2003: 17).  Furthermore, intertextuality is defined as the 
combination of components from various texts and their incorporation in the making of a 
particular text (Chouliaraki and Fairclough 2005).  Intertextuality, therefore, includes various 
linguistic elements, such as reported speech and voicing (Fairclough 2003); these features will be 
included in the analysis below.  
When engaged in interactional exchanges, one of the elements that speakers draw upon in 
constructing their position is that of reported speech.  As a form of intertextuality, in reported 
speech, there is always “a tension between what is going on in the reporting text, including the 
work which the reporting of other texts is doing within the text, and what was going on in the 
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reported text” (Fairclough 2003: 48-49).  Fairclough (2003) mentioned four types of reported 
speech, two of which occur in the focus group text:  direct reporting, which is a direct quotation, 
and indirect reporting, which is a summary of what was said.   
Two particular matters are important in incorporating reported speech within a span of 
narrative:  (1) what type of relationship exists between the quoted text and the original event that 
was narrated; and (2) what type of relationship exists between the quoted text and the remaining 
text in which the reported speech is embedded, including the position and function that the 
reported speech takes within that stretch of text (Fairclough 2003).   
Within this focus group, there are several instances of both direct and indirect reporting 
which are used to bring in different social voices into the current interactional exchange.  In turn 
1, G1 using direct reporting “je suis” (‘I am’) in discussing the ‘correct’, standard French 
pronunciation within a professional setting: ‘In Morocco, there is also another thing.  You can 
speak professionally in French, as they say, ‘I am’ correctly.’  In turn 2, B1 concurs, using “je 
suis” again, ‘I am’, to demonstrate the ‘correct’, standard French pronunciation in a professional 
setting.  Here, respondents demonstrate the importance of using standard French within the 
professional domain.    
1 G1. Filmaghrib Kaynn htta wahed elhaja  lFrancais tkdar thdarrha profetionnelement  
kimma kaygoulou yaanee je suis kdaa  mkaddada 
  ‘In Morocco, there is also another thing.  You can speak professionally in French, as they 
say, ‘I am’ correctly.’ 
2 B1: je suis 
 ‘I am.’ 
 
In turn 3, G1 contrasts standard French, as it is taught in school, with colloquial French, 
demonstrating the accepted norms of pronunciation within an informal context, using, “chuis” 
(‘I’m’), stating: ‘Normal, I mean, as they teach it to you.  Otherwise you say, ‘I’m, I’m,’ you 
start speaking it with them.’   
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3 G1:  aadee yanee kemma kaykrriwha leek si non katgoul j’suis  j’suis katwulli  katahdarha 
maahoum  
 ‘Normal, this means, as they teach it to you.  Otherwise you say, ‘I’m, I’m,’ you start 
speaking it with  them’ 
 
G2 further describes the differences in pronunciation between these phrases in turn 5, using 
“chuis” (‘I’m), “j sais pas” (‘I don’t know), and “je ne sais pas” (‘I do not know’), stating, ‘You 
start speaking it with them, “I’m” “I’m not” it is actually “I am not”.’  In turn 6, I repeat G2’s 
colloquial French pronunciation, “j sais pas” (‘I don’t know’).  In turn 13, G1 describes the 
appropriate use of French expected in a job interview, stating what should be avoided, saying 
“chuis laa, chuis kada” (‘I’m this, I’m that’).   
5 G2: katwulli katahdarha maahom chuis,  j sais pas hiya je ne sais pas 
 ‘You start speaking it with them, “I’m”, “I don’t know” it is actually “I do not know”.’ 
6 Brahim: bhal l’argot j sais pas 
 ‘Like slang “I don’t know”.’ 
 
Using Fairclough’s (2003) two factors to consider in analyzing reported speech, the first 
examines the relationship between the original quote and the quoted speech.  In these instances 
of direct reporting, the focus group participants use examples of colloquial and standard French 
to explain norms of appropriacy in the use of French according to the interactional setting.  The 
second factor examines the relationship between the quoted text and the remaining text in which 
it is embedded, including the quoted text’s position and function.  These instances of direct 
reporting are interwoven within the narrative about the context of a job interview and serve to 
explain ‘correct’ and ‘incorrect’ forms of speech in this setting. 
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In turn 20, G2 directly reports a phrase from G1 in turn 19 to negate what G1 said.   
19 G1. Wash mumkann linna naaawdou nrajaou lhad lqadeyalli galna  dyal bhal hnaya bhal 
kantabaouhoum htta hnaya  fhdarrthoum alash manhadrroush kemma krrawha linna 
nhadrrou mgad alash kantabaouhoum. Nbghew nbaynou lihoum que  on’est pas bhalhoum 
fhdarrthoum 
 ‘Is it possible for us to go back to the issue of, like, we follow them in their speech?  Why 
don’t we speak [French] like it was taught to us, correctly?  Why follow them [the 
French]?  We [Moroccans] want to show them [the French] that we are like them in their 
speech.’ 
20 G2” Non  mashe ghade nbaynou lihoum on’est bhalhoum yaanii ila knna kanhdrrou 
loughthoum yaaneee kantkoumeenekaw maahoum 
 ‘No, we [Moroccans] do not want to show them that we are like them.  If we speak their 
language, I mean, we communicate with them.’ 
 
In response to G1, G2 quotes G1’s use of colloquial French, “on’est” (‘we’re’), stating, ‘No, we 
[Moroccans] do not want to show them that we are like them.  If we speak their language, I 
mean, we communicate with them.’  It is interesting to note that “on’est” is the colloquial of 
nous sommes (we are), in which the plural, personal pronoun nous is replaced with the singular, 
impersonal, third person pronoun on.  This word choice by G1 is reflective of the dialectal use of 
French within an informal context.  Here, G2 negates the assertion that Moroccans’ use of 
colloquial French in informal communicative settings is indicative of any assimilatory desires on 
the part of Moroccans to act and speak like the French expatriates living in Morocco.  G2 negates 
a quote from G1, stating, “No, we [Moroccans] do not want”, then repeating G1’s phrase in a 
joking manner, imitating G1’s intonation, stating “nbaynou lihoum on’est bhalhoum” (“to show 
them that we are like them”).   
G2 continues the discussion of the appropriate use of colloquial and standard French 
according to the ‘correct’ interactional context of use (turn 22).   
22 G2. La ila wletee katgoulee kada je ne suis pas maa kat, katjee … 
 ‘No, if you start saying ‘I am not [standard French],’ like this, it’s not, it feels....   
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She begins describing how using standard French in informal contexts is considered 
inappropriate; she states, “je ne suis pas” (‘I am not’).   
I ask G1 to elaborate on her statement in turn 27, using direct reporting, “katnssay 
rassek” (‘you forget yourself), asking her to further explain her statement as it relates to the use 
of French in a professional setting, stating, ‘What do you mean, “you forget yourself”?’ (turn 
28).  G1 elaborates on this comment, stating that using “chuis” (‘I’m’), the colloquial French, is 
considered a “mistake” in the formal context of job interviews as part of business practice (turn 
29).   
27 G1. F’domaine professional katnssay rassek fshhal man haja 
 ‘In the professional domain, you forget yourself in many things.’ 
28 Brahim. yaanee kefash katnssay rassek 
 ‘What do you mean, “you forget yourself”?’ 
29 G1. Tkdar tkounn kathdarr maa shi wahed  khassak tahdar maaah yaanee kemmaa 
goulnaa professionnel khassek tahdarr maaah professionnel aou tnssa tgoul liih deek chuis 
ghadee ayy ayy faute derteyha f’an interview ash kansammiwh 
 ‘You can be speaking to someone, I mean, you should speak with him, as we said, 
professionally, and you forget and you say that “I’m [slang]”.  If you make any mistakes in 
the job interview, what do we call it?’ 
 
Here, G1 discusses the importance of using standard French within an interview, as well as how 
the use of colloquial French words is considered by the interviewer to be a “mistake.”  This turn 
gives an example of how the interviewee conforms to the speech patterns of her interviewer.   
Just as there is strong pressure to use only the right language or to keep silent in formal 
situations, so effective negative sanctions are in force in these nonstandard domains.  In these 
dominated markets, it is equally important to use only the right language; there is nothing 
‘relaxed’ about them” (Woolard 1985: 744).   
G1 explains the reason many Moroccans conform to Western style of dress and speech 
norms, is motivated by the concern of being labeled “uncivilized” by Westerners in Morocco 
(turn 43).   
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43 G1: walakin shkun lijayb had attaqlid rah tatawur si tu te mets a leur place yaani ‘ila 
mashtish maahum filbashum dima ghadi ygoul liik “ma mathaddarsh” dakshi danya 
ghadya wu katsimytu.  
 ‘But what brings this imitation?  It is progress.  If you put yourself in their [the 
Westerner’s] place [shoes], I mean, if you do not follow them in their way of dress, they 
will always say to you, “[You are] not civilized”, that’s what it is, life is progressing’ 
 
Through direct reporting, she invokes the Western voice, “ma mathaddarsh” (‘[You are] not 
civilized’), as a mimicking act in order to express the consequence tied to not accommodating 
Westerners in their speech norms and behavior. In examining the relationship between this direct 
reported speech and the original speech, this quote summarizes attitudinal stances of Westerners 
toward Moroccans.  Her use of this quote is a means of voicing the Western discourse of power, 
which serves as a justifiable reason for linguistic and cultural conformity.  Hall (1996) describes 
a post-modern society as inundated with the notion of progress.  G1’s explanation for 
accommodation as “progress” is therefore, directly linked to a post-modern society.   
  G2 gives an example of Western stereotypical discourse of Moroccans as confined to a 
past, historical era (turn 44, 46, 48).   
44 G2:kayniin naas kaygoulou lmaghrib kaydanou baqi tanrakbou foug ((not clear)) 
 ‘There are some people who say that Morocco, they still think that we ride on ((not clear))’ 
46 G2 : Mart khali nniit jaat lmaghrib wutadgul lia 
 ‘Even my uncle’s wife, she came to Morocco, and she says to me’ 
48 G2 : Galt liik kant aandi fikra bathatni ttiyara wubit narkab foug jjmal  
 ‘She said to you, "I had the idea that I would get off the plane and then would get on a 
camel".’ 
 
In turn 44, G2 begins describing the stereotypical voice of the West by using indirect reporting to 
state, ‘There are some people who say that Morocco, they still think that we ride on…’  In turn 
48, G2 switches to direct reporting, bringing in the voice of her Western aunt, “Galt liik kant 
aandi fikra bathatni ttiyara wubit narkab foug jjmal” (‘She said to you, "I had the idea that I 
would get off the plane and then would get on a camel"’).  In evaluating the relationship between 
the direct reported speech and the original, quoted speech, this instance is most likely an accurate 
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representation of the original statement made by G2’s aunt.  The function of this quote is to 
confirm G1’s direct reported speech in turn 43 and constitutes a continuation of the example of 
stereotypical voice of the West.   
G1 confirms G2’s narrative, using indirect reporting to narrate Westerners’ stereotypical 
depiction of Morocco not having buildings or roads, before they visited the country (turns 51, 55, 
58, and 60).    
51 G1 : ils savent même pas qu’on a laimarat wulla .. 
 ‘They don’t even know that we have buildings, by God’ 
55 G1 : kanahdar maa naas kayhsab lihoum had l’idée li aandhoum ala lmaghrib 
 ‘I speak to people they don’t think, this idea that they have about Morocco’ 
58 G1 : Que maa andnash ttriq  
 ‘That we do not have road[s]’ 
60 G1 : maa andnash...  Li ma jawsh lahanya 
 ‘That we do not have… those who did not visit Morocco.’ 
 
In examining the relationship between this indirect reported speech and the original speech, this 
quote narrates the comments made by Westerners expression surprise over the fact that Morocco 
is a developed country.    
B1 discusses stereotypes that local Moroccans have about the south of Morocco; in doing 
so, he naturalizes the stereotypical discourse of Westerners by localizing it (turns 61, 63, 65, 67).   
61 B1 : hiit shi haja shi haja tabiiya  
 ‘Because, it’s a natural, natural thing.’ 
63 B1 : Li anna lli ma mshaash lZagoura taygoulik  
 ‘Because whoever did not go to Zagoura says’ 
65 B1 : She haja Saharawiyya 
 ‘It’s a desert place.’ 
67 B1 : lla Kayn hna mil Mahgrib.  Kaygoul liik bi anna tamma kayn ghir Ssahra wu kdaa 
wul khyam wu smitu. Alors, milli kaymshi kaylqa des hotels cinq etoiles.  
 ‘No, there are some people from Morocco who have, they tell you, "There there’s only 
desert and tents, and so on." So when they go, they find five star hotels.’ 
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B1 uses direct reporting to demonstrate this, stating: “Because whoever did not go to Zagoura 
says” (turn 63), continuing: “It’s a desert place” (turn 65).  B1 continues this using direct 
reporting, asserting that “No, there are some people in Morocco who have, they tell you, "There 
there’s only desert and tents, and so on." So when they go, they find five star hotels” (turn 67).  
In examining the relationship between this direct reported speech and the original speech, B1 
describes the stereotypical speech of urban Moroccans toward southern areas of Morocco.  This 
quote normalizes the Western stereotypical discourse by localizing such discourse with the 
assumption that the local view of the south of Morocco and the discourse attached to it, 
constitutes a justifiable reason for the existence of stereotypical images of places one has not 
visited before.  Therefore, the view from the north towards Morocco is a “natural” (turn 62) and 
justifiable description of ‘the other.’ 
In turn 68, G1 uses direct reporting to remind the focus group participants of what I had 
told them the day before during a class visit.   
68 G1 : Il faut aller pour voir la chose yaaani ma yamkan liik tahkam ala lhaja hatta tshoufha 
wutaishha kima galtilina ntya lbarah yaani kima galti kanti hdarti lina ala maymkanliiksh 
tahkam alaa US kidayra ila  maaashtiish maa les personnes dyalhoum 
 ‘Ahh, yes.  You must go to see how things are.  You would not be able to judge something 
until you see it and live it.  As you [Brahim] said to us yesterday, "You cannot judge how 
the U.S. is until you go and live there".’ 
 
The students had asked me what the U.S. was like and I told them that it’s not what they 
stereotypically see in the movies, but that “You cannot judge how the U.S. is until you go and 
live there.”  Here, G1 recontextualizes my voice to normalize the stereotypes that Westerners 
have about Morocco based on lack of knowledge.     
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In turn 75, B1 uses direct reporting to continue the conversation after a brief interruption, 
quoting G1, “tantabauhum” (‘We follow them’), from her original statement in turn 15 “Voila 
yaani htta hnna wlennaa kantabaouhoum fhdarrthoum” (‘That’s right, I mean, we [Moroccans] 
too, have started following them [French] in their speech’).   
15 G1. Voila yaani htta hnna wlennaa kantabaouhoum fhdarrthoum.  
 ‘That’s right, I mean, we [Moroccans] too, have started following them [French] in their 
speech.’ 
75 B1: tantabauhum bhal huka ém galt  
 ‘“We follow them” like this, as she [G1] said’ 
 
This direct reporting (turn 75) indicates that the conversation the focus group participants have 
had between turns 15 and 75 was made in direct reference to the accommodating speech 
behavior of Moroccans toward French expatriates living in Morocco.   
4.1.4.2 Voicing and Shifters 
Another linguistic notion which is involved in the intertextual construction of discourse is 
the notion of voicing (Chouliaraki and Fairclough, 2005).  Since intertextuality is constructed 
through the incorporation of different texts within a stretch of discourse and indexes the 
dialogical and interactional nature within which different texts are presented and represented, 
shifters indicate the voices used in the texturing of a given moment of discourse to indicate how 
interactants positions themselves in relation and juxtaposition to one another and the discourse of 
that text (as well as the text itself).   This section will describe definitions of voicing, 
heteroglossia and shifters, then will discuss the use of shifters to index voicing within the focus 
group data.  First, the shifters and the speaker roles invoked will be detailed, then I  will discuss 
the voices attached to these shifters.  The interactants take us through the voices of:  the 
interviewer, interviewee, French language teacher, student of the French language, medical 
expert, Westerners and locals who stereotype Morocco and Moroccans, and the teacher.  
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Through the use of shifters, interactants move through these voices to discuss language attitudes 
and to contest and naturalize and linguistic accommodation.   
The notion of voicing was originally introduced by Bakhtin (1981) and I will be using 
Keane’s (2001) analysis of voice as the “linguistic construction of social personae” (p 271).  
Keane (2001) further describes the utility of the notion of voice as a linguistic element which 
highlights how different “social identities are represented, performed, transformed, evaluated, 
and contested” and allows speakers to align themselves with, comment on, or disassociate 
themselves from given identities at various moments within the discourse of the narrative (p 271-
272).   
This construction enters into a dialogical relationship with other voices in a heteroglossic 
relationship with other linguistic forms representing other social voices.  Bakhtin (1981) defines 
heteroglossia as “another’s speech in another’s language, serving to express authorial intentions 
but in a refracted way” (p324).  The notion of heteroglossia in the novel, similarly to that used in 
daily narratives, invokes different voices, which represent different social identities that enter 
into a heteroglossic relationship with one another, indexing thus, the stratification of languages 
and the discourses to which they represent.   
Silverstein (1995 [1976]) defines pronoun as a “kind of referential index [which] has also 
been called a shifter, because the reference ‘shifts’ regularly, depending on the factors of the 
speech situation” (p197).  Pronouns are a means to demonstrate how a subject moves between 
positions to articulate ‘shifts’ between intricately complex social voices.  Personal pronouns, or 
shifters, show how speakers perform different social voices in the narrative and demarcate 
different constructions of attitudes present in the interactional exchange.  Chouliaraki and 
Fairclough (2005) identify hybridity as a strategic use of voicing to index how interactants resist  
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or reiterate discourses of power or as a means with which they dialogue between different social 
positions, discourses, and the voices that they index.    
The table below presents the meanings of each pronoun next to the English translation of 
the focus group text.  The most prominent trend found in shifters is that of “us” / “we” versus 
“them” / “they”, where the first person plural pronouns index Moroccans and the third person 
plural pronouns index Westerners and/or French expatriates living in Morocco; these are found 
in 20 turns.  The use of shifters to index voicing within the focus group data will be discussed 
below. 
Shifters and the Voices they Index 
 English Translation with Pronouns Underlined Voices Indexed by Pronouns 
1 G1 ‘In Morocco, there is also another thing.  You (1) can 
speak professionally in French, as they (2)  say, ‘I am’ 
correctly.’ 
1 Moroccans 
2 teachers 
2 B1: ‘I am.’  
3 G1:  ‘Normal, this means, as they (1) teach it to you.  
Otherwise you (2) say, ‘I’m, I’m,’ you (3) start speaking it 
with  them (4)’ 
1, 4 native French speakers 
2 Student of French language 
3 Moroccans 
4 G1: ‘Like slang.’  
5 G2: ‘You (1) start speaking it with them (2), “I’m”, “I 
don’t know” it is actually “I do not know”.’ 
1 Moroccans with French 
outside in informal speech 
2 native French speakers 
6 Brahim: ‘Like slang “I don’t know”.’  
7 G1 : ‘As they (1) teach it to you (2).  But they (3) accept it 
better if you (4) speak to them (5) the way they (6) speak 
[in slang], they (7) accept you (8) more.’ 
1, 3, 5, 6, 7 native French 
speakers 
2 Moroccan student of 
French language 
4, 8 Moroccan  
8 Brahim: ‘Aah.’  
9 G2:  ‘But if you (1) continue speaking to them (2), as, what 
do you call it?, too professionally.  Everything has a time 
in which you (3) use it.  We (4) know when to use it 
[formal French], like in, what do you call it?, tell me, the 
before training thing? ’ 
1, 3 Moroccan speaker of 
French 
2 native French speakers 
4 interviewed Moroccans  
10 Brahim: ‘Interview?’  
11  G1:Not [media] interview  
12 B1: Job interview.  
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 Shifters and the Voices they Index (cont.) 
13 G1. ‘Job interview.  This means, you (1) will know how to 
speak, I mean, you (2) will speak with him (3), not like, 
you (4) will not speak to him (5) like, “I’m this, I’m that”.’ 
1, 2, 4 Moroccan job 
interviewee 
3, 5 fluent, French-speaking 
interviewer (could be a 
French or Moroccan 
interviewer) 
14 Brahim: ‘Why?  Because you (1) are professional in this 
instance, aren’t you (2)? 
1, 2 Moroccan job 
interviewee 
15 G1: ‘That’s right, I mean, we (1) [Moroccans] too, have 
started following them (2) [French] in their speech.’ 
1 Moroccans 
2 French 
16 Brahim: ‘Yes.’  
17 G1: I (1) don’t know if you [all] (2) agree or not, but...’  1, 2 focus group 
participant(s)  
18 Brahim: ‘What do you [all] (1) think?  I mean, it depends 
on [what] you (2) [think].  It could be.’ 
1, 2 focus group participants  
19 G1. ‘Is it possible for us (1) to go back to the issue of, like, 
we (2) follow them (3) in their speech?  Why don’t we (4) 
speak [French] like it was taught to us (5), correctly?  Why 
follow them (6) [the French]?  We (7) [Moroccans] want to 
show them (8) [the French] that we (9) are like them (10) 
in their speech.’ 
1, 2, 4, 5, 7, 9 focus group 
participants 
3, 6, 8, 10 native French 
speakers 
 
20 G2: ‘No, we (1) [Moroccans] do not want to show them (2) 
that we (3) are like them (4).  If we (5) speak their (6) 
language, I mean, we (7) communicate with them (8).’ 
1, 3, 5, 7 Moroccans 
2, 4, 6, 8 native French 
speakers 
21 G1: ‘Their (1) [The French’s] language is French, so why 
do we (2) speak it like them (3)? ’ 
1, 3 native French speakers 
2 Moroccans 
22 G2: ‘No, if you (1) start saying ‘I am not [standard 
French],’ like this, it’s not, it feels....   
1 G1 
23 G1: ‘Heavy’  
24 G2: ‘It (1) sounds heavy and it sounds…’ 1 standard French 
25 G1: ‘But sometimes, it (1) [using the inappropriate variety 
of French for the prescribed context] causes some 
damages.’ 
1 using the inappropriate 
variety of French for the 
prescribed context 
26 G2: ‘But a lot of times, in order to say one thing…’  
27 G1: ‘In the professional domain, you (1) forget yourself (2) 
in many things.’ 
1, 2 professional Moroccan 
interviewee 
28 Brahim: ‘What do you (1) mean, “you (2) forget yourself 
(3)”?’ 
1 G1 
2, 3 professional Moroccan 
interviewee 
29 G1: ‘You (1) can be speaking to someone (2), I mean, you 
(3) should speak with him (4), as we (5) said, 
professionally, and you (6) forget and you (7) say that “I’m 
(8) [slang]”.  If you (9) make any mistakes in the job 
interview, what do we call it?’ 
1, 3, 6, 7, 8, 9 professional 
Moroccan interviewee 
2, 4 interviewer 
5 focus group participants 
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 Shifters and the Voices they Index (cont.) 
30 Brahim: ‘Job interview’  
31 G1: ‘A job interview, any mistake that you (1) make could 
be counted against you (2)’ 
1, 2 Moroccan interviewee 
32 Brahim: Aah.  
33 B2: ‘I (1) do not know. I (2) do not consider this [as] a 
disadvantage of the language.  This is a personal 
disadvantage.  The person should know how to control 
himself (3) and know which language to use in which 
situation.’ 
1, 2 B2 
3 the person, Moroccan 
speaker of French 
34 G1: ‘Exactly, I’m (1) looking for what we (2) call this 
matter of us (3) [Moroccans] imitating them (4) [the 
French] in their (5) speech.  I (6) don’t know how to say 
it.’ 
1, 2 focus group 
participant(s) 
3 Moroccans 
4, 5, 6 native French 
speakers 
35 B1: ‘Schizophrenia.  It is called schizophrenia.’  
36 B2: ‘Not schizophrenia.’  
37 B1: ‘In essence.’  
38 B2: ‘I (1) do not agree with you (2).’ 
 
1 B2 
2 B1 
39 B1: ‘It [following the French in their speech] is not 
founded on any basis.’ 
 
40 G1: ‘It could be possible because we (1) follow them (2) in 
so many things.’ 
1 Moroccans 
2 French 
41 B2: ‘You (1) generalize everyone.’ 1 B1  
42 B1: ‘It is called, just one second, there is a complex that 
Moroccans have, which is imitating the Westerners.  
Imitating all those who are more powerful.  That is a 
complex that exists in all people, wherever you 1) go, a 
natural instinct.  But in the case where a person…’ 
1 all people (Moroccans in 
general, Westerners in 
general) 
43 G1: ‘But what brings this imitation?  It is progress.  If you 
(1) put yourself (2) in their (3) [the Westerner’s] place 
[shoes], I mean, if you (4) do not follow them (5) in their 
(6) way of dress, they (7) will always say to you (8), “[You 
are] not civilized”, that’s what it is, life is progressing’ 
1, 2, 4, 8 Moroccan 
3, 5, 6, 7 Westerners, native 
French speakers 
44 G2 : ‘There are some people who say that Morocco, they 
(1) still think that we (2) ride on ((not clear))’ 
1 some people, Westerners 
2 Moroccans 
45 G1 : ‘That’s right, when I (1) speak to them (2) I (3) find 
that they (4) still...’ 
1, 3 Moroccan 
2, 4 Westerners, native 
French speakers 
46 G2 : ‘Even my uncle’s wife, she (1) came to Morocco, and 
she (2) says to me’ 
1, 2 aunt, Westerner 
47 G1: ‘By God, that’s right.’  
48 G2: ‘She (1) said to you (2), "I (3) had the idea that I (4) 
would get off the plane and then would get on a camel".’ 
1, 3, 4 aunt, Westerner 
2 G2, Moroccan 
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 Shifters and the Voices they Index (cont.) 
49 ((all laugh))  
50 G1: ‘Even Americans, they (1) tell you (2) that … do you 
(3) … no, we (4) live in the moon.’ 
1 Americans 
2, 3, 4 Moroccans 
51 G1: ‘They (1) don’t even know that we (2) have buildings, 
by God’ 
1 Westerners  
2 Moroccans 
52 Brahim: ‘No, no, we (1) live in the moon.’ 1 Moroccans 
53 G1: ‘No really, that’s true.  This speech,  I (1) do not 
tolerate’ 
1 Moroccan, G1 
54 G2: ‘Aah.’  
55 G1: ‘I (1) speak to people they (2) don’t think, this idea 
that they (3) have about Morocco’ 
1 G1, Moroccan 
2 Westerners 
56 G2: ‘Aah.’  
57 Brahim: ‘The foreigners.’  
58 G1: ‘That we (1) do not have road[s]’ 1 Moroccans  
59 G2: ‘Aah.’  
60 G1: ‘That we (1) do not have… those who did not visit 
Morocco.’ 
1 Moroccans 
61 B1: ‘Because, it’s a natural, natural thing.’  
62 G2: ‘Aah.’  
63 B1: ‘Because whoever did not go to Zagoura says’  
64 G1: ‘Ahh, yes, Ouarzazate.’  
65 B1: ‘It’s a desert place.’  
66 Brahim: ‘We (1) know what Zagoura is like.’ 1 Moroccans 
67 B1: ‘No, there are some people from Morocco who have, 
they (1) tell you (2), "There there’s only desert and tents, 
and so on." So when they (3) go, they (4) find five star 
hotels.’ 
1, 2, 3, 4 urban Moroccans 
who have stereotypes about 
the south of Morocco 
68 G1: ‘Ahh, yes.  You (1) must go to see how things are.  
You (2) would not be able to judge something until you (3) 
see it and live it.  As you (4) [Brahim] said to us (5) 
yesterday, "You (6) cannot judge how the U.S. is until you 
(7) go and live there".’ 
1, 2, 3, 7 anyone 
4 Brahim 
5, 6 students 
 
 
69 Brahim: ‘Ok.  Where did we (1) leave off?’  1 focus group participants 
70 B1: ‘We (1) were talking about how the West views 
Morocco.’ 
1 focus group participants 
71 B1: ‘Before they (1) [Westerners] come [to Morocco] and 
they (2) know, what did they (3) think before [of 
Morocco]’ 
1, 2, 3 Westerners 
72 ((unintellible talking over one another))  
73 Brahim: ‘Ok.  Where did we (1) leave off?  There is a 
debate, there is, what is it called ?’ 
1 focus group participants 
74 G2: ‘Debate’  
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 Shifters and the Voices they Index (cont.) 
75 B1: ‘“We (1) follow them (2)” like this, as she (3) [G1] 
said’ 
1 Moroccans 
2 native French speakers 
3 G1 
76 G1: ‘The French language, not the way that they (1) taught 
it to us (2) in school. We (3) followed them (4) even in 
their (5) dialect. The way they (6) speak to one another not 
only in school.’ 
1, 4, 5, 6 French teachers  
2, 3 Moroccan students of 
French language 
77 B2: ‘This is not a drawback, the person wants well to .. 
Moroccans have an ability to learn many languages, even 
when they speak a language, they (1) want to learn the 
dialect and to learn a lot [of languages] at that time the 
person has the responsibility so that he (2) is capable so 
that he (3) distinguishes between which form of the 
language he (4) wants [to use].’ 
1 Moroccans as language 
learners 
2 foreign language speaker 
 (Focus Group 30063, 2008)  
 
The pronouns detailed above give us an insight into the different voices and social events, 
as well as the discourses attached to them, which these Moroccan youth encounter in various 
social practices.  We will see how the different social spheres are drawn upon to legitimize 
students’ linguistic attitudes and normalize their linguistic practices.  The social spheres of 
formal, informal, global and local will be discussed below to describe these voices.   
Te professional domain is discussed, using education as an example (turns 1-8).  
Language practices within the school are extended to the professional, business domain as 
standard French, a language cultivated in Moroccan schools, is regarded as the ‘accepted,’ 
normative code that should extend to the professional and formal domains.  Here, school as a 
market is presented as a rewarding institutional setting for producing ‘correct’ forms of speech, 
and the social capital attached to it.  In turns 1 and 5, G1 and G2 both step into the role of the 
student to bring a sharp juxtaposition between speech forms attached to formal and informal 
settings and the social values ascribed to them.  The voices of Moroccan speakers invoked in the 
shift to first personal pronouns indexes a shift from the narrative mode, and are invoked in the 
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students’ performance of utterances of standard and colloquial French.  These examples index 
the use of French in accommodating practices that often occur between Moroccans and French 
speakers in professional and informal settings alike.  The third person plural pronoun, “they” and 
object pronoun “them” are invoked to refer to native speakers of French, the French expatriates 
living in Morocco (turns 1, 3, 5, 7), as recipients of accommodating speech practices.  The 
respondents describe “they” and “them” as not Moroccan, juxtaposing these pronouns to the 
second person interlocutory “you”, Moroccan (turns 1, 3, 5, and 7).   
  The interview is discussed to highlight appropriate speech patterns in the professional 
setting (turns 9-18).  In turn 9, “you” and “we” both index Moroccan speakers of French as they 
transition from informal to formal domain of the interview.  G2 indicates a change from the two 
types of accommodating patterns to the French (turn 9), from informal to formal contexts.  Then 
G1 establishes a direct relationship between G2’s use of “them”, the voice of the French (turn 9), 
and “him”, which represents the voice of the interviewer (turn 13).  The interviewer is invoked, 
and although he is not given a direct voice, the presence of the interviewer serves as an icon for 
regulating speech forms, and plays the role of a gatekeeper who provides direct access to the 
professional field through the ‘appropriate’ uses of language.  G1 then continues her contestation 
of accommodating practices by furthering the direct relationship between “them” (the French, 
turn 9) and “him” (the interviewer, turn 13), where the interviewer becomes “them” (the French), 
in turn 15.  In these turns, the interviewer is presented as an extension of the French, from the 
informal domains of language use outside work (turn 9), to the formal domain within the 
professional field.   
G1 uses direct reporting to take us into the interview as a speech event (turn 13).  Here, 
G1 takes on the voice of an interviewee within the context of the interview as a subset of the 
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professional field by shifting into the first person and switching to informal speech in order to 
demonstrate using informal speech in turn 13, “I’m this, I’m that.”  She shows how Moroccans 
are continuously oscillating between the formal (standard) and informal (colloquial) French 
speech norms using their knowledge of appropriacy as to which forms should be utilized in each 
contextual framework.  In turn 15, G1 indicates that the interview narrative as a speech event 
highlights one of the ways in which Moroccans accommodate, saying “That’s right, I mean, we 
[Moroccans] too, have started following them [French] in their speech.” 
G1 and G2 discuss accommodation within an informal context (turns 19-24).  In turns 19-
21, G1 and G2 use “us” and “we” to refer exclusively to Moroccans, while they use “them” and 
“their” to index the French.  In fact, in turn 20, G1 fronted the personal pronoun “their” with the 
word “language” to describe French, emphasizing that she does not see French as a Moroccan 
code.  In turn 22, G2 switches to the first person pronoun “I” and performs a standard French 
utterance, “je ne suis pas” (‘I am not’), in order to demonstrate the inappropriateness of standard 
French when addressing native French speakers within an informal context.   
G1 and G2 take us back to the interview as a speech event (turns 25-32), which was 
previously discussed in turns 9-18.  In turns 27, 29, and 31, G1 steps into the interlocutory 
position within the interview context, where “you” indexes the Moroccan interviewee, and 
“someone” and “him” again index the interviewer as mentioned above.  The presentation of the 
interviewer as a silent evaluator again brings into focus the tension and self-consciousness that 
Moroccans have in accessing the professional domain after school.  G1 reminds us (turn 31) that 
expected norms of language use are either rewarded or sanctioned, where using formal French is 
rewarded, while the use of colloquial French is sanctioned.   
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Students discuss accommodation in turns 33-43.  In turn 33, B2 comments on the 
accommodation that G1 and G2 discussed previously, by nominalizing the process of 
accommodation, describing it as a “disadvantage”; thus nominalization disassociates and 
distances French speakers and the interviewer from agency in rewarding and sanctioning the use 
of ‘appropriate’ French in the context.  This nominalization also establishes Moroccans’ 
accommodation to the French as a normal process and moves the responsibility of ‘appropriate’ 
French language use from the interviewer to the speaker. 
Respondent B1, as medical school student, injects the medical discourse in the 
conversation by invoking the voice of the expert to label accommodation as “schizophrenia” 
(turn 35).  B1’s use of the medical metaphor from the voice of a medical expert is a means to 
connect accommodating linguistic patterns to a schizophrenic, psychological illness.  The use of 
the pronoun “it” (turn 39) laminates both accommodation and schizophrenia, which do not have 
any justification for their presence.   
Here, B1 serves to diffuse agency from Moroccans, since neither accommodation nor 
schizophrenia are the ‘fault’ of the speaker or patient.  B2 (turn 33) attributes reasons to not use 
the right register in right context as being the speaker’s fault (thru nominalization 
“disadvantage”).  B1 (turns 35, 37, 39, 42) attempts to refute that assumption that links the 
speaker as the cause of the “damages”, but rather, invokes nominalization to refute speakers’ 
responsibility for this accommodation and the “damages” associated to incorrect language use.   
B1’s assumptions about the “complex” of accommodation (turn 42) is a power 
asymmetry and a process which stems ‘naturally’ from the asymmetrical relationship that holds 
between Moroccans and French living in Morocco.  Here, accommodation is portrayed as a 
“natural instinct” and this relationship is portrayed as a “complex”, which portrays the 
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relationship of power, and therefore accommodation, as being a natural relationship.  In turn 43, 
G1 continues the same nominalization process, presents the agentless nature of “imitation” as 
being driven by the natural process of “progress”.  The nominalization of “progress” as an 
agentless process, positions native French speakers also as agentless and as driven by progress 
rather than actors in a relationship of power with Moroccans.   
The discussion in turn 43 marks a change in the international footing of speaker G1 and 
the interaction itself, where she steps into the direct reporting mode to bring in yet another voice 
that plays out in the stratification of languages in Morocco, namely, the Western-dominant voice 
toward “the rest” (Hall 1996).  When stating, “If you put yourself in their place”, G1 positions 
herself in the voice of Westerners, as a means of justifying Moroccans’ accommodation to them.  
G1 removes agency from both Westerners and Moroccans and  in this turn, as she removes 
agency from Westerners by presenting them as passive objects of progress, which implies 
Moroccans’ imitation of the West is both natural and justified.  G1 shifts to the voice of 
Westerners when stating “[You are] not civilized”.  G1 implies that the consequence of not 
speaking like Westerners implies that Moroccans do not adopt a “progressive” lifestyle through 
language, which may invoke the agentless voice of the West, stating “[You are] not civilized”.    
The discussion in turns 44-60 build on G1’s “progress” as a natural process that justifies 
language accommodation.  The shift in the interaction (turn 43) to highlight the relationship 
between the West and Morocco triggers a sequence of narratives about the stereotypical images 
that the West propagates about Morocco.  Interactants here, bring alive the exotic discourse that 
shapes the relationship of power between ‘the civilized’ West and ‘uncivilized’ other.  The 
potency of such discourse comes alive in G2’s shift into the narrative and comment on it, about 
her Western aunt’s view of Morocco (turns 44, 46, and 48), by juxtapositioning “ttiyara” 
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(‘plane’) and “jjmal” (‘camel’) (turn 48).  G2 elaborates on the discourse of the West vis-à-vis 
Morocco, as a continuation of labeling the country as belonging to the realm of the exotic and 
undeveloped within the Western imaginary, a discourse and stereotypical construction of ‘the 
other’ developed and engineered by the West as a means to propagate its power (Hall 1996).   
The exchanges in turns 61-68 continue on G1’s comment regarding “progress” as a 
natural process that justifies language accommodation (turn 43).  The stereotypical images of 
Morocco described above are localized by B1, by drawing on local discourse of power that holds 
between urban and rural Moroccans.  Similarly to G1’s description of the Western discourse of 
civilization (turn 43), B1, shifts into the first person pronoun in direct report to demonstrate how 
urban Moroccans also have stereotypes about the south of Morocco, mentioning the cities of 
Zagoura (turn 63, 67) and Ouarzazate (G1 in turn 64).  This shift in voicing is laminated with the 
broader discourse occurring between Westerners and Moroccans, as a justifiable reason for the 
power asymmetry that holds between Moroccans and Westerners, and the languages that 
represent these respected groups.   
A shift into the teacher voice was made by G1 in turn 68, where she recontextualized my 
quote from the day before (as described above in the section on reported speech).  Her texturing 
move to bring in a teacher’s voice is used in order to justify one’s inability to make judgments 
about a particular place until one visits it.  She builds the teacher voice into her own voice to give 
credibility to her assumption about the justifiable discourse of the West and therefore, the 
naturalness and inevitableness of progress as a process that leads to language accommodation 
reinvoked in turn 75.   
We notice that all four focus group participants In turns 68-77, after the invocation of all 
of these voices, move back into the discussion of accommodation as a linguistic practice in 
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Morocco.  G1 clearly articulates that accommodating linguistic practices that Moroccans have 
toward the French are not only restricted to the formal (standard) French as taught in school and 
used in the professional domain (turn 76).  She also extends to accommodating dialectal French 
use within informal contexts, where Moroccans use their knowledge of colloquial French to 
accommodate to native French speakers in “their dialect” within an informal context, such as 
outside school (turn 76).   
Respondent B2 makes a series of assumptions starting with referring to accommodation 
as a “drawback” (turn 77).  Accommodation as a “drawback”, as an evaluation, implies that it is 
a positive practice.  The second process he links with accommodation is the word “ability”, 
presenting Moroccans as having an exclusive predisposition to acquire languages.  The third link 
he makes is also made by nominalization, where he describes Moroccans’ need for utilizing the 
right language in the right context as a “responsibility”.  This implies that if a person has this 
advantage and a natural predisposition to learn languages, it becomes one’s “responsibility” to 
utilize the ‘correct’ language within the correct situational context. 
The interactants, in their description of language accommodation practices that occur 
between Moroccans, invoke several social voices and the discourses associated with them.  The 
interactants take us through the voices of:  the interviewer, interviewee, French language teacher, 
student of the French language, medical expert, Westerners and locals who stereotype Morocco 
and Moroccans, and the teacher.  Through the use of shifters, interactants move through these 
voices to discuss language use and to contest and naturalize and linguistic accommodation.   
4.1.5 What It Means to be Modern in Morocco  
In this section, I will discuss the linguistic components of modernity in Morocco.  
Students discursively index modernity in many ways within this focus group data.  Focus group 
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participants index modernity by accommodating to native speakers of French.  Such 
accommodation includes using the ‘proper’ variety of French in formal (standard French) or 
informal (colloquial French) contexts.   The appropriate use of French is institutionally cultivated 
in school and extends to the professional domain, where using the ‘proper’ variety of French is 
rewarded and using colloquial French draws encumbrances.  This shows the ongoing process of 
the commodification of language described by Chouliaraki and Fairclough (2005).      
The relationship between Moroccans and French living in Morocco and the linguistic 
accommodation of the former to the latter is presented through language and in language, which 
these participants describe is due to the asymmetrical power between these two groups.  
Language has plays a pivotal role within this power struggle Chouliaraki and Fairclough (2005), 
as these relations of power are mainly carried, articulated and contested through language.  
Moroccans’ resistance to the power relationship that holds between the two groups is 
continuously negotiated.   
The projection of modernity in Morocco is strictly tied to not only the ‘perfect’ 
acquisition of both standard and colloquial French, but also, to the diverse discourses that shape 
the very definition of modernity.  The West, which presents itself as the hallmark of modernity, 
disseminates exoticizing and stereotyping discourse about “the other” (Hall 1996), which 
relegates Morocco to the realm of the exotic and undeveloped within the Western imaginary and 
serves as a means of propagating Western definitions of modernity through linguistic practices 
that further reinforce such a relationship of dominance.   
Being modern in Morocco is defined through hegemonic discourse of power, through 
which Moroccans negotiate their ascription to modernity and membership through the ‘perfect’ 
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acquisition and use of language.  The discourse of modernity is contested, negotiated and 
naturalized by Moroccan youth.  
  This data shows how students discursively index modernity by invoking different social 
voices and performing various speech events by using direct and indirect reported speech.  
Shifters and voicing were used to provided insight into the linguistic practices Moroccan youth 
engage in and to highlight the different discourses of power that are invoked to define the 
construction of their language use and linguistic patterns through those of the West.  In the next 
section, the ideology of modernity will be used to explain these results, showing why Moroccans 
accommodate to Western expatriates.   
4.2 Ideology of Modernity among Moroccan Youth 
4.2.1 Introduction 
The ideologies of modernity within Morocco youth will be discussed below using the 
focus group data.  Chouliaraki and Fairclough (2005) state that, “Globalization is related to a 
new modality of power characteristic of late modernity” (p79).  European expatriates are 
considered the target models of modernity by Moroccan youth and through “linguistic capital” 
(Landry and Bourhis 1997), we will see why these expatriates hold power within the Moroccan 
society, this power that is characteristic of late modernity.  Then, we will show how these 
students are imitating these target models of modernity through patterns of accommodation, with 
which they also define themselves.  We will discuss how the ideology of modernity circulates 
through ideological processes of recursivity and erasure, within Moroccan youth.   
European expatriates living in Morocco, as the newly emergent capital holders and 
business owners, are key producers of the notion of modernity and perpetuate this universal 
image, accessible only through the marketization of French and English.  Such a marketization of 
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the images of modernity leads Moroccan youth to adopt accommodating linguistic and cultural 
practices toward these ideology makers.  For many Moroccan youth, the access to privileged 
social positions, the ultimate purpose of education, must be accomplished through French and 
English. 
4.2.2 European Expatriates as the Target Model of Modernity  
European expatriates are considered the target models of modernity by Moroccan youth.  
Below, we will see why these expatriates hold power within the Moroccan society via “linguistic 
capital” (Landry and Bourhis 1997).  Kahane (1986) maintains that modernity drives the 
expansion and adoption of the dominant language as well as the promotion of the language it 
represents.  However, prestige languages which are adopted under the pretext of modernist 
aspirations as “windows on the world” may at times turn into nativized linguistic codes (Kachru 
in Kahane, 1986) representing local culture.  First, I will discuss the presence of European 
expatriates and tourists in Morocco.  Then I will discuss the four factors of linguistic capital 
(Landry and Bourhis 1997) that European expatriates hold, the means by which they hold power 
in Morocco.  Through this, I will show how their presence supports the ideology of modernity, 
becoming in the minds of Moroccan youth, the target model of modernity. 
Of import to the discussion of language attitudes are the formation and the circulation of 
modernity in understanding the linguistic practices of those who manage, impose and determine 
the role that languages play in Morocco, including tourists, European expatriates living in 
Morocco, and Moroccan expatriates living abroad.  Although invisible in the current Moroccan 
sociolinguistic discussion, expatriates and tourists play an important role in the language 
dynamics in Morocco and their influence on its linguistic structure is seen as dramatically 
reshaping the linguistic equation in the country.   
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Morocco has launched an aggressive tourism campaign targeting 10 million tourists 
annually by the year 2010 (AlJazeera, 2005), or roughly a third the size of the country’s 
population of 34 million ("Background Note: Morocco" 2010).  In 2007, there were 7.9 million 
tourists arriving in Morocco, increasing 69% since 2003, with French tourists comprising of 
21.6% of internal tourists in 2007; tourist receipts reached $6.9 billion in 2007 (“Consumer 
Lifestyles – Morocco” 2009), which accounted for 9.2% of the 2007 Moroccan GDP (“Data 
Profile: Morocco” 2009).   
The increasing number of English speaking tourists that visit Morocco, predominantly 
from the UK (“Consumer Lifestyles – Morocco” 2009), have introduced Morocco toward 
English, which has, until recently, primarily been influenced by the French.  Furthermore, the 
English major now comprises of the largest specialty, by far, in Moroccan universities.   
In addition to attracting tourists, Morocco is marketing itself as an emerging, friendly 
locale for global business investors, in addition to organizing real estate expositions targeting 
European tourists to purchase primary or second homes in Morocco.  Moroccans view this 
marketization of Morocco as the soft face of colonial intrusion and a new form of economic and 
cultural occupation.   
The French language held overt prestige and had established dominance in all aspects of 
modernity through colonialism, which it maintained after independence in 1956.  There has been 
a resurgence of tourists settling in Morocco, after the departure of the French following 
Moroccan independence.  About 100,000 foreigners live in Morocco today, the majority of who 
are French and Spanish (“Information about Morocco” 2010).   
Given Morocco’s proximity to Spain and the continuing occupation of two Moroccan 
enclaves, Seuta and Melilla, the presence of Spanish, although retracting vis-à-vis French and 
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English, is still of considerable importance.  In fact, Sayahi’s (2005) work on the Spanish 
expatriates living in the northern cities of Tangier and Tetouan has delineated how such a speech 
community enjoys high linguistic capital and maintains a monolingual profile.   
Similarly to their Spanish counterparts living in the north of Morocco, the newly arriving 
settlers from Europe enjoy immense linguistic capital, the four factors of which are: 
demographic, political, economic, and cultural capital (Bourdieu 1980 in Landry and Bourhis 
1997).   
Expatriates enjoy a high demographic capital, the first factor of linguistic capital (Landry 
and Bourhis 1997), due to the proximity of Morocco to Europe (meaning, proximity to their 
home country) and the enormous number of expatriates living in Morocco.  Although not 
mentioned in Landry and Bourhis’s (1997) description of demographic capital, the influx of 
French tourists and their continuous presence in Morocco reinforces their monolingual presence.   
The French expatriates are concentrated demographically in old cities, such as Fez and 
Essaouira, and especially in Marrakech, Morocco’s tourism hub.  Most of these expatriates either 
purchase new, luxury homes or remodel traditional Moroccan riads in the old towns (“Consumer 
Lifestyles – Morocco” 2009).  This has resulted in an emergence of gated communities, 
especially in the old town, where the influx of European, and especially French, expatriates has 
meant restrictive access to alleys in historical quarters in the medina, formerly open to the public.  
This has resulted in many Moroccan families moving to either homes purchased outside the 
historic medina or to popular, budget housing, such as Tamansourt, a housing complex 
constructed 40 km away from the Marrakech city limits, for this express purpose.  The exodus of 
Marrakshis to outside their city constitutes a territorial shift, allowing foreign influence to 
occupy the center stage.   
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 Economic capital constitutes the second notion that plays an important part of 
establishing a group’s linguistic capital (Bourdieu 1980).  This notion concerns a group’s ability  
to control and position itself in major financial and economic sectors of society (Landry and 
Bourhis 1997), which allows the group, consequently, to propagate the use of its language.  The 
French, newly established expatriates living in Morocco have recently resurged as the most 
privileged group in the society.  Such a privilege and overt prestige derives from the fact that 
French expatriates have established themselves as business owners, with approximately 3,000 
French-owned businesses currently operating in Morocco (2M TV, 2006).  Because of such 
influence, French has established itself as a business lingua franca in Morocco.   
In 2007, net inflows of foreign direct investment (FDI) in Morocco from all countries 
totaled US $2.8 billion ("Data Profile: Morocco" 2009).  In fact, FDI has grown and “FDI 
inflows are expected to: (i) increase a country’s output and productivity; (ii) encourage local 
investment; and (iii) stimulate the development and dispersion of technology” (Achy and Sekkat 
2006: 47).  The prime importance accorded by the Moroccan government to foreign investments, 
has enabled the latter to control the business sector, which led to the promotion of the status of 
French expatriates in Morocco and solidified their privileged positions as representatives of a 
universal prescription of modernity.  This, in turn, facilitates and guarantees French’s presence as 
a language which underwrites all modes of a modern projection and representation.   
Given its exclusive dominance in the financial sector and privileged position in the 
commercial sector, French expats have enjoyed an increasing communicative presence in 
Morocco’s financial and business establishments, a position only now contested by the 
emergence of English and English-dominant businesses.  This leaves local businesses unable to 
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compete with the influx of foreign capital and “must either complement Western or state capital 
or enter into weak areas of business” (Farsoun 1997: 14).   
Another aspect of asserting French’s presence in Morocco is through political capital 
(Landry and Bourhis 1997), which:   
“…can also be assessed by monitoring the degree of use in the language in 
government functions and services…, as well as by assessing the quantity and 
quality of language rights and the incorporation of these rights in administrative 
policies and language laws.  Additionally, political capital can be assessed by 
analyzing the position of group members in the hierarchical decision-making 
structure of the society in question and by estimating the relative power of 
lobbyists, pressure groups, and other organized social movements representing the 
language group” (Landry and Bourhis 1997: 32).   
 
The introduction of the Arabization process in Morocco was a post-independence effort to inject 
political capital into SA in order to reduce the colonial effects and dominance of French.  
However, this process did not deliver the results many expected.  This will be discussed in 
chapter 6.   
Respondents to the overt attitudes questionnaire reported that government employees use 
French, MA, and SA while working, as will be discussed in chapter 6.  Because SA is the official 
language in Morocco, the fact that practices of local governance are still maintained in French 
shows the political capital that is allocated to French.  French was introduced into Morocco 
during colonialism and was established to serve the colonial government.  In spite of the 
Arabization process, most government documentation is still in SA and French.  The relationship 
between France and Morocco is affected by the fact that the former previously colonized the 
latter and still holds linguistic dominance to this day.  This presence of French in the government 
domain shows that French still maintains its prestige and political capital.   
The last aspect of linguistic capital, cultural capital, which comprises of the degree of a 
group’s ability to manage its “linguistic, educational, and cultural institutions,” as well as the 
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amount of media coverage given to that group’s language and culture (Landry and Bourhis 1997: 
32).  The establishment of the French language goes along the inception of French cultural 
centers, financed by France, in major Moroccan cities, the purpose of which is to promote French 
language and culture.  The imminent presence of these centers, the cultural activities they offer, 
and its immense libraries are not only a cultural, but also a knowledge resource which promotes 
French ideas, in the absence of Arabic- and English-based scholarly references, for Moroccan 
students in various fields of research.  In fact, the visibility of these centers and their impressive 
architectural style, which combines European and Arab influence (Kharroubat 2009), are 
designed to draw considerable attention in these cities in Morocco.    
The class-based system of French education during colonialism, which was intended to 
service the interests of the colonial power, still reflects an elitist aspect, whereby access to 
French education guarantees admittance to elite society.  This demonstrates the socioeconomic 
currency that French still holds and exerts in Morocco.  In fact, not only are the French residents 
in Morocco able to manage their own schools in French, but these schools are in high demand 
and command long wait lists of potential Moroccan students.   
If the French were able in the pre-colonial era to maintain a monolingual existence, their 
post-colonial, post-modern, monolingual existence is still sustained by being able to negotiate on 
the level of the axioms of solidarity and power and covert and overt prestige characteristics, as 
will be seen in chapters 5 and 6.  The emergence of European, especially French, expatriates in 
the Moroccan post-colonial context as capital holders and as ethnolinguistic groups with valued 
social and linguistic traits have undermined the local efforts of linguistic and sociocultural 
emancipation from Western dominance.   
 91 
 
The economic and cultural presence of these expatriates living in Morocco supports the 
ideology of modernity, of which they are representatives.  In the minds of young Moroccans, 
these expatriates are associated with progress and representative of modernity.  Such an ideology 
has allowed the latter group to become identified as key actors in the proliferation and 
dominance of images of modernity, access to which is only imaginable and translatable through 
‘perfect’ acquisition of their codes.  
4.2.3 Ideology at Work:  Accommodation and the Articulation of Modernity  
4.2.3.1 Introduction  
As mentioned above, European expatriates hold power within Moroccan society via 
linguistic capital and are considered the target models of modernity by Moroccan youth.  This 
section will show how Moroccan youth are imitating these target models of modernity through 
patterns of accommodation, with which they define themselves.  This accommodation will be 
discussed in light of the ideology of modernity, showing how the ideological processes of 
recursivity and erasure affect and are affected by linguistic accommodation.   
Fairclough (2003) defines ideologies as “representations which can be shown to 
contribute to social relations of power and domination… Ideologies are primarily 
representations, they can nevertheless also be ‘enacted’ in ways of acting socially, and inculcated 
in identities of social agents”  (Fairclough 2003:9).  Furthermore, Chouliaraki and Fairclough 
(2005) discuss how ideologies are discursive constructions, which relate discourse to broader 
notions of social practices.   
One of the ideological processes that emerges in relationship to the projection of 
modernity is the notion of recursivity.  This ideological process “involves the projection of an 
opposition salient at one level of relationship onto some other level” (Gal 1998: 328).  In the 
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discussion of how local Zambian languages negotiate their presence vis-à-vis the dominance of 
English, Spitulnik (1998) affirms that the projection of modernity and sophistication are tied to 
the acquisition of English and its broadcasters in Zambia.  This transcends into an asymmetrical 
relationship between English and local languages by portraying English language broadcasters as 
social beneficiaries and ideological mediators of modernity.  The linguistic differentiation tied 
into the relationship between these languages is projected into a differentiation in lifestyles, 
wherein local languages and their speakers are “ghettoized” within the context of English as the 
dominant language in the Zambian situation, which transmits the sophistication of English to the 
sophistication of its speakers.     
The other ideological process is erasure.  Gal (1998; also Irvine and Gal, 1984) argues 
that erasure “occurs when an ideology simplifies a sociolinguistic field, forcing attention on only 
one part or dimension of it, thereby rendering some linguistic forms or groups invisible or 
recasting the image of their presence and practices to better fit the ideology.  Recursiveness itself 
often leads to the erasure of inconvenient elements” (p 329).   
4.2.3.2 Linguistic Accommodation and the Ideological Processes of Recursivity and 
Erasure 
In this section, I will discuss how the ideology of modernity leads to the ideological 
notions of recursivity and erasure.  These processes are intertwined with the notion of linguistic 
accommodation of Moroccans to native speakers of French i.e., French expatriates living in 
Morocco.     
The discursive description from these students remind us of the value-laden nature of 
reality (Spitulnik 1998), in that these languages come to be evaluated from a particular 
perspective, as belonging to or representing the image of a particular group.  The ideological 
processes of similarity and differentiation through language locate and characterize how these 
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interactants view themselves, evaluate other speakers, and reproduce linguistic stereotypes.  
These interactants define themselves linguistically at the intersection of native and accented 
speakers of foreign languages, as well as other Arabic dialects.     
As shown above, European expatriates in Morocco hold linguistic dominance over 
Moroccans though economic power.  Both B1 and G1 indicate that the reason for linguistic 
accommodation exhibited toward native French speakers is due to the power that these French 
expatriates hold within Moroccan society (turns 42, 43).    
42 B1: katssama hii balatin kyna wahad luuqda aand lamgharba lihiyya taqlid al gharbiyyin. 
Taqlid kul mahuwwa aqwa  kayna aand bnadem fin mmaa mshiti ghariza tabiiya wa lakin 
kay qallad llii aqwa walakin fhalat imma bnadem… 
 ‘It is called, just one second, there is a complex that Moroccans have, which is imitating 
the Westerners.  Imitating all those who are more powerful.  That is a complex that exists 
in all people, wherever you go, a natural instinct.  But in the case where a person…’ 
43 G1: walakin shkun lijayb had attaqlid rah tatawur si tu te mets a leur place yaani ‘ila 
mashtish maahum filbashum dima ghadi ygoul liik “ma mathaddarsh” dakshi danya 
ghadya wu katsimytu.  
 ‘But what brings this imitation?  It is progress.  If you put yourself in their [the 
Westerner’s] place [shoes], I mean, if you do not follow them in their way of dress, they 
will always say to you, “[You are] not civilized”, that’s what it is, life is progressing’ 
 
This asymmetrical position between the two groups emerge through focus group participants’ 
discussion of discourses of power that legitimate, reinforce, and sustain such a relationship.   
This power asymmetry that connects both groups of speakers is clearly articulated in 
participants’ description of different social events and linguistic practices that are associated with 
them.  Patterns of accommodation and the discourses that texture participants’ description of the 
Moroccan language situation indicate a regimentation of language, initiated in school and its 
performance is continued in the professional domain as well as in daily, informal, 
communicative practices.  Through the global image of modernity and the hegemonizing 
discourse that accompanies it, the linguistic practices of French expatriates, due to their linguistic 
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dominance, constitutes the linguistic norm to which Moroccans attempt to conform through 
accommodation.  Such conformity naturalizes the power asymmetry between Moroccans and 
French expatriates.   
Recursivity is an ideological process that leads to linguistic accommodation.  As 
discussed above, the ideological process of recursivity (Gal 1998) entails projecting the opposite 
relationships that hold between Moroccans and French expatriates onto the social relationship of 
power that organizes their broader societal arrangements of power.   
There are several instances of recursivity within the focus group data.  The description of 
expatriates as owners of the image of modernity, presupposes for these students the ability to use 
the ‘correct’ variety of French in the ‘appropriate’ context of interaction.  This means that the 
ascription of modernity is tied into Moroccans’ ability to use the French language in the same 
way French expatriates use it, matching Moroccans’ speaking patterns to those of French 
expatriates is a prerequisite for their acquisition of the ascription of modernity (turns 7, 19, 43, 
76). 
7 G1 : Kimma kaykrriwha leek. Walakenn houma aandhoum wahed eltakboul ila hdarrte 
maahoum hakka kemma kyhadrrou houmma kaytkabblouk ktarr. 
 ‘As they teach it to you.  But they accept it better if you speak to them the way they speak 
[in slang], they accept you more.’ 
19 G1. Wash mumkann linna naaawdou nrajaou lhad lqadeyalli galna  dyal bhal hnaya bhal 
kantabaouhoum htta hnaya  fhdarrthoum alash manhadrroush kemma krrawha linna 
nhadrrou mgad alash kantabaouhoum. Nbghew nbaynou lihoum que  on’est pas bhalhoum 
fhdarrthoum 
 ‘Is it possible for us to go back to the issue of, like, we follow them in their speech?  Why 
don’t we speak [French] like it was taught to us, correctly?  Why follow them [the 
French]?  We [Moroccans] want to show them [the French] that we are like them in their 
speech.’ 
43 G1: walakin shkun lijayb had attaqlid rah tatawur si tu te mets a leur place yaani ‘ila 
mashtish maahum filbashum dima ghadi ygoul liik “ma mathaddarsh” dakshi danya 
ghadya wu katsimytu.  
 ‘But what brings this imitation?  It is progress.  If you put yourself in their [the 
Westerner’s] place [shoes], I mean, if you do not follow them in their way of dress, they 
will always say to you, “[You are] not civilized”, that’s what it is, life is progressing’ 
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76 G1: elfrancais machi la langue kikarawha lina fl’école tbaanahum hta f dyaloik lalong 
dylhum huma kifash kayhadru binathum man ghir l’ecole  
 ‘The French language, not the way that they taught it to us in school. We followed them 
even in their dialect. The way they speak to one another not only in school.’ 
 
  The fact that students contest this accommodation (turn 20) shows the ambivalent nature of late 
modern societies (Chouliaraki and Fairclough 2005).  These students value and contest the power 
associated with the language of the dominant group.  Therefore, although these students have 
indicated an admiration for native accents, they contest having to conform to the linguistic 
practices and norms of the French native speakers   
20 G2” Non  mashe ghaden beynou lihoum on’est bhalhoum yaanii ila knna kanhdrrou 
loughthoum yaaneee kantkoumeenekaw maahoum 
 ‘No, we [Moroccans] do not want to show them that we are like them.  If we speak their 
language, I mean, we communicate with them.’ 
 
The examples of recursivity are highlighted below.  Since the definition of modernity 
means the ability to speak accentless, native, ‘perfect’ French, this is an indication of how native 
speakers of French are regarded as the target model of modernity.  Speaking accented French, 
meaning speaking French with Moroccan Arabic inflections, is considered less sophisticated and 
therefore, those who speak accented French are not modern in comparison to those who speak 
French ‘perfectly.’  The acquisition of accentless French seems to organize relationships between 
French expatriates and Moroccan speakers of French.  This relationship that is maintained 
between the two groups is an ideological relationship that places the French, as native speakers 
of their language, at the top of the social hierarchy through their iconic representation of 
modernity. 
French, as a language that is iconic of a modern projection, is valorized through the 
phonological reduction of linguistic features associated with MA, which are inherently indicative 
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of what is perceived as a local, unsophisticated code, so as to imitate a ‘perfect’ French accent.  
Even the phonological presence of local codes is purged from French pronunciation, since these 
phonological representations are seen as downgrading features to the ‘perfect, ideal’ French- and 
English-speakers to which these Moroccan students aspire to become.  Such an example of a 
Moroccan imitating the ‘perfect’ French accent of native French speakers, is exhibited in the 
speech practices of flight attendants.    
Flight attendants working for Royal Air Maroc, Morocco’s official airline, are trustees in 
delivering the projection of a modern Morocco to, and catering its services for, those who can 
afford to travel i.e., Western tourists, Moroccans living in Europe, and the Moroccan elite class.  
Thus, flight attendants reduce phonological features associated with Arabic, as the author 
witnessed on a flight from Madrid to Casablanca, when a Moroccan flight attendant announced 
the destination of Mohammed V Airport in French, the ‘h’ in Mohammed was translated into 
French, pronouncing it thus, as ‘Moamed Cinq.’  This shows how phonological features related 
to Arabic are reduced, so as to imitate a ‘perfect’ French accent.  Proper pronunciation is key to a 
native speaking perception, which is imbued with more capital.  As Bourdieu and Thompson 
(1991) mentioned, language translates as a sign of wealth, authority, and power.     
When the same focus group respondents in the same conversation as described above, 
were asked why they believe that Moroccans have an innate predisposition toward mastering 
languages, they responded: 
 Focus Group Data 
101 B1: maaraftsh wash nit ttanawuu ljughrafi lli aatahum had lssan bash ‘iqadru kayn shi 
wahdin kaytkalmu l’injlizi bhal les anglais native americans 
 ‘I don’t know if it is the geographic diversity which gives them this tongue so that they 
can.  There are some [Moroccans] who speak English like native [speakers of English] 
Americans.’ 
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 Focus Group Data (cont.) 
102 G1: hatta l’accent ‘ila kanat alfaransia katkun hiyya hadik englais l’accent hiyya hadik 
 ‘Even the accent, if they [Moroccans] speak French, it is proper.  And if they speak 
English, it is proper.’ 
103 B1: Par contre l’egypt misr kan mustaamara diyal ngalza u maa dalik aandhum wahad 
nnaglizia catastrophic  mahahmalsh tsmaa liha 
 ‘On the contrary, Egypt, which was an English colony, and despite of that, they speak a 
catastrophic English; you would hate to listen to it.’   
104 G: u les francois pour l’allemagne maandhumsh wahad l’almania matquna katahdar 
maahum katalqa rasek nta maghribi katahdar hssan manhum 
 ‘Or the French, when they speak German, they do not speak German well.  You, as a 
Moroccan, when you speak to them in German, you find that you master it better than 
them.’ 
105 B1: la france aandhum dik l’ile dyal kursika ma tayhadrush mazyan aandhum wahad 
l’accent  ayyana. Lamgharba hnaya kayhadru mazian les canadients hta huma. 
 ‘The French have an island called Corsica.  People there do not speak [French] well.  They 
have a terrible (lit., tired) accent.  Moroccans here speak [French] very well.  The 
Canadians also [do not speak French well].’ 
106 Brahim: lahadtha hta’ana . aandhum wahad llakna mli mshit htta ana  man ssaab baad 
lmarrat ‘annahum ifahmuni. Kant kanhdar maahum bi l francais diyalna khasni nrakkaz 
bash nsmaahum shu kigulu. 
 ‘I noticed that as well.  They [Canadians] have an accent [in French].  When I went there, 
it was difficult sometimes for them to understand me.  I was speaking to them in our 
[Moroccan] French, and I had to concentrate a lot to understand what they were saying.’ 
107 B1: fi lmaghrib makatalqash had probleme. 
 ‘In Morocco, we do not have this problem.’ 
 (Focus Group 30063, 2008) 
 
The linguistic accommodation that Moroccans exhibit toward speakers of Western 
languages is described through the myth of an exclusive, innate predisposition that Moroccans 
have in the acquisition of foreign languages (turns 101-102).  This accommodation is intensified 
through the portrayal of accented speakers as: “catastrophic” (turn 103), “terrible (lit., tired)” 
(turn 105), and “problem” (turn 107).  This valorization portrays accentless French speakers as 
the linguistic ideal that Moroccan youth strive to achieve.  Such valorization explains why 
linguistic accommodation is considered a normative linguistic practice among Moroccans.  Thus, 
this valorization leads to linguistic accommodation and the social stratification of languages and 
their speakers.   
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The ideological process of recursivity works to bridge the difference between Moroccans 
and native speakers of French in terms of linguistic practices, such as using the same variety of 
French in the ‘appropriate’ context, and through the ‘perfect’ and native acquisition of French 
like a native French speaker.  Since the description of modernity is directly tied to the native 
fluency of French, Moroccans’ description of other speakers of French and English stems 
directly from the work of recursivity, since the assumption of ‘perfect’ acquisition of these 
languages entails the automatic acquisition of modernity.  Therefore, the differences that hold 
between French expatriates and Moroccans are of power, articulated through language fluency, 
be it native or accented.   
The power of this ideology is embedded in language.  Spitulnik (1998) argues,  
“Language ideologies are, among many other things, about the construction and legitimation of 
power, the production of social relations of sameness and difference, and the creation of cultural 
stereotypes about types of speakers and social groups”  (p 164).  In addition, language ideologies 
are also influenced by linguistic stereotypes about particular languages or their speakers.   
This relationship is also motivated by the myths of geographic diversity (turn 101), 
bridging the East and the West, and innate predisposition in foreign language acquisition (turns 
101-102).  Due to these myths, Moroccans describe themselves as a linguistic community that is 
hybridly positioned between the East and the West, although not fully integrated or identified 
with either.  These myths, typified by the common discourse propagated in Morocco about it 
being the crossroads of civilizations, between Africa, the Arab world, and Europe, are 
recontextualized by respondents’ by portraying Moroccans as exclusively defined through 
stereotypical discourses of power that relate them with the West.   
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Erasure is the third ideological process that works with accommodation.  As mentioned 
above, erasure, according to Gal (1998) serves to erase “inconvenient” differences to direct 
attention to one aspect of a sociolinguistic field (p329).   Moroccan students, when 
accommodating to native French speakers, suppress local accents and variation in order to sound 
like the native French speakers they seek to emulate.  Moroccans must not only have a ‘perfect’ 
French accent, but must match the way French expatriates speak in each situation i.e., standard 
French in formal situations and colloquial French in informal situations. This is why 
accommodation exists, because Moroccans attempt to suppress the differences between their 
French and the French of those they are imitating.  Since the definition of erasure “render[s] 
some linguistic forms or groups invisible” (Gal 1998: 329), therefore, Moroccans’ pronunciation 
and use of French is made “invisible” in the attempt to merge with the French pronunciation and 
linguistic practices of native French speakers.  Through the process of erasure, Moroccan youth 
are constantly attempting to collapse or bridge the linguistic differences by presenting 
Moroccans as native French speakers.   
4.3 Conclusion 
This chapter discussed the effect of the discourse of modernity and how it circulates 
through the linguistic practices of among Moroccan youth.  The focus group data was analyzed 
to show how student interactants pursue different discourse strategies to index modernity.  The 
participants were shown to invoke different social voices and the social practices and events 
related to them in order to rationalize linguistic accommodation and juxtapose the notion of 
modernity and the discourses of power that disseminate it.  The tension between the global, 
hegemonizing discourse of modernity and its relationship with local Moroccan stereotypes 
emerge through the discursive moves of interactants as they describe Moroccan linguistic 
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practices and the relationship of the global, modernizing power of the West with the perception 
of their own linguistic practices. 
The exclusive ascription of the discourse of modernity is defined by the European 
expatriates in Morocco, which emerge in the data as the target models of modernity.  Since 
modernity and global citizenship are managed through, and prescribed by these expatriates, 
access to a modern identity is only conceivably achievable through the acquisition of their 
languages.       
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Chapter 5: Covert Language Attitudes among Moroccan Youth 
5.1 Introduction  
The discussion of covert language attitudes in many speech communities has shown that 
covert and overt prestige divide the presence of languages into one presenting status and the 
other language expressing solidarity (see Bentahila, 1983; Lawson and Sachdev, 2000, 1975).  
However, the results from a pilot, SA-French, Matched Guise Test (MGT) study that I 
administered in 2005 and a main study, which also included MA in 2007, yield results that are 
not compatible with this simple status and solidarity dichotomy.  The current results show that 
French, SA and MA are not competing status or solidarity, but they are actively competing for 
both.  Therefore, the research questions addressed in this chapter are as follows: 
(3) What are the covert language attitudes towards Standard Arabic (SA), French, and 
Moroccan Arabic (MA) in Morocco? 
(3a)  Are these covert attitudes towards these languages neatly aligned along the 
dimensions of status and solidarity, as has been standardly assumed?  (Ennaji, 
2005; Bentahila, 1983) 
(3b)  How do covert and overt prestige inform our understanding of language 
attitudes among Moroccan youth? 
The results of the covert attitudes study show a competing language situation that calls 
for a reconsideration and reexamination of the attitudinal tendencies driving the use of these 
languages, not in terms of the in-group code as opposed to the out-group code, but rather as a 
competition between the local codes of MA and SA, and the ex-colonial code of French. 
The results attained from the 2005 pilot study do not lend themselves to the simplistic 
dichotomization of the status and solidarity paradigm between SA and French.  If anything, the 
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results from this MGT force us to consider a new interpretation of such a relationship in terms of 
two codes SA and French, which are constantly negotiating their sphere of influence in terms of 
both covert and overt prestige.  The pilot study finds that SA does not solely, as expected, index 
social solidarity characteristics, nor does French exclusively index status traits.  In fact, the 
results demonstrate that status and solidarity traits are contested, policed, and negotiated by both 
H codes. 
The MGT data in the pilot study shows a contention between SA and French in terms of 
status and solidarity traits.  The main study introduces MA to the analysis of SA and French.  
French has a clear status advantage; however, it is also competing vigorously for lower traits and 
functional domains.  In order to further test how SA and French perform along the axioms of 
status and solidarity, MA, the Moroccan L code which is always been associated with solidarity, 
was introduced .  The data from the main study yield results that call into question the 
applicability of these status and solidarity paradigms (Ennaji 2005; Mouhssine 1995).   
Many of the status and solidarity traits results are surprising, in that they do not fit into 
the traditional discussions that French represents status traits, while MA represents solidarity 
traits (Bentahila 1983).  Previous studies in Morocco did not include SA in the matched guise 
test.     
There is no significant difference between SA, French, and MA with regards to overall 
solidarity traits, from the main study.  Although SA is not used in Lower domains such as the 
home and the street, SA and MA both still index solidarity traits, due to the diglossic relationship 
between SA and MA, as two related codes that represent the Moroccan culture.   
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5.2 2005 Matched Guise Test Pilot Study: Results Presentation 
5.2.1 Introduction 
The results below present a matched guise test pilot study measuring students’ covert 
attitudes to SA and French using status and solidarity traits.  As detailed below, overall status 
traits are rated significantly higher in French than SA (p = 0.0192), while overall solidarity traits 
have no significant difference between both guises (p = 0.7041).  The two status traits of open-
minded and important show a significantly higher rating to French than SA, while the one 
significant solidarity trait is that of modesty, where SA is rated higher than French.  The data 
discussed below will describe the status and solidarity traits used in this matched guise test, 
student respondents’ socioeconomic status, language proficiency and gender, speaker guises, 
status traits results, and solidarity traits results.    
5.2.2 Traits 
The matched guise test (MGT) evaluates covert attitudes toward two types of 
indexicalities, status, or overt prestige, traits and solidarity, or covert prestige, traits, as discussed 
in the methodology chapter.  Status traits comprise of personality traits which index 
asymmetrical relationships between speaker and interlocutor, including: modern, educated, 
intelligent, ambitious, open-minded, confident, want to hire him/her, like way of speaking, want 
as a boss (Lambert 1967, Bentahila 1983, Park 2004, Woolard 1989).  Solidarity traits 
characterize social symmetry between speaker and interlocutor, and include personality traits that 
characterize in-group codes, including: modest, honest, religious, sociable, emotional, want as a 
friend, from a good family, patriotic, and want to work with him/her.   
5.2.3 Student Respondents 
 As discussed in the methodology chapter, student respondents, to whom the pilot study 
was administered, include 23 high-intermediate and advanced level English language students 
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from an English language center in Marrakech, with an average age of 23.8 years and all were at 
least 18 years of age.  Given that this private language center has expensive tuition fees, the 
majority of their students are from middle and upper class backgrounds.  The pilot study 
respondents are mostly (87.0% of respondents) from middle and upper class families, with 18 
from middle class backgrounds (78.3% of respondents), 3 from upper class families (8.7%), 
while the remaining two did not provide enough demographic information to determine their 
socioeconomic status.   None of the students were from lower class backgrounds.  A discussion 
of socioeconomic status divisions is detailed in the methodology chapter.   
Evaluating self-reported proficiency in SA and French, the results in the table (Figure  5-1 
and Figure  5-2) below show that there is no significant difference between abilities in 
understanding SA and French (p = 0.245) or speaking SA and French (p = 0.684).  These 
students learn English as either their fourth language, after MA, SA and French, or their fifth 
language, after MA, Berber, SA, and French. 
Figure  5-1 
Respondents’ understanding ability of Standard Arabic and French 
 Mean Variance 
Obser-
vations 
Pearson 
Corre-
lation 
Hypo-
thesized 
Mean 
Difference Df t Stat 
P(T<=t) 
two-tail 
t Critical 
two-tail 
SA 4.652 0.601 23 -0.014 0 22 1.194 0.245 2.074 
French 4.348 0.874 23             
Note:  The mean scores are from a 5-point scale where 1 represents ‘Not at All’ and 5 represents ‘Fluent’. 
 
 105 
 
 
Figure  5-2 
Respondents’ speaking ability in Standard Arabic and French 
  Mean Variance 
Obser-
vations 
Pearson 
Corre-
lation 
Hypo-
thesized 
Mean 
Difference Df T Stat 
P(T<=t) 
two-tail 
t Critical 
two-tail 
SA 3.522 1.534 23 0.046 0 22 -0.412 0.684 2.074 
French 3.652 0.874 23       
Note:  The mean scores are from a 5-point scale where 1 represents ‘Not at All’ and 5 represents ‘Fluent’. 
 
Since there were seven female and sixteen male respondents, gender, as an independent 
variable, was analyzed to determine if it affected their answers toward the two guises.  Using a 
three-way analysis of variance (ANOVA), the main effects of classes or factors were compared: 
Gender, Trait and Guise, as independent variables, on the variation from the means.  In 
comparing all responses, no significant difference was found in terms of respondents’ gender (p 
= 0.7341).  The analysis of results did not indicate any effect of gender as a variable, on the 
respondents’ responses toward the different guises.  However, the results of both trait and guise 
were significant (<.0001 and <.0001, respectively) at the critical alpha value of 0.05.  
Respondents’, regardless of their gender, allocate similar judgments in their responses to trait 
and guise.  Since gender was not significant, only the interaction between trait and guise were 
further analyzed in this study. 
5.2.4 Speaker Guises 
The two recordings evaluated in this study belong to a male, balanced trilingual, a high 
school teacher.  Guise four was the SA recording of the soccer text, while guise eight was his 
recording of the text in French.  These two guises were maximally separated in order to avoid 
voice recognition as belonging to the same speaker (Woolard, 1989).  Although the SA and 
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French guises indicate a high command of each language, neither the SA nor French guises of 
this speaker displayed any linguistic features of any given regional dialect in Morocco.   
5.2.5 Status Traits Results 
When evaluating responses between SA and French guises for all status traits, a 
significant difference emerges when comparing the least squares means of both guises.  
Students’ responses indicate that overall French is significantly higher than SA among status 
traits, as p = 0.0192; the SA estimated mean = 3.1557, and the French estimated mean =2.7150 
(Figure  5-3).  
Figure  5-3 
Comparison of respondents’ responses to SA and French guises for STATUS traits 
Differences of Least Squares Means 
Effect     Estimated 
Mean:  
SA 
Estimated 
Mean:  
French 
Estimate 
(Means 
Difference)     
Standard 
Error 
Pr > |t| 
Guise    3.1557 2.7150 0.4407 0.1723 0.0192 
 
Of the eleven status traits, only two were shown to be significant in evaluating 
respondents’ covert attitudes toward the French and SA guises.  French was found to be rated 
significantly higher than SA with regards to the traits open-minded (p = 0.0084) and important (p 
= 0.0043).  Although the overall results in analyzing all status traits between French and SA were 
statistically significant, as mentioned above, out of the eleven status traits, nine of them did not 
show any statistical significance when comparing SA and French guises. 
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Figure  5-4 
A comparison of respondents’ evaluation of French and SA guises:   
STATUS TRAITS 
Trait # Trait name: Estimate 
Standard 
Error t-value Pr>ItI Df 
1 Intelligent 0.4348 0.2968 1.46 0.1431 2871 
3 Rich 0.3913 0.2968 1.32 0.1875 2871 
4 Modern 0.4783 0.2968 1.61 0.1072 2871 
6 Confident 0.3478 0.2968 1.17 0.2414 2871 
8 Educated 0.3478 0.2968 1.17 0.2414 2871 
10 Open-minded 0.7826 0.2968 2.64 *0.0084 2871 
14 Ambitious 1.1196 0.3002 0.88 0.3796 2871 
15 Important 0.8478 0.2968 2.86 *0.0043 2871 
16 like to hire her 0.434 0.3072 1.41 0.1578 2871 
18 Like way of speaking 0.08696 0.2968 0.29 0.7696 2871 
19 Want as boss 0.3043 0.2968 1.03 0.3053 2871 
5.2.6 Solidarity Traits Results 
Among all solidarity traits, no significant difference emerged between responses to SA 
and French guises.  Comparing the least squares means between both guises, students’ responses 
indicate that overall, there is no significant difference for solidarity traits (p = 0.7041), as the 
estimated mean in the response to both SA and French guises is almost equal, where SA = 
2.9275 and French = 2.9831 (Figure  5-5).   
Figure  5-5 
Comparison of respondents’ responses to SA and French guises for 
SOLIDARITY traits 
Differences of Least Squares Means 
Effect     Estimated 
Mean:  
SA 
Estimated 
Mean:  
French 
Estimate 
(Means 
Difference)     
Standard 
Error 
Pr > |t| 
Guise    2.9275 2.9831 -0.05556 0.1444 0.7041 
 
Of the nine solidarity traits, only one surfaced as significant in the respondents’ 
evaluation of SA and French guises with regards to indexing solidarity (Figure  5-6).  In fact, out 
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of all of these traits, SA was rated significantly higher than French for the trait modest (p = 
0.0084).  It is important to note that out of the nine solidarity traits that were tested between SA 
and French, eight of them did not produce statistically significant results. 
Figure  5-6 
A comparison of respondents’ evaluation of French and SA guises: 
SOLIDARITY TRAITS 
Trait # Trait name: Estimate 
Standard 
Error t-value Pr>ItI Df 
2 Religious -0.4783 0.2968 -1.61 0.1072 2871 
5 Modest -0.7826 0.2968 -2.64 *0.0084 2871 
7 Honest -0.2174 0.2968 -0.73 0.464 2871 
9 Sociable -0.1739 0.2968 -0.59 0.558 2871 
11 From good family 0.5217 0.2968 1.76 0.0789 2871 
12 Emotional 0.4565 0.2968 1.54 0.1242 2871 
13 Patriotic -0.1304 0.2968 -0.44 0.6604 2871 
17 Take as friend 0.3043 0.2968 1.03 0.3053 2871 
20 Want to work w/him 0.2174 0.2968 0.73 0.464 2871 
 
5.2.7 Generalizations 
Among all status traits, French, whose speakers are indexed with power and prestige, was 
rated significantly higher than SA, as expected.  However, when evaluating individual status 
traits, only open-minded and important had significantly higher responses to French than SA, 
while the remaining nine status traits were statistically insignificant when comparing these two 
guises.   
Neither SA nor French are languages that project solidarity only.  The results did not 
align SA with in-group solidarity traits, as there was no significant difference between SA and 
French guises for either the overall responses to solidarity traits, or for eight of the nine solidarity 
traits presented to the respondents.    
 109 
 
5.3  2005 Matched Guise Test Pilot Study: Results Discussion 
The results attained from this MGT, given the attitudinal positioning of the respondents, 
suggest a new way of conceptualizing the interface of these two dominant linguistic capitals.  
The significant results from the pilot study will be discussed below.  First, I will explain the 
overall status traits results, then discuss the traits important and open-minded.  Among solidarity 
traits, I will discuss overall results and then the trait modest.   
5.2.8 Status Traits 
Results for overall status traits show that French is significantly higher than SA.  The 
relationship between SA and French is an indication of broader social perception of these codes 
and their speakers.  Speakers of French are perceived generally as having more status-bearing 
traits than SA speakers.   
The significant difference in terms of the trait important trait (p=0.0043) indicates that 
French is perceived as more important than SA.  The contemporary economic realities in 
Morocco and the country’s orientation toward a competitive global market will capitalize on 
more dominant world languages, a matter which causes and accounts for the rising interest in 
English shown in the number of students enrolled at this English language center.  This can also 
be explained by the fact that that French is more marketable in terms of employment in relation 
to SA.  It is important to remember that the student respondents in this study are from the 
educated segment of Moroccan society and are from predominantly middle class families.  This 
study does not include Moroccan youth who are not in higher education, nor does it include 
Moroccan youth who study in institutions outside of Morocco.  One can predict that if these two 
groups were included in the study, their covert attitudes results may be quite different 
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The trait open-minded was ranked significantly higher in French as compared to SA (p = 
.0084), showing that speakers of French are considered more open-minded than are speakers of 
SA.  This could be due to the fact that since the colonial era, French represents the code through 
which Morocco accessed other cultures.  Therefore, access to the world has always been 
channeled through the acquisition of French and the projection of modernity has been 
exclusively associated with the French language.  This has positioned French as a language that 
Moroccans view as a window on other cultures.  Therefore, only through the acquisition of 
French are Moroccans able to have access to the Western world.    
Therefore, with regards to SA and French, the overall ascription of status traits is 
allocated to French.  Evaluating individual status traits, when there is a significant difference 
between French and SA, French is ranked higher than SA.   
5.2.9 Solidarity Traits 
The results above indicate that is no significant difference between SA and French among 
overall solidarity traits.  French exclusively holds overt prestige, which means that French is 
competing for solidarity while exclusively holding power traits.  The discourses of modernity 
and permeate to cover covert prestige as well.  The linguistic dominance of French as a 
transplanted code continues its dominance both in formal and informal settings.   
The only solidarity trait in which there was a significant difference between French and 
SA was the trait modest, where SA is rated significantly higher than French (p = 0.0084).  This 
shows that respondents view SA speakers as more modest than French speakers.  These results 
were expected, given that SA is not an indicator of socioeconomic position, whereas French is 
attributed to speakers with higher socioeconomic status.   
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However, this analysis cannot be generalized to the social realities that govern the use of 
SA and French in the Morocco.  The pilot results force a new understanding of the contemporary 
linguistic situation in Morocco, understood properly from a socio-historic perspective.  France’s 
recent colonial history in Morocco had as its aim a social transformation of the Moroccan culture 
into a subordinate, subservient culture to its French counterpart.  The French colonial policy 
could only be achieved by promoting a culturally-oriented, colonial agenda which curtailed the 
use of SA and by implanting in the Moroccan youth the idea that they are French citizens, yet 
without rights (Ennaji, 2005).  The importance of French education within the colonial agenda is 
articulated by Bernard, who stated that, “Pour l’établissement durable de notre influence dans le 
pays, chaque école ouverte vaut mieux qu’une bataille gagnée” (for the purpose of the 
permanent establishment of our influence in the country [Morocco], every school which is 
opened is worth more than a battle won) (qtd. in Bentahila 1983: 6).   
It is clear that the French have mobilized their linguistic resources and have continuously 
attempted to dominate the educational market, which guarantees an exclusive dominance of 
French and thus, its ‘value’ in different linguistic markets. “La mission civilisatrice” had as its 
goal to rearrange the social ordering of the Moroccan linguistic capitals in order to secure for the 
French the accrual of enough economic and cultural capital to facilitate its nativization in the 
Moroccan milieu as a “national language” (Fabian, 1986).  Consequently, French may continue 
to displace SA, not only from the realm of sciences, as often claimed, but it is also gaining more 
local appeal and resonance as French values have already penetrated the “Moroccan elite”(Kaye 
and Zoubir, 1990).  The results of our study however, point to the fact that the French language 
is no longer as socially sanctioned as it used to be and has not, in fact, lost the symbolic position 
that it once had as the colonial instrument of domination (El Biad, 1990).  
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5.2.10 Conclusion 
 The language attitudes towards SA and French in Morocco were examined to find 
support for the standard assumptions that status domains are controlled by French and solidarity 
domains by SA.  The results of the present study show, contrary to standard orthodoxies, that 
language attitudes in Morocco do not cluster neatly into the status and solidarity paradigms, 
necessitating a revision and reanalysis of the dynamics of language attitudes.  The results force a 
reanalysis of the distribution of language attitudes, with implications for language acquisition 
and use, in terms of ex-colonial and local tensions, where each code's exclusive legitimacy and 
dominance in a given domain is continually contested and negotiated. The data show a 
competing “out-diglossic” situation, wherein these two High varieties are constantly competing 
not only in High functional domains, but also in lower ones as well.  The attitudinal reaction of 
our respondents towards the French and SA guises indicates that French is exclusively associated 
with overt prestige, while competing with SA for covert prestige.   
 It must be noted, too, that gender was not a significant factor, as there was no statistical 
significant difference in respondents’ gender toward their responses.  The empirical significance 
of our pilot study is that, on the one hand, French, the language serves as an outward-looking 
“window on the world”, and has additionally turned into an inward-looking linguistic code that 
competes for aspects of local culture.  SA, the official language of Morocco, introduced post-
independence as emblematic of the modern, Moroccan nation-state (Haeri 2000), does not 
articulate overt prestige.  However, unexpectedly, SA, a language often thought of as 
representing local culture, has begun competing with French for solidarity traits.  This pilot study 
shows that although French and SA have traditionally been analyzed as two H codes representing 
overt prestige, both languages also compete for solidarity traits.  This presents a strong argument 
against the theoretical framework that views SA and French as status codes only.  The 
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relationship between these codes is far more complex, which calls for a reanalysis of their 
relationship.   
 The pilot study results, and the relationships between French and SA with regard to the 
covert attitudes that organize their presence and distribution in Morocco, a main study was 
conducted in 2007, in which the sample size of student respondents was doubled and another 
solidarity language namely, MA, was added as an additional guise.  Although the speaker and his 
French and SA guises were maintained as constant as compared to the pilot study, the 
introduction of the MA guise of the same speaker generated a much more complex set of results 
with regards to the status and solidarity traits for these three languages.  
5.3 2007 MGT Main Study: Results Presentation 
5.3.1 Introduction 
The main study of the matched guise test, conducted in 2007, which measures students’ 
covert attitudes to French, SA, and MA using the same status and solidarity traits as the 2005 
pilot study.  The results of this study show that the social reality of the Moroccan linguistic 
landscape does not support the theoretical understanding of covert language attitudes toward SA, 
MA, and French.   
5.3.2 Traits Description 
Following the 2005 MGT pilot study, the same status and solidarity traits were used to 
evaluate respondents’ covert attitudes toward languages.  In addition to these status and 
solidarity traits, two distracter traits were added, ‘sounds to me that he/she smokes’ and ‘this 
person owns a car’.  SA and French were repeated from the pilot study and MA, a code 
associated with in-group solidarity, was introduced as an additional guise to further test the 
relationship between these languages.  In addition to the status and solidarity variables tested in 
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this MGT, I introduced two distracter traits, namely ‘This person owns a car’ and ‘sounds to me 
that he/she smokes’ to distract the respondents from forming any trend in the traits or 
recognizing the stimuli.   
5.3.3 Reliability of Traits 
In order to test the reliability of traits in the MGT, Cronbach’s alpha was run to measure 
the unidimensional latent construct status through responses to SA, MA, and French guises.  This 
coefficient for reliability is run to measure the relationship between the traits that make up the 
status dimension.  The Cronbach alpha results are high in respondents’ responses to each of the 
guises with regards to status traits (Cronbach’s alpha:  SA guise = .801, MA guise = .870, French 
guise = .891).  This indicates that the traits that are used in measuring status as a unidimensional 
construct have high reliability.  This high inter-trait correlation between status traits and guises 
presents evidence that the results for status traits as a construct are highly reliable. 
In addition, the Cronbach’s alpha for solidarity traits also shows that the solidarity traits 
measured in SA, MA, and French guises are reliable.  In fact, the subjects’ responses to each of 
these guises, with regards to solidarity traits as representing a unidimensional construct of 
solidarity, shows Cronbach’s alpha of .693 for the SA guise, .712 for the MA guise, and .664 for 
the French guise.  This indicates that the traits used in this test to measure solidarity are 
underlyingly measuring components of the same construct namely, solidarity.   
5.3.4 Student Respondents 
5.3.4.1 Respondents’ Profile 
 Similar to the pilot MGT study, the student respondents to whom I administered the main 
MGT comprise of high intermediate and advanced English students.  This main study was 
conducted in the same center as the pilot study, administered to a higher sample size of 57 
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students, with 25 female and 32 male respondents.  Student respondents were at least 18 years 
and their average age is 22.95, which is similar to the 2005 pilot study, where students’ average 
age was 23.8.  As the rest of the students at this language center, the respondents come from 
predominantly middle class backgrounds, as 44 of them (77.2%) are from middle class families 
and five students (5.3%) are from upper class backgrounds, totaling 82.5% of respondents from 
middle and upper class backgrounds.  This is similar to the pilot study, where 78.3% of 
respondents were from middle class and 8.7% were from upper class backgrounds, totaling 
87.0% of respondents.  For both the pilot and the main studies, none of the respondents were 
from the lower class.  The criteria for socioeconomic divisions are discussed in the methodology 
chapter.  Out of the respondents from the main study, six students (10.5% of total respondents) 
did not provide enough information in the personal information sheet to categorize their 
socioeconomic status (SES).  
5.3.4.2 Respondents’ Language Proficiency 
Based on the self-reported language proficiency provided in the information sheet, this 
data was analyzed using Person’s correlation to measure the correlation between students’ 
speaking and understanding proficiency between SA, MA and French, the three languages used 
in the MGT.  The students’ means for their speaking ability are SA= 3.69, MA=4.76 and 
French=3.50, while the means for their ability to understand these languages are SA=4.45, MA= 
4.74 and French = 3.98.  The results show positive correlations in both speaking and 
understanding.  This means the more they speak any one of the three languages, the higher their 
ability is to speak the two other languages, with the exception of speaking SA as compared to 
speaking MA, where the correlation is not significant.  Similarly, positive correlations are 
shown, as the more they understand any one of the three languages, the higher their ability is to 
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understand the other two languages.  A summary of the significant correlations between these 
languages is provided in the table below.   
Figure  5-7 
Language Proficiency 
Correlations 
Speak  
SA 
Speak 
French 
Speak  
MA 
Understand 
SA 
Understand 
French 
Speak  
SA 
Pearson 
Correlation 
     
  Sig. (2-tailed)      
  N      
Speak 
French 
Pearson 
Correlation 
.318(*)     
  Sig. (2-tailed) .018     
  N 55     
Speak  
MA 
Pearson 
Correlation 
.213 .266(*)    
  Sig. (2-tailed) .116 .048    
  N 56 56    
Understand 
SA 
Pearson 
Correlation 
.456(**)     
  Sig. (2-tailed) .000     
  N 56     
Understand 
French 
Pearson 
Correlation 
 .695(**)  .631(**)  
  Sig. (2-tailed)  .000  .000  
  N  56  56  
Understand 
MA 
Pearson 
Correlation 
  .425(**) .372(**) .351(**) 
  Sig. (2-tailed)   .001 .005 .007 
  N   57 56 57 
*  Correlation is significant at the 0.05 level (2-tailed). 
**  Correlation is significant at the 0.01 level (2-tailed). 
 
5.3.4.3 Respondents’ Gender 
There were 25 female and 32 male respondents.  Gender, as an independent variable, was 
analyzed to determine if it affected respondents’ answers toward the three guises.  Gender was 
found not to affect subjects’ responses toward the traits, as the Tests of Between Subjects Effects 
(p = .309) and Pairwise Comparison (p = .309) both indicated that gender did not significantly 
affects students’ responses toward the three guises.   
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5.3.5 Speaker Guises 
 The recordings of the three guises that were used in this study to solicit covert language 
attitudes all belong to the balanced trilingual, high school teacher used in the pilot study.  In fact, 
the SA and French voice recordings used in the main study were the same recordings that were 
used in the pilot study.  The same speaker and text was used to record the MA guise.  The three 
guises were maximally separated in order to avoid recognition of the stimuli (Woolard, 1989).   
5.3.6 Status Traits Results 
 The results of all eleven status traits analyzed in the main MGT show an unexpected 
result in responses to SA and MA, as mean responses for both languages are equal.  When 
analyzing this data via pairwise comparisons, the result does not indicate any statistical 
significance between overall responses to SA and MA guises (SA mean = 3.023, MA mean = 
3.023, p = .994).  However, as predicted, a significant difference emerges between French and 
SA as well as French and MA.  French is rated more favorably than both SA and MA, among all 
status traits.  In fact, neither SA nor MA were ranked statistically more favorably than French 
when comparing all eleven status traits (respectively, p = .000, p = .000). 
Figure  5-8 
2007 Overall Status Results (Pairwise Comparisons) 
Trait Means
i
 
SA v. MA SA v. French MA v. French 
Std. 
Error 
Result Sig. 
Std. 
Error 
Result Sig. 
Std. 
Error 
Result Sig. 
All Status 
Traits 
SA: 3.023 
MA:  3.023 
French: 2.550 
.102 
Not 
significant 
p = 
.994 
.105 
French 
significant 
p = 
.000 
.106 
French 
significant 
p = 
.000 
i 
Rating scale:  1 = Strongly Agree, 2 = Agree, 3 = Neutral, 4 = Disagree, 5 = Strongly Disagree 
 
 
When evaluating students’ responses toward individual status traits, their responses to SA 
are statistically more favorably than MA for three of the eleven status traits, while MA is rated 
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more favorably than SA in one status trait.  French is rated significantly better than SA in six of 
the status traits and significantly better than MA in eight of the eleven status traits.   
When comparing SA to MA, four of the eleven status traits are significant.  While the 
results toward educated, important, and would like to hire him/her are more favorably rated in 
SA than MA (respectively, p = .000, p = .031, p = .003), there was a significant difference 
between MA and SA for the trait intelligent, as MA is rated significantly better than SA (p = 
.007).    
When comparing SA to French with regards to the ascription of status-bearing traits, a 
starker difference emerges than that between SA and MA. French is rated significantly better 
than SA in six of the status traits, namely, modern (p = .004), intelligent (p = .000), rich (p = 
.000), open-minded (p = .017), like his/her way of speaking (p = .003), and want this person to 
be my boss (p = .000).   
A stronger index of status is allocated to French when compared to MA, as eight of the 
eleven status traits are rated statistically more favorably.  French is rated significantly better than 
MA in modern (p = .000), educated (p = .000), rich (p = .000), important (p = .000), ambitious (p 
= .007), would like to hire him/her (p = .022), like his/her way of speaking (p = .011), want this 
person to be my boss (p = .006).   
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Figure  5-9 
2007 Status Results (Pairwise Comparisons) 
Trait Means
i
 
SA v. MA SA v. French MA v. French 
Std. 
Error 
Result Sig. 
Std. 
Error 
Result Sig. 
Std. 
Error 
Result Sig. 
Modern 
SA: 2.942 
MA:  3.236 
French: 2.367 
.184 
Not 
significant 
p = 
.117 
.191 
French 
significant 
p = 
.004 
.171 
French 
significant 
p = 
.000 
Educated 
SA: 1.878 
MA: 2.754 
French: 2.042 
.170 
SA 
significant 
p = 
.000 
.108 
Not 
significant 
p = 
.131 
.147 
French 
significant 
p = 
.000 
Intelligent 
SA: 3.329 
MA: 2.795 
French: 2.495 
.190 
MA 
significant 
p = 
.007 
.172 
French 
significant 
p = 
.000 
.153 
Not 
significant 
p = 
.055 
Rich 
SA: 3.427 
MA: 3.413 
French: 2.797 
.133 
Not 
significant 
p = 
.920 
.105 
French 
significant 
p = 
.000 
.133 
French 
significant 
p = 
.000 
Important 
SA: 3.033 
MA: 3.400 
French: 2.703 
.166 
SA 
significant 
p = 
.031 
.190 
Not 
significant 
p = 
.088 
.167 
French 
significant 
p = 
.000 
Ambitious 
SA: 2.714 
MA: 2.812 
French: 2.406 
.178 
Not 
significant 
p = 
.580 
.176 
Not 
significant 
p = 
.087 
.145 
French 
significant 
p = 
.007 
Open-
minded 
SA: 2.799 
MA: 2.501 
French: 2.386 
.150 
not 
significant 
p = 
0.053 
.167 
French 
significant 
p = 
.017 
.143 
not 
significant 
p = 
.423 
Confident 
SA: 2.514 
MA: 2.305 
French: 2.283 
.182 
Not 
significant 
p = 
.256 
.166 
Not 
significant 
p = 
.170 
.151 
Not 
significant 
p = 
.885 
Would like 
to hire him/ 
her 
SA: 2.514 
MA: 3.191 
French: 2.778 
.222 
SA 
significant 
p = 
.003 
.218 
Not 
significant 
p = 
.231 
.175 
French 
significant 
p = 
.022 
Like his/ her 
way of 
speaking 
SA: 3.151 
MA: 3.016 
French: 2.531 
.204 
not 
significant 
p = 
.509 
.202 
French 
significant 
p = 
.003 
.185 
French 
significant 
p = 
.011 
Want this 
person to be 
my boss 
SA: 4.010 
MA: 3.740 
French: 3.286 
.139 
Not 
significant 
p = 
.056 
.156 
French 
significant 
p = 
.000 
.159 
French 
significant 
p = 
.006 
i 
Rating scale:  1 = Strongly Agree, 2 = Agree, 3 = Neutral, 4 = Disagree, 5 = Strongly Disagree 
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5.3.7 Solidarity Traits Results 
Another unexpected result emerged when comparing the relationship of the three 
languages to all of the solidarity traits.  Among all of the nine solidarity traits, there is no 
significant difference between any of the three guises, using pairwise comparisons (SA and MA, 
p = .074; SA and French, p = .133; MA and French, p = .724).  Although MA scored better with 
regards to its association with overall solidarity traits (mean = 2.607), the other two guises are 
very close (French mean = 2.635; SA mean = 2.760) and no statistically significant results 
emerged when comparing the three guises.     
Figure  5-10 
2007 Overall Solidarity Results (Pairwise Comparisons) 
Trait Means
i
 
SA v. MA SA v. French MA v. French 
Std. 
Error 
Result Sig. 
Std. 
Error 
Result Sig. 
Std. 
Error 
Result Sig. 
All Solidarity 
Traits 
SA: 2.760 
MA:  2.607 
French: 2.635 
.084 
not 
significant 
p = 
.074 
.082 
not 
significant 
p = 
.133 
.080 
not 
significant 
p = 
.724 
i 
Rating scale:  1 = Strongly Agree, 2 = Agree, 3 = Neutral, 4 = Disagree, 5 = Strongly Disagree 
 
 Students’ individual responses to solidarity traits, their responses to MA were ranked 
statistically better than SA for three of the nine solidarity traits.  French is rated significantly 
better than SA for three solidarity traits, while SA is rated significantly better than French for 
one solidarity trait.  Three of the solidarity traits were rated significantly better in MA, than 
compared to French.   
 Three of the nine solidarity traits are rated significantly better in MA than SA namely, 
modest (p = .012), sociable (p = .004), and religious (p = .011).  SA, on the other hand, was not 
rated significantly better than MA for any of the nine solidarity traits.   
When comparing SA to French among solidarity-bearing traits, French has a significant 
advantage in three solidarity traits namely, from a good family (p = .024), want to work with this 
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person (p = .002) and religious (p = .006).  However, the only solidarity trait that was 
significantly higher for SA was that of patriotic, where it was rated significantly better than 
French (p = .000).  
A closer analysis of individual solidarity traits between MA and French shows that MA is 
rated significantly better than French among three solidarity traits namely, honest (p = .050), 
sociable (p = .011), and patriotic (p = .001).   
Figure  5-11 
2007 Solidarity Results (Pairwise Comparisons) 
Trait Means
i
 
SA v. MA SA v. French MA v. French 
Std. 
Error 
Result Sig. 
Std. 
Error 
Result Sig. 
Std. 
Error 
Result Sig. 
Modest 
SA: 2.533 
MA:  2.208 
French: 2.433 
.125 
MA 
significant 
p = 
.012 
.170 
not 
significant 
p = 
.559 
.136 
not 
significant 
p = 
.104 
Honest 
SA: 2.457 
MA:  2.325 
French: 2.599 
.132 
not 
significant 
p = 
.320 
.159 
not 
significant 
p = 
.379 
.136 
MA 
significant 
p = 
.050 
Sociable 
SA: 2.550 
MA: 2.075 
French: 2.408 
.158 
MA 
significant 
p = 
.004 
.163 
not 
significant 
p = 
.388 
.127 
MA 
significant 
p = 
.011 
Emotional 
SA: 2.844 
MA:  3.058 
French: 2.853 
.201 
not 
significant 
p = 
.290 
.189 
not 
significant 
p = 
.960 
.183 
not 
significant 
p = 
.268 
Take this 
person as a 
friend 
SA: 2.943 
MA:  2.917 
French: 2.698 
.196 
not 
significant 
p = 
.895 
.204 
not 
significant 
p = 
.236 
.175 
not 
significant 
p = 
.216 
From a good 
family 
SA: 2.787 
MA:  2.771 
French: 2.543 
.125 
not 
significant 
p = 
.898 
.105 
French 
significant 
p = 
.024 
.101 
not 
significant 
p = 
.898 
Patriotic 
SA: 1.982 
MA:  2.116 
French: 2.601 
.161 
not 
significant 
p = 
.410 
.151 
SA 
significant 
p = 
.000 
.136 
MA 
significant 
p = 
.001 
Want to 
work with 
this person 
SA: 3.334 
MA:  3.080 
French: 2.796 
.187 
Not 
significant 
p = 
.181 
.163 
French 
significant 
p = 
.002 
.181 
Not 
significant 
p = 
.122 
Religious 
SA: 3.159 
MA:  2.806 
French: 2.774 
.135 
MA 
significant 
p = 
.011 
.133 
French 
significant 
p = 
.006 
.140 
Not 
significant 
p = 
.818 
i 
Rating scale:  1 = Strongly Agree, 2 = Agree, 3 = Neutral, 4 = Disagree, 5 = Strongly Disagree 
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5.3.8 Generalizations 
The generalizations that emerge in the analysis of this data of SA, MA, and French 
guises, in relationship to status and solidarity traits, offer a complex view of covert attitudes.  
What is expected is that French is indexed as a status language and that SA also indexes status, 
as they are both H codes.  This is similar to the results from the pilot study, as both studies 
indicate a significant lead of French over SA with regards to status traits.  Likewise, another 
similarity between the pilot and main studies is that the trait open-minded is rated significantly 
higher in French than SA in both studies.   
The 2007 MGT provides a more detailed analysis of respondents’ covert attitudes toward 
the ascription of status-bearing traits.  The generalization that emerges with the introduction of 
MA in this MGT is that the difference between MA and SA is not statistically significant for 
most status-bearing traits.  This is unexpected because SA, as an H code, is traditionally expected 
to be the code that holds a significant edge over MA with regards to status traits and in this 
study, SA is only leading MA in three status traits.   
Perhaps the most striking result that emerges among status traits is the clear dominance of 
French with regards to SA and MA among status-bearing traits.  While French is ranked 
significantly better than SA in six of the eleven status traits, it ranked overwhelming higher in 
relationship to MA in particular, for eight of the eleven status traits.  Conversely, neither SA nor 
MA is rated significantly better over French for any status-bearing trait.  Similarly, Bentahila 
(1983) found that French was ranked significantly higher than MA among status traits in a 
matched guise test conducted in Morocco.   
When investigating the relationship between SA and French, a uniform result emerges 
when comparing the pilot and main studies, as there is no significant result that emerges with 
regards to the ascription of all solidarity traits between SA and French.  MA, as the L code, is 
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expected to be dominant over SA and French guises, among solidarity traits.  However, the 
overall solidarity results do not support the exclusive ascription of MA to solidarity traits.  In 
fact, MA only exhibits a significant lead over SA in three solidarity traits and over French in 
three solidarity traits when individually analyzing each of these solidarity traits.   
Unlike status traits, where French shows a stark lead over SA and MA, among solidarity 
traits, French does better than  SA for only three traits and is not ranked significantly better than 
MA for any solidarity traits.  SA was only ranked significantly better over French for one trait 
namely, patriotic.    
5.4 2007 MGT Main Study:  Results Discussion 
5.4.1 Introduction 
As seen in Chapter 4, modernity is affecting linguistic practices of the Moroccan youth 
and is exclusively tied to the acquisition of ‘perfect,’ native French.  The ideology of modernity 
leads Moroccan youth to accommodate to European expatriates in an attempt to project 
themselves as modern by virtue of the use of French (and English), rather than local codes.  A 
modern projection (Bentahila, 1983) is accomplished through, and is an articulation of, Western 
languages, lifestyles and ideas.  The acquisition of French and English expresses modernism, 
advancement, and upward mobility.  This analysis discusses respondents’ covert attitudes results 
toward SA, French, and MA from the 2007 main study of the matched guise test.     
Through the focus group respondents’ discourse discussed in chapter 4, we saw that these 
students contest, yet submit to, the norms of appropriacy set by the French.  Linguistic hegemony 
will be further shown through these covert attitudes results.  In the case of Morocco, the 
officialization of SA does not automatically translate into its authority or power, which are 
attributed through the use of French.   
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5.4.2 Status Traits 
The main study showed similar overall results as the pilot study, both of which show that 
French is rated significantly higher than SA among all status traits.  The MGT main study overall 
results indicate that French exclusively indexes overt prestige characteristics.  These results are 
expected, due to the extended period of colonialism in which French, even during the post 
modern era, has established itself as ‘the’ power code in Morocco.  The ascription of French and 
its dominance with regards to the exclusive appropriation of power (overall status traits rate 
French significantly higher than SA and MA), delineates the position French, as the transplanted 
code, came to occupy in the Moroccan sociolinguistic market.   
Until now, sociolinguistic research in Morocco has intensely argued for the exclusive 
appropriation of the modern characteristics of language to the acquisition of French for the 
instrumental motivational aspect for its acquisition, promotion and maintenance in the Moroccan 
linguistic market.  This analysis of covert language attitudes evaluates which language is 
associated with the power trait of modernity and therefore, which code controls the projection of 
modernity.  In fact, the trait modern was found to be significantly higher in French as compared 
to SA and MA, exclusively attributing a modern projection to French.  This is evidence that SA 
and MA are not imbued with as much linguistic capital as French has, in indexing modernity.  
These results for the trait modern align solely with French, as a language that predominantly 
correlates with images and ascriptions of modernity.  In fact, in Tunisia, "French alone is 
associated with modernity, authority and power." (Mansour 1993:101-102).   
The trait open-minded was ranked significantly higher in French as compared to SA (p = 
.017).  The capital attributed to French and the positive covert attitudes toward its acquisition as 
a status-stressing language, reflect that French is widely associated with being a global language 
and thus, accessing and being exposed to other cultures and ideas.  Since the colonial era in 
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Morocco, French has dominated access to global, business and educational resources.  The 
tension between these two codes is also embodied in higher education, where French still 
solidifies its presence in some of the key scientific branches instead of SA, such as in the fields 
of medicine, business, science, and technology, a prolongation of the colonial legacy, for France 
then thought that “in order to prevent the growth of an intelligentsia hostile to the French rule… 
schools would impart a double culture:  the humanities would be taught in Arabic and modern 
subjects in French.  Thus was established the educational schizophrenia which has survived to 
the present day in Morocco” (Kaye and Zoubir 1990:14).  Furthermore, SA has a local resonance 
through its association with MA, and limited capital in Morocco.   
The discourse of modernity relegates SA to the domain of the traditional and frames its 
speakers as belonging to the past.  A discourse often propagated in Morocco is that of infitaah 
(opening up) of Morocco to other cultures and modern forms of knowledge, which is portrayed 
as only achievable through the acquisition of French.  This has defined the role, status, and use of 
SA as a code relegated to past, historical events.  All of these factors influence the ascription of 
open-mindedness exclusively to French as compared to SA.   
French has attained increased attractiveness and prestigious status as holds access to 
socioeconomic advancement.  Moroccan youth have turned to its acquisition in order to 
aggressively compete in venues for employment and ensure socioeconomic mobility for 
themselves.  In fact, French was covertly ranked significantly higher than SA (p = .000) or MA 
(p = .006) in the trait want this person to be my boss, in the matched guise test.  These results 
show that these middle class students1 prefer to have a Moroccan bilingual or French 
monolingual in a leadership position.  This is indicative of the considerable challenges that SA-
                                                           
1 Of the 57 student respondents to the MGT, three were upper class, the socioeconomic status of a few students was 
unknown, and the remainder was middle class.   
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taught graduates often find in their job search, as compared to French-taught graduates.  This 
also signals that in spite of the Arabization process in Morocco, which sought to promote SA in 
education (discussed in chapter 6), yet positions of power and higher socioeconomic status 
within the private and public sectors is accessible through French. 
The acquisition of foreign languages in many post-colonial contexts has always been 
attributed to the instrumental acquisition of these languages.  The linguistic dominance of these 
ex-colonial codes resides in their ability to deliver socioeconomic mobility.  French in Morocco, 
for instance, come to be “associated in the minds of speakers themselves with modernization—if 
not necessarily with modernity, in a mythical sense—at least with modernization, because of its 
availability to deliver individual prosperity and emancipated lifestyles” (Gill 1999: 134).   
Furthermore, the French dominance in the job market in Morocco and its perception as 
the “economic reservoir” (Spitulnik 1998:175), contributes to the fact that French indexes the 
covert status trait, rich, as rated significantly higher than MA or SA.  This presents a strong 
argument for the exclusive, gate-keeping role that French plays in accessing venues of wealth 
and instructing the market economy.  French, due to its exclusive dominance in accessing 
economic resources, gives its speakers the ability to acquire high socioeconomic status.  
Contrarily, SA, the other option for pursing a university education in Morocco, presents fewer 
chances for attaining lucrative job prospects and therefore, socioeconomic mobility.   
French indexes covert attitudes toward like way of speaking as compared to both SA and 
MA.  In chapter 4, I showed that the focus group participants try to imitate the speech pattern of 
those in power through using standard French in formal contexts and colloquial French in 
informal domains.  These students attach political economy and symbolic power (Bourdieu and 
Thompson 1991) to the native accents of its speakers, as signs of wealth and power.  
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Furthermore, this covert attitudinal stance helps us understand the social attractiveness’ behind 
like his/her way of speaking affiliated to emergence of a balanced “bilingual elite” (Heller, 
1995), whose way of speaking seems to accrue equal attractiveness in both SA and French.  
Furthermore, covert attitudes toward the trait ambitious show that French is rated significantly 
higher than MA (p = .007).  This supports the acquisition of French as a status language, the 
acquisition of which is oriented toward accessing higher socioeconomic status. 
As for the trait ‘want to hire him/her,’ SA and French are both rated significantly higher 
than MA (p = .003 and p = .022, respectively); however, there is no significant difference 
between SA and French (p = .231), which indicates that students are reluctant to hire people 
without an educational background.  Furthermore, these covert attitude results show that once in 
a hiring position, students do not mind hiring SA speakers, provided these employees are not in 
an equal or higher occupational position than themselves.  This is indicative of the low status of 
SA and its speakers maintain vis-à-vis French and English for these middle class respondents.   
Education in Morocco is conducted primarily in SA and French.  Since it is not a codified 
language and has never served as the language of erudition, MA is not associated with education.  
As expected, SA and French both index the trait educated when compared to MA (respectively, 
p = 000; p = .000).  Although speakers of SA are considered educated, the acquisition of SA 
alone is not tied to the projection of a modern persona or socioeconomic mobility, as discussed 
above, since SA-educated students have a very difficult time procuring employment as compared 
to French-educated students.  Heller (1995) discusses that French avance in Canada (Heller 
1995), controls access to hard sciences and opportunities for social mobility.  Contrarily, SA is 
relegated to social sciences, which are perceived by many Moroccans as unnecessary for 
development.  This can be seen through the question often posed by Moroccans students to each 
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other about their high school major, “Are you ‘ilmii (science student) or ‘adhaabi (torture)?”, a 
pun on the word adabi (literature person).  The promotion of SA will not be effective if it is 
solely relegated to the social sciences section of education, while its presence is precluded from 
domains that manage and police the images of modernity that are actively allocating overt 
prestige, assertion of status traits, and the projection of modernity. 
5.4.3 Solidarity Traits 
The fact that there is no significant difference between SA and MA in eight of the eleven 
status traits does not indicate a shift in covert attitudes toward MA, which scored significantly 
lower than French.  Rather, the position of SA as an H code and status-bearing language, and 
considered by many Moroccans to be the only likely candidate to compete with French, has been 
challenged, which hinders it from competing against French as a colonial transplanted code.  In 
fact, covert attitudes are shifting toward relegating both MA and SA to solidarity traits, 
challenging thus, any prospect of revitalizing local languages to reverse the effect of French 
colonial influence.   
MA is the default code for indexing in-group solidarity in Morocco and Moroccans prefer 
to socialize with MA speakers, as seen in the results, where they ranked MA significantly higher 
than SA or French in the trait sociable.   Although the acquisition of either French or SA does 
not preclude one from solidarity traits, MA still remains a necessary ingredient in projecting 
sociability traits.  In fact, Moroccans do not want to take a French monolingual as a friend, nor 
do they want to socialize solely in SA.  Because fluency in SA does not translate into belonging 
to any given prestige group (Haeri 2000), SA, by virtue of being the H variant of MA, competes 
for overall solidarity traits, although it is not used in and of itself, similarly to French, as a 
language for in-group communicative purposes. 
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French, when spoken by Moroccans, still maintains a communicative edge by acquiring 
two types of prestige:  overt prestige through the exclusive appropriation of status through the 
projection of modernity and covert prestige by maintaining sociability traits through 
codeswitching with MA.  These middle class students project on French social, in-group 
attributes and traits through which they see themselves.   
Although a person is perceived as modern by their use of French, this does not preclude 
him/her from using the same code for sociability nor does it preclude French from competing for 
solidarity traits.  Thus, French further deepens the linguistic divide as it maintains an exclusive 
access to status traits while also working to acquire, through the presence of MA, solidarity traits 
as well.   
However, the reverse does not hold true for MA.  If MA, as an in-group code, performs 
better in terms of overall solidarity traits, its use does not motivate the increase of its status to 
compete with French for overall status-stressing traits.  In fact, even with regards to the attribute 
of emotional, which shows that there is no significant difference between the three languages, 
SA, MA, and French, argues against the typical allocation of emotionality to mother tongues.  
The fact that French is competing for this trait compels us to conclude that, for middle class 
respondents, MA is not the exclusive means of projecting emotions, but rather, that French is 
competing for the acquisition of such an intimate trait as well. 
In responding to the solidarity trait ‘want to work with,’ respondents ranked French 
significantly higher than SA (p = .002), which shows these middle class students wish to work 
with someone who speaks like them.  As shown above, these students want their boss to be 
French, which indicates that French expatriates are considered to have more savoir-faire (know-
 130 
 
how), or that the acquisition of which is accessible through French.  However, these students 
want their work colleagues to have greater fluency in French than SA.   
However, the postcolonial Moroccan scene was grounds for an ongoing competition 
between the restoration, promotion, and maintenance of SA as the H code, capable of reversing 
the tide of colonial influence of French and injecting modern attributes to SA.  Since both SA 
and MA are ranked significantly higher over French for the trait patriotic, this shows that French 
does not have a role in the construction of national identity. This could be due to the fact that the 
anti-colonial languages (Kaye and Zoubir, 1990) were SA and MA.  These results indicate that 
the colonial overtones of French have not been completely removed from the memory of 
Moroccan youth.   
Furthermore, the trait honest, which has traditionally been associated with representing 
the “we” code and demarcating in-group membership, scored significantly higher in MA than 
French (p = .050).  This shows that Moroccan youth are cognizant of the influence of linguistic 
hegemony (Woolard 1985) ascribed to French.  The ascription of status traits with which French 
is exclusively associated shows that French did not accrue all of the solidarity traits, which are 
still attributed to MA.   
The most surprising result from the matched guise test is that of religious, the results of 
which show that MA and French are rated significantly higher than SA (respectively, p = .011; p 
= .006).  Although religiosity in the Arab world has traditionally been directly tied to SA and its 
speakers, SA has been associated with the sacred domain (Haeri 2000).  These results could be 
interpreted that, although students may seek to project status traits through the use of French, this 
does not preclude them from participating in religious life.  It should be mentioned that in the 
overt language attitudes questionnaire, the results show that SA has exclusive attributes of 
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religiosity in Morocco; however, a complete discussion of these results is outside the limited 
scope of this dissertation.  Furthermore, fluency in foreign languages, such as French, is arguably 
Moroccan French and does not exclude its speakers from the attribute of religiosity.     
5.4.4 Generalizations 
The fact that the 2005 pilot study did not show any significant difference between SA and 
French in overall solidarity traits prompted the addition of MA in the 2007 main study.  In the 
theoretical discussion of other research, H codes have not been associated with covert prestige 
(Labov 1972, Trudgill 1983).   
However, the 2007 main study again shows that there is no significant difference in terms 
of overall solidarity traits between SA, MA and French.  This challenges the previous theories of 
French as only a status-bearing code in Morocco (Bentahila 1983).  This presents a complication  
for the status of SA in Morocco, for although SA does not serve in Lower domains and solidarity 
functions and is exclusively tied to High domains, there is no significant difference between SA 
and French or SA and MA among overall solidarity traits.  Although SA is an H code, it still 
indexes, either by itself or through MA, local solidarity traits.  The results show that an H code 
may index solidarity even though it is not traditionally used for solidarity functions.   
Second, these results may indicate a change in the nature of the diglossic situation in 
Morocco.  The status of SA as an H code, which has been exclusively associated with overt 
prestige, is receding in favor of covert attitudes toward French and MA among status traits.  SA’s 
role as an H code has receded in favor of the exclusive use of French when indexing status.   
The movement of diglossia in injecting more prestige toward MA may be translated as 
the status of SA being affected among this multilingual group.  This is the fact that power and 
solidarity may not explain the arrangement of languages and the explanation resides in the 
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diglossic situation.  The attitudes that separate the use of MA and SA open the way for French to 
negotiate status and acquire covert prestige, as MA and SA hold different values, as two variants 
of the same language along the continuum of language use, and since the locality of MA has not 
been able to historically index power.  In fact, within Moroccan sociolinguistic literature, MA 
has been typically associated with in-group solidarity (Bentahila 1983; Errihani 2007; Gravel 
1979; Hannaoui 1987).  Furthermore, as discussed in the methodology (Chapter 3), the use of 
some SA words within the MA text has injected the latter with status, even though the status of 
SA in Morocco has considerably waned in light of French dominance.   
Assuming that SA is the more ‘local’ than French as claimed in many studies that it 
indexes local authenticity or local traditions (Bentahila 1983, Ennaji 2005, Marley 2004), the 
results do not support these claims at least on the covert level of these respondents, although SA 
does show in overt attitudes as more representative of the ‘we’ code.  We can at least argue 
based on the results that as long as French holds the prestige definition in Morocco, it will not 
cease from acquiring solidarity traits among Moroccan speakers of French. 
5.5 Conclusion  
The results of this study show that the social reality of the Moroccan linguistic landscape 
does not support the theoretical understanding of covert language attitudes toward SA, MA, and 
French.  The standard assumption within an MGT is that if there are two H codes (SA and 
French) and one L code (MA), then the H codes will compete for status traits, while the L code 
will dominate among solidarity traits.  These results do not show this.  In fact, these results show 
that the current linguistic realities in Morocco challenge these uniformly dichotomous 
representations of French as representing status traits, while SA and MA as iconic of solidarity 
traits.  Based on the matched-guise test, the Moroccan sociolinguistic ecology is far too complex 
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to be caught within a model that sees status and solidarity as the only plausible organizing 
dynamic for these codes.   
The projection of modernity is limiting the appropriation of SA and MA to the ascription 
of overt prestige, which allows French to compete for in-group solidarity.   The results of the 
present study show, contrary to the standard orthodoxies, that languages do not cluster neatly 
into the status and solidarity paradigms, but are competing to index both.  This necessitates a 
revision and reanalysis of the dynamics and distribution of language attitudes, between an ex-
colonial code that was locally appropriated and the local codes of SA and MA, where each code's 
exclusive legitimacy and dominance in a given domain is continually being contested and 
negotiated.   
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Chapter 6: Diglossia, Overt Language Attitudes and Use Among 
Moroccan Youth 
6.1 Introduction 
Recent studies on the Moroccan sociolinguistic situation have not focused on how 
diglossia as a linguistic phenomenon has organized the dynamics of the current linguistic 
stratification in Morocco.  Ferguson (1996 [1991]) argued that any study of diglossia should 
investigate three aspects of language behavior, namely, language structure, use and attitudes, 
which are fundamentally necessary in understanding linguistic communities in the Arab world.  
This chapter will analyze the language use and attitudes among the Moroccan youth speech 
community in order to gain a further understanding of their linguistic practices.   
The research questions that motivate this chapter are: 
(4)  What are the overt language attitudes among Moroccan youth? 
(4a)  What are the linguistic practices of student respondents? 
(4b)  Are overt language attitudes and language use uniform among members of 
all socioeconomic classes?   
(4c)  How do diglossia and multilingualism affect linguistic practices and 
language attitudes of student respondents? 
This chapter will explore the complex relationship between languages present in the domains of 
home, street, education, and public and private sectors of business, as well as how diglossia, 
multilingualism, and class stratification affect language attitudes and use.  These domains are the 
most relevant to these Moroccan youth, as the first three domains are where these youth spend 
the majority of their time, and the business domain is the domain to which they are oriented.   
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6.2 Home Domain  
6.2.1 Introduction 
Previous sociolinguistic studies about Morocco have indicated that MA and Berber are 
languages used in the home domain (Abbassi 1977; Bentahila 1983; Gravel 1979; Ennaji 2005; 
Errihani 2007).  However, the results of language use at home with family and friends, within an 
overt language attitudes questionnaire, show that the introduction of French in the home domain 
has a direct impact on the dynamics of language use in this domain, in that the increased 
presence of French translates into a decreased presence of Berber and MA.  This section will also 
discuss overt attitudes about language use at home and in everyday life, as well as the languages 
associated with Moroccanhood.  The results show that due to the diglossic relationship between 
SA and MA, SA does is not used in the home domain, although present in it through television 
and radio broadcasts.  However, such absence of an H code in this domain allows the increase 
and potential dominance of French as an H code.  First, the overt attitudes results will be 
presented, then they will be analyzed using socioeconomic status and language use will also be 
analyzed intergenerationally.  Finally, the results will be discussed in light of diglossia and 
socioeconomic status.   
6.2.2 Data Presentation: Language Use 
Below, I will present data regarding language attitudes and use in the home domain.  
First, I will present language use patterns of respondents with three generations of family 
members, as well as with respondents’ friends.  It is important to note that these results show 
language use of respondents with family members and friends, and does cover language use by 
these family members and friends toward the respondents.  As shown below, parents’ language 
use at home was almost identical to the respondents’ use of languages with the same parent, 
which is an indication that students’ language use is reflective of the same patterns shown with 
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their interlocutors.  Furthermore, given the family structure in Morocco and the importance 
placed on respect toward older family members, one can assume that students’ language use is a 
reflection of the language(s) used by their interlocutors.  This is likely, given that the variation in 
language use patterns of these students toward their family members and friends is indicative of 
how students match their linguistic practices with those of their interlocutor.  
Then I will present overt language attitudes toward the use of available codes in Morocco 
in the home domain.  For the purpose of this study, only the data that is above the 12-percentile 
range will be considered as part of the languages used in this domain.  The means that are 1.50 or 
above represent a language use frequency of 12.5% or higher; these are highlighted below.  
The language use details the means of responses to each code, according to a 5-point 
Likert scale.  Responses are divided based on socioeconomic status.  As discussed in 
methodology, the reason for narrowing the focus to French-taught for lower, middle, and upper 
classes was due to the fact that there are very few upper class respondents who speak Berber or 
are SA-taught.  For the question, ‘Language you use with Grandmother at home’ (Figure  6-1), we 
find that all lower class respondents primarily favor MA and Berber, while all middle class 
respondents, also favor MA and Berber, but use more MA and less Berber as compared to their 
lower class counterparts.  MA is used with grandmothers of French-taught respondents from all 
three SES levels.   
Figure  6-1 
‘Language You Use with Grandmother at Home’ (means) 
5: Always (100%)       4: Mostly (75%)       3: Frequently (50%)       2: Occasionally (25%)       1: Never (0%) 
 MA Berber SA French English MA-French 
All Lower class 2.63 2.43 1.04 1.00 1.00 1.00 
All Middle class 3.28 1.88 1.09 1.02 1.00 1.01 
French-taught, non-Berber speaking respondents from: 
Lower class 4.33 
 
1.00 1.00 1.00 1.00 
Middle class 4.28 1.15 1.04 1.01 1.02 
Upper class 4.25 1.35 1.05 1.00 1.05 
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The results from the question, ‘Language you use with Grandfather at home’ (Figure  6-2) 
indicate that, similar to language use with grandmother, that all lower class respondents 
primarily favor MA and Berber, while all middle class respondents, favor MA and secondly 
Berber.  Among French-taught respondents from all three SES levels, MA is the predominant 
code and a monolingual language choice when speaking with grandfathers.   
Figure  6-2 
‘Language You Use with Grandfather at Home’ (means) 
5: Always (100%)       4: Mostly (75%)       3: Frequently (50%)       2: Occasionally (25%)       1: Never (0%) 
 MA Berber SA French English MA-French 
All Lower class 2.52 2.29 1.04 1.02 1.00 1.00 
All Middle class 2.98 1.69 1.10 1.03 1.01 1.07 
French-taught, non-Berber speaking respondents from: 
Lower class 3.25 
 
1.00 1.00 1.00 1.00 
Middle class 3.89 1.15 1.04 1.02 1.11 
Upper class 3.25 1.20 1.00 1.00 1.40 
 
For both grandparents, the use of MA and Berber is the predominant norm that 
characterizes students’ and grandparents’ interaction.  During this reported use, the data does not 
indicate that SA, French, or English are used.  Furthermore, these results do not indicate any 
patterns of language mixing.  This is expected, given that these grandparents are most likely 
from the generation born during the French occupation of Morocco (1912-1956) and had less 
recourse to being taught in any language other than in French.  Because French use is not present 
among communication with grandparents, and because grandparents’ education would be 
occurring during colonialism, either these grandparents are uneducated or they are not inclined to 
use French at home.     
The results to the question, ‘Language you use with Mother/female guardian at home’ 
(Figure  6-3) show that all lower class respondents use MA and Berber, while all middle class 
respondents, use MA and secondly Berber.  Among French-taught respondents from all three 
SES levels, MA is the predominant code when speaking with mothers, while upper class 
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respondents from this category also use MA-French codeswitching.  The presence of MA-French 
codeswitching among the mothers of these middle- and upper-class respondents is indicative of 
their educational background.  The SES classification of the respondents, as discussed in the 
methodology chapter, indicated that the higher the class of respondents, the more likely their 
mothers work outside of the home, as the presence of a second income in the family positions 
that family in a higher socioeconomic status.   
 Figure  6-3 
‘Language You Use with Mother/Female Guardian at Home’ (means) 
5: Always (100%)       4: Mostly (75%)       3: Frequently (50%)       2: Occasionally (25%)       1: Never (0%) 
 MA Berber SA French English MA-French 
All Lower class 2.90 2.52 1.05 1.00 1.00 1.05 
All Middle class 3.38 1.67 1.11 1.17 1.02 1.44 
French-taught, non-Berber speaking respondents from: 
Lower class 3.50 
 
1.08 1.08 1.00 1.33 
Middle class 3.94 1.15 1.15 1.02 1.74 
Upper class 2.45 1.30 1.30 1.10 2.20 
 
All lower- and middle class respondents use MA and Berber with fathers, as indicated in the 
question, ‘Language you use with Father/ male guardian at home’ (Figure  6-4).  These middle 
class respondents use less Berber than their lower class counter parts with their fathers and also 
use MA-French codeswitching.  Among French-taught respondents from all three SES levels, 
MA is the predominant code when speaking with fathers, in addition to the use of MA-French 
codeswitching.  In addition, middle- and upper class respondents from this category also use 
French.  The trend that emerges is that the higher the SES, the less likely these respondents use 
Berber with their father, and the less likely they are to use only MA, but rather, also use first, 
MA-French codeswitching, and secondly, French.   
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Figure  6-4 
‘Language You Use with Father/Male Guardian at Home’ (means) 
5: Always (100%)       4: Mostly (75%)       3: Frequently (50%)       2: Occasionally (25%)       1: Never (0%) 
 MA Berber SA French English MA-French 
All Lower class 2.64 2.48 1.17 1.10 1.01 1.26 
All Middle class 3.06 1.71 1.19 1.38 1.06 1.64 
French-taught, non-Berber speaking respondents from: 
Lower class 3.42 
 
1.08 1.17 1.00 1.83 
Middle class 3.77 1.14 1.52 1.07 1.77 
Upper class 2.35 1.35 1.95 1.15 2.40 
 
As indicated in the question, ‘Language you use with brother at home’ (Figure  6-5) all 
lower class respondents use MA and Berber with brothers.  All middle-class respondents use MA 
and MA-French codeswitching.  Among French-taught respondents, lower class respondents use 
MA.  Middle-class respondents from this group use MA and MA-French codeswitching.  Among 
upper class French-taught respondents, they use MA, French, and MA-French codeswitching 
with their brothers.   
 Figure  6-5 
‘Language You Use with Brother at Home’ (means) 
5: Always (100%)       4: Mostly (75%)       3: Frequently (50%)       2: Occasionally (25%)       1: Never (0%) 
 MA Berber SA French English MA-French 
All Lower class 2.64 2.09 1.08 1.11 1.06 1.19 
All Middle class 2.99 1.43 1.11 1.39 1.05 1.53 
French-taught, non-Berber speaking respondents from: 
Lower class 3.08 
 
1.17 1.25 1.00 1.33 
Middle class 3.29 1.14 1.43 1.03 1.64 
Upper class 2.45 1.40 2.00 1.30 1.90 
 
For the question, ‘Language you use with sister at home’ (Figure  6-6) all lower class 
respondents use MA and Berber with sisters.  All middle-class respondents use MA and MA-
French codeswitching.  Both of these responses are similar to their language use with brothers.  
As for respondents from French-taught lower class backgrounds, they use MA and MA-French 
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codeswitching.  Among middle- and upper class respondents from this group, they use MA, 
French, and MA-French codeswitching.   
 Figure  6-6 
‘Language You Use with Sister at Home’ (means) 
5: Always (100%)       4: Mostly (75%)       3: Frequently (50%)       2: Occasionally (25%)       1: Never (0%) 
 MA Berber SA French English MA-French 
All Lower class 2.66 2.20 1.12 1.08 1.05 1.20 
All Middle class 2.79 1.42 1.11 1.39 1.10 1.54 
French-taught, non-Berber speaking respondents from: 
Lower class 2.50 
 
1.17 1.08 1.08 1.75 
Middle class 2.90 1.12 1.59 1.10 1.75 
Upper class 1.85 1.20 1.65 1.20 1.90 
 
With brothers and sisters (Figure  6-5 and Figure  6-6), these responses show that the higher 
SES that these French-taught respondents belong to, (1) the less MA they use, (2) the more 
French they use, and (3) the more MA-French codeswitching they use.  Furthermore, a gender 
difference emerges from language use among sisters as compared to brothers; the respondents 
tend to use less MA when speaking with their sisters as compared to brothers, if they are from all 
middle class, or any of the three SES of French-taught respondents.  
The last question among language use in the home domain is, ‘Language you use with 
friends at home’ (Figure  6-7).  The data shows a similar language pattern as the codes used with 
brothers and sisters.  Among all lower class respondents, MA and Berber are used.  Among all 
middle class respondents, MA, French, and MA-French codeswitching are used.  Among all SES 
groups from French-taught respondents, MA, French, and MA-French codeswitching are used.   
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Figure  6-7 
 ‘Language You Use with Friends at Home’ (means) 
5: Always (100%)       4: Mostly (75%)       3: Frequently (50%)       2: Occasionally (25%)       1: Never (0%) 
 MA Berber SA French English MA-French 
All Lower class 2.79 1.79 1.18 1.30 1.09 1.35 
All Middle class 2.67 1.34 1.12 1.64 1.13 2.03 
French-taught, non-Berber speaking respondents from:    
Lower class 3.25 
 
1.17 1.92 1.08 1.50 
Middle class 2.66 1.14 1.84 1.13 2.37 
Upper class 2.20 1.30 2.25 1.45 2.10 
 
The presence of friends at home increases the use of French and MA-French 
codeswitching.  In fact, among friends at home, the higher SES that these French-taught 
respondents belong to, (1) the lower their use of MA, (2) the higher their use of French, and (3) 
the higher their use of MA-French codeswitching.  As documented previously, the presence of 
peer pressure affects the use of prestige codes in informal contexts (Eckert 1998).  This could be 
one explanation for the increased use of French and MA-French codeswitching.   
6.2.3 Data Presentation: Language Attitudes 
Language use of respondents with their family and friends in the home domain was 
discussed above.  In order to gauge students’ language attitudes toward codes used in the home 
domain, I asked the respondents, ‘When at home, Moroccans should use’ (Figure  6-8).  All 
respondents indicate that Moroccans should use MA and SA at home.  All lower- and middle 
class respondents state that Berber should also be used at home.  All groups except for all lower 
class respondents stated that French should also be used at home.  For the purpose of this study, 
only the data that is equal to or above 10.0% will be considered in our discussion of language 
attitudes.  Results for overt language attitudes will be shown as a percentage of respondents from 
each socioeconomic group who chose these particular languages.  Respondents were not 
 142 
 
restricted to only selecting one language, but rather, were given the opportunity to select as many 
languages as they saw appropriate for each question.   
The results from ‘43. When at home, Moroccans should use’ (Figure  6-8) show that the 
respondents prefer not to use MA-French codeswitching, since MA-French codeswitching is 
absent in these attitudes results, but present in students’ pattern of language use at home with 
family and friends, as shown above (Figure  6-1 through Figure  6-7).  As Bentahila (1983) has also 
demonstrated, respondents show negative attitudes toward codeswitching in Morocco.  The 
respondents’ behavioral attitudes in this question indicate that students are in favor of also using 
SA in the home domain, in spite of the fact that their language use patterns did not indicate its 
presence in the home domain (Figure  6-1 through Figure  6-7).   
Figure  6-8 
‘43. When at home, Moroccans should use’ 
(Shown as the percentage of respondents from each SES group who selected these language(s)) 
 MA Berber SA French English MA-French 
All Lower class 55.1% 27.6% 34.7% 8.2% 0.0% 4.1% 
All Middle class 68.6% 22.9% 23.7% 20.8% 7.6% 5.1% 
French-taught, non-Berber speaking respondents from: 
Lower class 75.0% 8.3% 33.3% 25.0% 0.0% 8.3% 
Middle class 67.7% 6.1% 22.2% 25.3% 6.1% 7.1% 
Upper class 75.0% 5.0% 20.0% 30.0% 5.0% 5.0% 
 
In responding to the question, ‘In their daily lives, Moroccans should use’ (Figure  6-9), all 
respondents stated that Moroccans should use MA, SA, and French.  In addition, all groups with 
the exception of the upper class also selected Berber.  The French-taught, lower class group also 
selected MA-French codeswitching.  Lastly, the French-taught, upper class selected English.   
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Figure  6-9 
‘28. In their daily lives, Moroccans should use’ 
(Shown as the percentage of respondents from each SES group who selected these language(s)) 
 MA Berber SA French English MA-French 
All Lower class 50.0% 31.6% 56.1% 16.3% 6.1% 2.0% 
All Middle class 66.5.% 24.2% 35.2% 28.0% 6.4% 7.6% 
French-taught, non-Berber speaking respondents from: 
Lower class 66.7% 25.0% 33.3% 33.3% 8.3% 16.7% 
Middle class 65.7% 10.1% 36.4% 32.3% 7.1% 9.1% 
Upper class 65.0% 5.0% 45.0% 45.0% 15.0% 5.0% 
 
The results shown in chapter 5 indicate that SA, similar to French and MA, is competing for the 
ascription of solidarity traits.  In light of the results discussed above (Figure  6-8 and Figure  6-9), 
students respondents see SA should have a presence in both the home and in daily life.  
Additionally, French, which until recently was not part of the languages used by Moroccans at 
home, has been able to position itself comfortably in these students’ language attitudes (Figure 
 6-8 and Figure  6-9) and move toward this intimate, Low domain. 
Another striking result is that upper class members from the French-taught group do not 
indicate that Moroccans should speak Berber in the home domain (Figure  6-8).  However, the 
language use that defines Moroccanhood includes Berber, as seen in question ‘4. To be 
Moroccan, it’s important to use’ (Figure  6-10), which show that all respondents chose MA and 
Berber.  Additionally, all lower class respondents also chose SA, while all middle class 
respondents also chose SA and French.  The middle- and upper class respondents from the 
French-taught group also chose SA and French.  The surprising result here is that the lower-
class, French-taught students define Moroccans 100.0% on their use of MA and 25.0% on 
Berber, but they do not see either SA or French use as part of Moroccanhood.  Overall, the 
definition of Moroccanhood is defined primarily through the use of MA, Berber, and SA.   
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Figure  6-10 
‘4. To be Moroccan, it’s important to use’ 
(Shown as the percentage of respondents from each SES group who selected these language(s)) 
 MA Berber SA French English MA-French 
All Lower class 63.3% 31.6% 35.7% 5.1% 1.0% 1.0% 
All Middle class 72.0% 28.8% 22.9% 14.8% 5.1% 4.7% 
French-taught, non-Berber speaking respondents from: 
Lower class 100.0% 25.0% 0.0% 0.0% 0.0% 8.3% 
Middle class 75.8% 16.2% 21.2% 13.1% 2.0% 4.0% 
Upper class 70.0% 10.0% 30.0% 15.0% 0.0% 5.0% 
 
Among all lower class respondents, none of them reported using French or MA-French 
codeswitching at home with family or friends, as shown above (Figure  6-1 through Figure  6-7).  
This language use is consistent with their attitudes toward the use of French and MA-French 
codeswitching, as they did not indicate these codes in the question, Moroccans should use at 
home (Figure  6-8).  However, the remaining classes both reported using French and MA-French 
codeswitching at home with parents, siblings and friends (Figure  6-3 through Figure  6-7), as well 
as a positive attitudes toward the use of French without codeswitching in the home domain 
(Figure  6-8).  This implies the effect of socioeconomic status on language attitudes.    
Between interactions with family members of the same generation, language use differs 
and is moving away from the monolingual choices used with grandparents toward an increasing 
presence of French and MA-French codeswitching in their linguistic choices among parents.  
One can postulate that the intergenerational patterns of language use are indicative of broader 
linguistic patterns of use within the home domain in the last three generations.   
6.2.4 Results Discussion 
6.2.4.1 Language Use and Attitudes 
The generalizations that emerge from the results regarding language use at home with 
friends and family are given below, compared both intergenerationally and between 
socioeconomic classes.  Students’ language use patterns when speaking to family members vary 
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depending on the generation of their interlocutor.   Parents’ language use at home was almost 
identical to the respondents’ use of languages with the same parent.  This is an indication that 
students’ language use is reflective of the same patterns shown with their interlocutors.   
Interactions between these students and their grandparents are characterized by the use of 
local languages, MA and Berber.  Language use patterns change between grandparents and 
parents, in that interactions with parents involves the introduction of MA-French codeswitching 
among both parents, and with fathers, the introduction of French as well.  The use of MA and 
Berber decrease with the introduction of MA-French codeswitching and French.   
Respondents’ parents belong to the post-independence generation, which capitalized 
more on the use of French in the educational system (Al Jabri 1985; Al Kattani 2000).  Even 
with the inception of Arabization program, which, although it introduced more Arabic within the 
educational system, it did not decrease the value and capital associated with speaking French.  
As Gill (1999) argued, the Arabization process was introduced into a system that was 
specifically designed for the proliferation of French.  Because of the decrease of Berber between 
grandmothers and mothers of all MC respondents, this shows that the decrease of Berber is not a 
result of the Arabization process, but rather, due to the fact that the French code, even after the 
departure of colonialism, maintained its prestige.   
In comparing respondents’ language use with mothers and sisters, as well as fathers and 
brothers, there are several trends that emerge.  For all lower class and all middle class 
respondents, the use of Berber decreases between parents’ and siblings’ (of both genders) 
generations.  Between mothers and sisters, among all middle class respondents and all classes of 
French-taught respondents, MA-French codeswitching increases.  Additionally, the use of 
French increases between mothers and sisters of respondents among French-taught, middle and 
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upper classes.  The use of MA decreases between fathers and brothers of all SES classes of 
French-taught respondents.  The use of MA-French codeswitching increases among lower- and 
middle class respondents from the French-taught group.   
One of the most striking results is that in addition to the decrease of the use of MA, the 
use of French increases and the use of MA-French codeswitching decreases, when comparing 
upper class, French-taught respondents’ language use with fathers and brothers.  This shows that 
French enters the home domain through MA-French codeswitching and once codeswitching is 
established, as in the case of parents, the increased use of French decreases not only the use of 
MA, but also the use of MA-French codeswitching.  The introduction of French does not only 
enter into a direct competition for this domain with MA, but also affects the presence of Berber 
in it.  The more French that is introduced in this domain, the greater decrease of Berber and MA 
is seen among language use patterns.  Therefore, the presence of French in the home domain has 
a direct and negative impact on the use of both MA and Berber.  In fact the retraction of these 
languages from the home domain which is plays a central role in the maintenance of displaced 
languages (Fishman 2000; Lieberson and McCabe 1982) would make it challenging (Edwards, 
1994) for these languages to serve in this domain in light of the continuous French dominance.  
When comparing socioeconomic status for language use with the same interlocutor, 
several trends emerge.  First, when comparing all lower class to all-class middle respondents, the 
middle class respondents use more MA and less Berber than their lower class counterparts, with 
every one of the interlocutors I analyzed:  grandparents, parents, siblings, and friends.  Secondly, 
the use of MA-French codeswitching increases and the use of MA decreases when comparing 
upper- and lower class, French-taught respondents, among language use with parents, siblings, 
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and friends.  Additionally, French increases when comparing upper- and lower classes of French-
taught respondents among language with father, siblings, and friends.   
Overall, the presence of MA-French codeswitching and French has a negative effect on 
the use of MA when comparing socioeconomic classes.  This is similar to the results shown 
above when comparing intergenerational language use patterns of respondents.  The presence of 
French in the home domain is one explanation for the covert attitudes results discussed in chapter 
5, where French has started to negotiated solidarity traits, when compared to MA and SA. 
Unlike the reported language use, in their overt response to the language(s) Moroccans 
should use at home, respondents’ attitudes indicate that all respondents indicate that Moroccans 
should use MA and SA at home.  Additionally, the lower- and middle class respondents also 
included Berber, while all groups, with the exception of all lower class respondents, stated that 
French should also be used at home.   
There is a difference between respondents’ reported language use at home with family 
and friends, as compared to their overt attitude toward which language should be used at home.  
Respondents in many studies reported attitudes that are incompatible with their social behavior 
(Choi, 2003).  The reported language use of these respondents is closer to covert language 
attitudes then it is to overt language attitudes.  Studies thus far have shown that covert language 
attitudes are ‘true’ reflections of speakers’ attitudes (Cargile et al, 1994).  The attitudinal 
difference between the results of what Moroccans should use at home and their actual language 
use at home with family and friends, is attributed to the diglossic nature of Morocco as well as 
the influence that socioeconomic status has in affecting overt language attitudes and use.   
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6.2.4.2 Diglossia and Socioeconomic Status 
Diglossia in Morocco has affected the linguistic attitudes and distribution of languages in 
two ways.  The diglossic situation in Morocco has preserved the presence of Berber in the home 
domain for centuries (Errihani, 2007), alongside MA.  Secondly, the entrance of French has 
sharpened the diglossic nature between SA and MA, where the functional allocation of each of 
these codes are maintained within different domains of use.  The codemixing of French with MA 
has affected linguistic attitudinal dispositions toward MA, so that MA is not considered ‘fully’ 
Arabic, as shown in chapter 4.  Therefore, due to diglossic nature of Morocco, which prevents 
SA from maintaining a presence in the home domain, it has allowed for French to enter into and 
compete with L codes of MA and Berber the home domain.   
There are two explanations I can posit as to why SA is absent from the home domain in 
regards to language use.  First, respondents imitate speakers of H codes at home because of the 
prestige associated with the speakers of those H codes.  Since SA is not a prestige code in 
Morocco, and does not represent a particular class (Haeri, 2000), respondents are not inclined to 
use SA at home.  Secondly, in the home domain, MA is viewed as the L variant of SA.  Because 
of this, respondents are not inclined to include SA in their language use within the home domain.   
However, respondents stated that they think SA should be used at home, in daily life, and 
as representative of Moroccanhood, which could be explained by the fact that they view SA as 
necessary to maintain and assert their local identity.  This is magnified by the discontents of 
modernity and the ambivalence Moroccans witness, which is common in post-modern societies 
(Rampton 2006).  Moroccans see in the desire to use SA in the home domain, the ability to instill 
moral values, given that the home and family represent the nucleus of Moroccan society. 
However, Moroccans also view the home, especially middle- and upper classes, where they can 
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foster the acquisition of French necessary for social mobility outside (Bourdieu and Thompson 
1991), while still maintaining their moral compass and local identity.   
As shown above, genetic diglossia (or in-diglossia) does not allow for the introduction of 
SA, an H code, into the L domain of home.  Furthermore, multilingualism does not allow SA to 
enter the home domain, since MA and SA are viewed as variants of the same code.  However, 
multilingualism does allow French to enter home domain.  The difference between the reported 
language use and their language attitudes is tied directly to Ferguson’s (1996 [1991]) definition 
of a speech community, as the presence or absence of a particular code is strictly tied to the way 
such a community views relationships that hold between these codes.   
In grandparents’, parents’ and siblings’ generations, the diglossic nature of Morocco is 
changing within the home domain, as seen through language use.  At the forefront of this change 
is the desire for socioeconomic mobility, where the upper class is following monolingual French 
expatriates, viewed as the target models of modernity (chapter 4), by leading linguistic change to 
inject more French into the home domain.  The presence of French in the home domain is 
changing its dynamics from what was previously, a diglossic situation, where the home fostered 
the use of MA and Berber, into a home that is dominated by the use of MA-French and the 
introduction of French.   
French can therefore, no longer be considered as simply an H code, as its entrance into 
the home domain indicates that French has also acquired local capital as an L code.  These 
results are consistent with chapter 5, which shows that French is negotiating local attributes of 
solidarity, within covert language attitudes.  The introduction of French in this L domain is 
considered by many middle- and upper class, families, to be an extension of their prestigious 
image that begins outside, in education and work, and continues into the home domain, 
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extending the prestige and influence of French, and potentially English, from outside, into the 
home domain.   
6.3 Language of the Street 
6.3.1 Introduction 
The street domain in Morocco is the second L domain that will be evaluated, after the 
home domain.   In the street, domain, unlike the home or education domains, is less monitored.  
The street is a place in which people allow themselves to act in a natural way.  The street, as a 
domain, is considered to belong to everyone and no one, and therefore, people allow themselves 
certain types of behavior, such as cursing, which are not permitted at home or school.  The overt 
attitudes results emerging from the language attitudes questionnaire, regarding language use in 
the street and for joking and cursing will be discussed.   
6.3.2 Results Presentation 
The results presented below include attitudes toward languages used in the street and for 
cursing and joking.  First, the question, ‘The dominant street language(s) is/are’ will be presented 
(Figure  6-11).  All respondents reported the street language to be MA.  All groups except for the 
French-taught upper class responded Berber.  Additionally, all middle class and French-taught, 
middle- and upper class respondents stated French.  Lastly, all respondents with the exception of 
all lower class stated that MA-French is used in the street. 
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Figure  6-11 
‘32. The dominant street language(s) is/are’ 
(Shown as the percentage of respondents from each SES group who selected these language(s)) 
 MA Berber SA French English MA-French 
All Lower class 79.6% 30.6% 3.1% 5.1% 1.0% 8.2% 
All Middle class 84.7% 19.9% 2.1% 11.9% 2.1% 14.8% 
French-taught, non-Berber speaking respondents from:    
Lower class 75.0% 33.3% 0.0% 0.0% 0.0% 25.0% 
Middle class 79.8% 13.1% 3.0% 17.2% 1.0% 12.1% 
Upper class 80.0% 5.0% 0.0% 10.0% 0.0% 15.0% 
 
The respondents were asked which language(s) they use when swearing (Figure  6-12).  
Similar to the language of the street, all respondents stated that they use MA when cursing.  All 
lower and middle class respondents stated they use Berber.  French is used among all groups 
with the exception of all lower class respondents.  In addition, the French-taught, upper class 
uses SA, English, and MA-French. 
Figure  6-12 
‘41. When I swear, I use’ 
(Shown as the percentage of respondents from each SES group who selected these language(s)) 
 MA Berber SA French English MA-French 
All Lower class 64.3% 26.5% 6.1% 8.2% 3.1% 0.0% 
All Middle class 74.6% 12.7% 2.5% 19.5% 5.5% 5.5% 
French-taught, non-Berber speaking respondents from:    
Lower class 83.3% 0.0% 0.0% 16.7% 0.0% 0.0% 
Middle class 71.7% 0.0% 3.0% 24.2% 4.0% 9.1% 
Upper class 60.0% 5.0% 15.0% 35.0% 10.0% 10.0% 
 
  Lastly, the respondents were asked which language(s) they use when joking (Figure  6-13).  
Again, MA is used by respondents from all groups.  Berber and SA are also used by all lower 
class respondents, while all middle class respondents also use Berber, French, and MA-French.  
French-taught, lower class respondents also use MA-French codeswitching.  Middle class, 
French-taught respondents also use French and MA-French codeswitching, while upper class 
members from the French-taught group also use SA, French, and English.  
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Figure  6-13 
‘38. When I joke, I use’ 
(Shown as the percentage of respondents from each SES group who selected these language(s)) 
 MA Berber SA French English MA-French 
All Lower class 54.1% 34.7% 15.3% 9.2% 7.1% 5.1% 
All Middle class 66.1% 16.1% 7.2% 18.6% 7.6% 14.0% 
French-taught, non-Berber speaking respondents from:    
Lower class 91.7% 8.3% 0.0% 0.0% 0.0% 16.7% 
Middle class 63.6% 7.1% 7.1% 24.2% 7.1% 15.2% 
Upper class 70.0% 5.0% 10.0% 50.0% 15.0% 5.0% 
 
The similarities that result from this data are that in the street, swearing, and joking, MA 
is used by all respondents, regardless of socioeconomic status.  Beyond the use of MA, language 
practices in the Moroccan street are divided along socioeconomic class lines.  All lower and 
middle class respondents use Berber for the three questions in the street domain.  Among all 
middle class respondents and middle- and upper class respondents from the French-taught group, 
French is used.  Although MA and Berber are the dominant languages in the street domain, 
French and MA-French codeswitching are also prevalent among middle- and upper classes.   
6.3.3 Results Discussion 
By analyzing the street in Moroccan cities, there are two dominant practices that occur, 
which are divergent, yet complementary.  The diglossic nature of the street is vividly exemplified 
in the different semiotic representations and presence of many languages.  For instance, the first 
thing many notice in the Moroccan street is that there is a clear dual presence of SA and French 
in government signs, which can give the impression one is in an officially bilingual country.  
From bus and train stops, road directions to signs, in construction buildings and government 
offices, there is a clear bilingual duality that is conspicuous in this space.  In fact, as Hassa 
(2006) has indicated in her study of how the names of the Moroccans streets, especially those in 
la nouvelle ville (the new town) in the city of Fez, were named in French during colonial times 
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and have since been Arabized, with the exception of a very few streets.  The renaming of these 
streets was an attempt by the government to Arabize the street and limit the colonial influence 
and the presence of French as a dominant language.  The vertical representation of languages in 
Palestine and Israel is discussed in Suleiman (2004), where he describes the politics of where a 
language is positioned in relation to others on signage is indicative of the social power invested 
in it.  Although signage in Morocco positions French below SA, this position is not indicative of 
the power dynamics between the two languages, as French still dominates in government, 
business, and education.   
Other than official government signs which use SA, its presence in the Moroccan street is 
hardly visible.  Streets have many billboards, depicting images of consumerism, promoted by the 
overwhelming presence of French, as well as the increasing introduction of English.  Common in 
the Moroccan street is the presence of billboards for Western goods, as well as vehicles, 
technology, housing, and personal goods. 
Many respondents say that Moroccans naturally acquire MA and Berber through the 
home and street domains, without the need to incorporate them into the educational curricula.  
This is consistent with Romaine (2002), who argued that the institutionalization of languages (in 
the Moroccan case, Berber) does not translate into their revitalization.  In fact, one of the 
questionnaire respondents sees that Berber, similarly to MA, is acquired in home and street 
domains.   
“Morocco enjoys the diversity of its culture, which is due to the diversity of its 
languages, where we find that Darija [MA] differs from one area into another 
one.  That means, from the north, to the south, to the east, to the west.  Also, 
Moroccans do not master foreign languages of French, English and Spanish, 
well.  And I would prefer that these languages are taught since the primary or 
secondary school.  As for Berber, it is not the mother tongue.  It is like a Darija 
which can be learned either through the street or family.  The mother tongue is 
Fusha [SA]” (Respondent 385). 
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Although, this student does not align himself with the myth of Moroccans’ innate predisposition 
toward learning languages, as discussed in chapter 4, he indicates that foreign language learning 
should begin early.   
This respondent, similarly to the interviewee below (Figure  6-14), shows that MA and 
Berber are languages of, and are acquired through, the street and home domains.  Additionally, 
this student regards SA to be a lugha al-umm ‘mother tongue’, a common attitude among many 
other respondents.  Although the respondents’ view of ‘mother tongue’ does not conform to the 
linguistic definition of ‘mother tongue’, as constituting the language that acquired unconsciously 
and without effort, these respondents see SA as the language that is endowed with enough 
cultural capital to maintain and define their identity.   
Attitudes toward street languages show that primarily MA, as well as Berber, constitutes 
the dominant linguistic norm in Morocco (Figure  6-11).  All five groups of respondents (all lower 
and middle classes; French-taught, lower-, middle-, and upper classes) rated MA 
overwhelmingly higher than all other codes when answering the question, ‘The dominant street 
language(s) is/are’ (Figure  6-11).  All lower class, all middle class, and lower class, French-
taught, non Berber speaking respondent groups indicated that Berber is the second language in 
use with regards to the street.  Conversely, the French-taught middle class responded that French 
is the second most used code in the street, while upper class respondents from the same group 
see MA-French as the second code in the street.  Similar results were reported by Bentahila 
(1983), who argued that MA constitutes the default code with which Moroccans address 
policemen, elderly people, and strangers in the street.  The use of MA as the predominant 
language of the street has not marked any shift, since Bentahila’s study was conducted.   
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The language used changes from street to street; although the street does not represent a 
uniform domain, Moroccan streets are linguistically diverse.  Sometimes, language use can be 
predicted on the basis of which side of town the respondent frequents.  Whereas Moroccans tend 
to codeswitch MA-French in more affluent areas, such as in Gueliz in Marrakech, such patterns 
of language use change by a decrease in the use of French as the speaker moves to less affluent 
areas, such as the medina in Marrakech.  Gueliz is the prominent area in la nouvelle ville (the old 
town), within which French is vividly represented in street advertising and visually present and 
verbally used in shops and cafes, which market predominantly to French expatriates living in 
Morocco as well as middle- and upper class Marrakshis.  The street as a locale can dictate the 
performance of prestige via MA-French codemixing and French, although Moroccans 
predominantly use MA as the language of the street. 
There are two types of behaviors that are common in the Moroccan street:  to a greater 
extent, joking and of a rare occurrence, swearing.  Following Bentahila (1983), in order to see 
what Moroccans use to perform these two types of communicative functions associated with 
covert prestige languages.  Students were asked to report their language use when they joke 
(Figure  6-13) and swear (Figure  6-12).  The Moroccan street, unlike any other domain, such as the 
home, school, and work, is the social space in which socially questionable behavior, such as 
cursing, occurs.   
The use of MA and Berber is strongly tied to and associated with kalam az-zanqa (street 
language).  In fact, many young Moroccans learn swear words in the street and their usage of 
these words is limited to that domain.  Because kalam az-zanqa, by definition, is a street 
language, it allows for the use of profanity, languages such as MA, Berber, and French come to 
be associated with the vulgar.  The word aamiyya (used by everyone), is used to describe the 
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vernacular in the Eastern Arab world, which indicates that colloquial Arabic varieties in their use 
extend to all members of a speech community.  Its value is lower because everyone has access to 
it.  The word Darija (Moroccan colloquial Arabic, also refers to Algerian Arabic, Libyan Arabic 
or Tunisian Arabic), used in the Maghreb, which is associated as a language of the public sphere.    
In order to gauge respondents’ attitudes toward covert prestige that represents 
“toughness” (Labov 1972) and is conventionally tied to the use of the vernacular, student 
respondents were asked to indicate which language they use when swearing.  Similarly to the 
dominant street language discussed above (Figure  6-11), students overwhelmingly indicated the 
use of primarily MA, as well as Berber, when swearing.  Bentahila (1983) argues that MA is the 
preferred language for insults.   
 “Insults, too, tend not to be readily transferable from one language to another.  
There often depend for their effect on the use of taboo words...  While a 
Moroccan will use French terms to a doctor to avoid the embarrassment and lack 
of delicacy a taboo Arabic word would produce, when insulting someone he 
wants to create quite the opposite effect, so Arabic will probably serve his 
purpose better (Bentahila 1983: 64).   
 
Similarly to Bentahila, on-the-record face threats (Brown and Levinson 1987) are used to 
maximize the effect of the insult.  In the Moroccan context, MA is primarily used to perform this 
function (Figure  6-12), where street fights use language that is dominant in the street and that 
makes most impact in threatening the interlocutor’s face.   
The results for swearing show interesting types of language use (Figure  6-12).  Where the 
lower classes are characterized by the use of MA and Berber, the middle, and especially upper, 
class, French-taught respondents use MA, French and MA-French codeswitching.  The entrance 
of MA-French codeswitching as well as French indicates that they are associated with the 
vernacular, similarly to the home domain.  This indicates that attitudes toward the French 
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language and its use do not only indicate attributes of overt prestige, but also that French now 
performs functions strictly associated with vernacular codes.    
Furthermore, out of all the classes, the upper class uses the most SA, French, and English 
when swearing.  While the use of MA dominates the use of insults toward the other, there the 
upper class using H codes in order not to appear to nzal lmustawa (stoop down to the level) of 
their interlocutors.  This also shows how upper class still tries to index their status and do not 
want to lose it, even when they swear.  Part of swearing is not only threatening the interlocutor’s 
face, but showing that the speaker is better than the one being threatened.  When the upper class 
swears, they try to maintain some form of standard behavior through the use of the H codes, in 
addition to MA as the L code.   
As a communicative function, joking (Figure  6-13) is used in the domains of the street, 
outside class, and in the home, with the interlocutors of primarily friends, but also siblings and 
parents.  Joking is one of the intimate functions that Moroccans use in their daily communicative 
interactions, the role of which is to reflect the local culture and express sociocultural realities, 
which are performed by Moroccans mainly through L codes.  The association of MA with telling 
jokes has been previously established by Bentahila (1983), who reported that Moroccans 
associate the use of MA as the language that expresses their local culture, which he considers 
untranslatable.  He further maintains that although Westernized in their outlook, Moroccans are 
not completely integrated into the French culture which would “give them a French sense of 
humor” (Bentahila 1983: 164). 
As seen in question, ‘When I joke, I use’ (Figure  6-13), MA is the predominant language 
used in joking for all groups of students.  Although the data show that MA is strongly associated 
with jokes, there seems to be class differences with regards to the other codes used in joking.  
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While all lower class respondents use MA and Berber, French-taught upper class members 
incorporate French with their use of MA.  Although Moroccans do not typically use the French 
sense of humor, French is used within a Moroccan context of joking to articulate local aspects of 
their culture.   
The domain of the street, as well as joking and swearing, are mainly associated with L 
codes of MA and Berber.  Within the Moroccan linguistic context, the use of Berber and MA for 
these functions is described.  In one of the personal interviews with a student in Agadir (Figure 
 6-14), when asked about the context in which he learns and is willing to learn Berber, he stated:  
Figure  6-14 
Interview Data 
1 R. matalqash anahu kayna haja muliha bash taalam amazighiya katalqa maa amazigh  
tayhadru maak balaarabiya 
 ‘You will not find any need to learn Al-Amazighiya [Berber].  When you meet with the 
Berbers, they speak to you in Arabic [MA].’ 
2 I. naam 
 ‘Yes’ 
3 R. ngul lik hna lqaw mushkil bash nfahmu baad almustalahat dyalkum bdarija,lianaha 
tawrat tamaya tanguluha binatna....talqaw mushkila walakin hnaya tangulu lihum 
mustalahat liaarfin smitu bdarija dyalna....walakin matalqash  
wla bghiti tsawal, katsawal ghir ala kalimat lifaham  tahramiyat kifkangulu 
 ‘They [the Berbers] tell you that we have problems understanding some of your concepts 
in Darija [MA] and that’s because it was developed there [outside Agadir] as we use it 
among ourselves.  They say we find problems [understanding MA], but we tell them the 
concepts that we know in our Darija.  But you do not find… and if you want to ask, you 
only ask for bad words, as we say’ 
4 I. naam 
 ‘Yes’ 
5 R. labghiti dhak bihum...tsawal shi kalma matalan  
kifash tgul wahd nta msaté kifash tangul....? 
 ‘If you want to joke with these words, you ask someone a word, for instance, How do we 
say you are crazy?  How do we say…?’ 
6 I. aallash, allash hada ékhtiyar bdabt? 
 ‘Why, why this choice exactly?’ 
7 R. lianahu,kif gult lik hna, allughua adarija tanstaamluha bzaf fdahk hadashi 
 ‘Because, as I told you, MA is used a lot in these things [in joking].’ 
8 I. naam,naam 
 ‘Yes, yes.’ 
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 Interview Data (cont.) 
9 R. wabitali, htal amazighiya nas, labghiti dhak maa wahd amazighi labda tgul lih shi 
kalmat dyalhum, bash tsawal shi kalmat  bhal aghrum 
 ‘And therefore, Berber also, if you want to joke with Berber [speakers], you must tell him 
some of their words, so you ask for words like bread’ 
10 I. naam,naam 
 ‘Yes, yes.’ 
11 R. kayn shikalmat  libazu rashum lianahu bhal matalan almgharba madrubin ala karshum 
shwiya kah aghrum labda taaraf biana alkhubz, ataaraf shi kalmat tkun ghriba shi shqiya 
aandhum bil akhas hana f’Agadir tatalqaa nnaas taytkalamu bzaf bil amazighiya, tatakhud 
man aandhum shi shwiya. 
 ‘There are some words which have imposed themselves, like for instance, Moroccans are 
crazy about food a little.  So you have know that the word aghrum means bread.  You learn 
some of their words that are little strange. And especially here in Agadir people use Berber 
a lot and you learn a little from them.’ 
12 I. labuda labuda  
 ‘Of course, of course.’ 
 (Interview 30009, 2008) 
 
Although this student stated before that the Moroccan government should do more to earnestly 
mandate the use of Berber in education as a compulsory subject, he stated, like many other 
respondents, that there is no motivation or need to learn Berber.  His interest in learning Berber 
is confined by the desire to know commonly used Berber words and expressions in order to 
establish solidarity with other Berber speaking students.  This indicates that students view the 
use of Berber, just as MA, to be confined to joviality, solidarity, and casual conversation.  This 
direct association of Berber and MA in joking expressed in turn 7 shows how the use of these 
languages indicates that they are intra-group codes.  The words the interviewee stated that “have 
imposed themselves” (turn 11) comprise of a limited list of commonly used Berber words, 
mainly associated with food (aghrum, bread) and commercial transactions (iqariden, money), 
among others (aghras-aghras, straightforward; imik-imik, little bit).  The use of Berber among 
non-Berber speakers for joking also explains the minor presence of Berber within the French-
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taught, non-Berber speaking group of lower, middle and upper classes for the question about 
joking.   
 The dominance of MA in the Moroccan street is indicated below (Figure  6-15), as I asked 
one of the management school interviewees about the possibility of using MA as an educational 
code, and he responded:   
Figure  6-15 
Interview Data 
1 R. D’accord min wahad j:iha ‘awwalan khasnaa nfakrou kaaarab bash nhaafdou alaa 
lhouwiyya dyaalnaa laa budda anna l’atfaal dyawlnaa yataalmou L:ugha. 
 ‘Ok.  On one hand, first, we have to think as Arabs so that we can preserve our identity.  
Our children must learn the language.’ 
2 I. I:na: lugha 
 Which language? 
3 R. laarabiyya 
 Arabic. 
4 I. lfousha 
 Standard? 
5 R.  aqoul laarabiyya lfusha: li’an l:ugha daarija ma thtaajsh taalamhaa 
 I mean, Standard Arabic, because Moroccan Arabic does not need to be taught. 
6 I. [naam ] 
 Yes. 
7 I. Aah. 
 Aah. 
8 R.  fa:sh kataallam fa sh:aaria. ma kaynsh shii ma kaynsh shii manhaj aw shii min had 
lqabiil kaygoul liik diir matalan diir ktaab wulla diir wahad lbook matalan diir fi:h tgoul  
ladraari ghadi taqraa  fiih d:arija wu diir li:houm manhajiyya  ba:sh tqariihoum d:a:rija 
 Where it’s learned, in the street, there is no curriculum or anything of this matter, which 
says to you, for example, write a book, or write one book, for example, in which you say to 
the guys, you will learn in it Moroccan Arabic.  And you make a curriculum so that you 
teach them Moroccan Arabic.           
9 I. naaam 
 Yes. 
10 R.  laa  hadi  maa maa kaynash taallam d:arija ghiir fi shaaria Tabqaa masalat  
laarabiyya  lfoushaa  khasna  nhaafdou  aliihaa           
 You can learn Moroccan Arabic just in the street. So what remains is the issue of Standard 
Arabic.  We have to preserve it. 
 (Interview 30009, 2008) 
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This respondent sees the street as the only place where MA is learned and used.  MA need not 
interfere in the domain of education, for which only SA should be reserved.  The acquisition of 
MA through the street constitutes a natural setting in which he sees the possibility of acquiring 
MA without the need for formal education or curricula.  In spite of the fact that the codification 
of MA is viewed as distasteful (Gravel 1979), the presence of written MA in the street, such as in 
advertisements, is directed to the lower- and middle classes.  As will be seen below, the 
overwhelming attitudes of these respondents are that they do not view MA as a language of 
education.  
6.4 Education Domain 
6.4.1 Introduction 
Given that the domain of education is an institutional setting in which student 
respondents spend the majority of their time, it is an important locale in shaping attitudes.  The 
domain of education is a crucial locale, with a system of reward and penalties (Bourdieu and 
Thompson 1991), and a powerful tool for the class reproduction and linguistic stratification.  
This section will examine language attitudes and use within the H domain of education.  First, I 
will present and discuss language use with teachers and friends at school.  Second, I will present 
and discuss language attitudes toward education in Morocco.  Lastly, I will discuss the current 
language policies in Morocco and contrast them with language use and attitudes within the 
educational domain.  
6.4.2 Language Use:  Data Presentation 
The data presented below examines language use patterns of respondents with teachers 
and friends, both inside and outside class, within the educational domain.  Similar to the 
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language use presented in the home domain, these results show language use of respondents with 
teachers and friends, and does not cover language use by teachers and friends toward the 
respondents. 
For language use with teachers in class (Figure  6-16), the predominant language uses is 
French.  For all lower class respondents, they use MA, SA, and French in near equal proportions.  
Among all middle class respondents, they also use MA in addition to French with their teachers 
in class.   
Figure  6-16 
‘Language you use with Teachers Inside Class’ (means) 
 MA Berber SA French English MA-French 
All Lower class 1.98 1.04 2.00 1.98 1.08 1.23 
All Middle class 1.51 1.03 1.45 3.64 1.14 1.15 
French-taught, non-Berber speaking respondents from: 
Lower class 1.25 
 
1.00 4.08 1.08 1.25 
Middle class 1.30 1.10 4.38 1.20 1.10 
Upper class 1.10 1.30 4.65 1.10 1.05 
 
Respondents’ language use with teachers outside of class (Figure  6-17) is dominated by 
French, then MA, except for all lower class respondents, where they first use MA, followed by 
French.  In addition, MA-French codeswitching is used by lower-class, French taught 
respondents. 
Figure  6-17 
‘Language you use with Teachers Outside Class’ (means) 
 MA Berber SA French English MA-French 
All Lower class 2.68 1.08 1.48 1.60 1.02 1.35 
All Middle class 1.97 1.05 1.20 3.04 1.11 1.46 
French-taught, non-Berber speaking respondents from: 
Lower class 2.25 
 
1.17 2.92 1.00 1.75 
Middle class 1.61 1.10 3.73 1.14 1.40 
Upper class 1.50 1.25 4.25 1.10 1.10 
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When the interlocutor changes from teachers to friends, within the classroom (Figure 
 6-18), all respondents use MA.  For all groups except for all lower class respondents, they also 
use French and MA-French. 
Figure  6-18 
‘Language you use with Friends Inside Class’ (means) 
 MA Berber SA French English MA-French 
All Lower class 2.56 1.40 1.33 1.47 1.12 1.44 
All Middle class 2.60 1.16 1.17 1.88 1.09 2.14 
French-taught, non-Berber speaking respondents from: 
Lower class 2.83 
 
1.08 2.17 1.17 1.75 
Middle class 2.66 1.12 2.03 1.11 2.47 
Upper class 1.80 1.25 2.85 1.25 1.95 
 
Respondents’ language use with friends outside of class is predominantly MA (Figure 
 6-19).   
Figure  6-19 
‘Language you use with Friends Outside Class’ (means) 
 MA Berber SA French English MA-French 
All Lower class 2.73 1.59 1.19 1.21 1.04 1.36 
All Middle class 2.79 1.28 1.11 1.58 1.07 2.01 
French-taught, non-Berber speaking respondents from: 
Lower class 3.42 
 
1.08 1.42 1.08 1.50 
Middle class 2.87 1.11 1.82 1.10 2.37 
Upper class 2.35 1.25 2.40 1.25 1.85 
 
All lower class respondents use MA and Berber, while all middle class respondents use MA, 
French, and MA-French codeswitching.  All French taught respondents use MA and MA-French, 
while the middle- and upper classes from this group also use French. 
6.4.3 Language Use:  Data Discussion 
Following Fishman (2000), the analysis of language use within the educational domain 
will consider topic, interlocutor relationship, and setting (Bentahila 1983).  The chart below 
(Figure  6-20:  Comparison of Language Use with Teachers and Friends Inside and Outside Class) 
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compares respondents’ language use with friends inside class (Figure  6-18), friends outside class 
(Figure  6-19), teachers inside class (Figure  6-16) to teachers outside of class (Figure  6-17).   
'Language You Use with 
Teachers In Class'
- Topic: Formal
- Interlocutor Relationship: 
  High Social Distance
- Setting:  Formal
'Language You Use with 
Teachers Outside Class'
- Topic: Formal
- Interlocutor Relationship: 
  High Social Distance
- Setting:  Semi-Formal
↓ H (SA, French)
and
↑ L (MA) 
'Language You Use with 
Friends In Class'
- Topic: Formal
- Interlocutor Relationship: 
  Low Social Distance
- Setting:  Formal
'Language You Use with 
Friends Outside Class'
- Topic: Semi-Formal
- Interlocutor Relationship: 
  Low Social Distance
- Setting:  Semi-Formal
↓ H (SA, French)
and
↑ L (MA, Berber) 
↓ H (SA, French)
and
↑ L (MA) 
↓ H (SA, French)
and
↑ L (MA) 
 
Figure  6-20:  Comparison of Language Use with Teachers and Friends Inside and Outside Class 
 
When comparing respondents’ language use with friends inside class to the same interlocutors 
outside class, the setting changes from formal to semi-formal, prompting thus, an expected 
increase in L codes of MA and Berber and a decrease in H codes of SA and French.  The same 
change occurs when comparing students’ language use with teachers inside class to teachers 
outside of class, in that there is an increase in the L code of MA and a decrease in the H codes of 
SA and French.  Berber is not used with teachers, so it is not included in this comparison.   
The comparison between respondents’ language use with friends in class to teachers in 
class, in which the interlocutor changes, marks an increase in H codes of SA and French and a 
decrease in the L code of MA. When evaluating language use with friends outside class as 
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compared to teachers outside class, the interlocutor also changes, prompting the same change in 
codes, that there is an increase in H codes of SA and French and a decreased use of MA.  This is 
also expected, due to an increase in social distance and status between respondent and friends as 
compared to respondent and teachers, which prompts an increase in the use of H codes and 
decrease in L codes.  This increase in H codes can also be attributed to the topic of discussion, as 
students typically discuss with their teachers topics relevant to their studies.  Whereas, even 
inside the classroom, the use of the L among friends as well as MA-French codeswitching, the 
use of French is much more regimented in French-taught classes, as these classes are carried 
without any use of MA or MA-French codeswitching.   
  The upper class is characterized by a dominant use of French with friends in the 
classroom domain (Figure  6-18).  In this formal setting, the upper class tends to use primarily 
French and secondly, MA-French codeswitching and MA.  Contrarily, the middle class, French-
taught respondents use first MA, then MA-French codeswitching, and third, French, whereas the 
lower class respondents from the same group use the same codes, MA, MA-French 
codeswitching, and third, French.  Although there is little social distance between friends 
interlocutors in the classroom, the upper class, more than the middle and lower classes tend to 
use more French, which is consistent with characteristics of the upper class in terms of language 
use, as they report a higher use of French with friends and siblings at home, as compared to other 
groups.   
 Inside the French-taught classes, we find that classrooms are ‘sanitized’ from MA, as 
French-taught students of all three socioeconomic classes and all middle class respondents use 
almost exclusively French when speaking to their teachers in class (Figure  6-16).  Conversely, all 
lower class respondents use MA, SA and French in near equal proportions when speaking to 
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their teachers in class.  French seems to be the normative code, relegated to the discussion of the 
topics related to students’ major subjects, with MA used only to facilitate discussions outside the 
classroom.   
With respect to the use of French and SA in French-taught educational settings, French is 
dominant, its use increases as students are inside the classroom, and their topics are limited to the 
discussion of their class subjects and there is a social asymmetry between them and their 
interlocutors.  SA however, maintains its presence within the classroom when lower class 
students address their teachers.  The presence of SA outside the classroom is minimal, unless the 
lower class students address their teachers, in which case the topic of discussion i.e., school 
subjects, would necessitate its use.  Fishman (2000) reported that multilingual speakers may tend 
to discuss a particular topic in a particular language because that is the language in which they 
learned that subject and do not possess the vocabulary to discuss that topic in another language.   
The valorization of the French language as a power code does not restrict itself to the use 
in an H domain such as education.  Its presence is also consistent, although at a lower frequency, 
outside the classroom, where the institutional burden is lessened and the students’ speech norms 
and topics of discussion are less monitored and their interlocutors are less socially distanced.  For 
the upper class in particular, their use of French is dramatically increased and constant when 
addressing their professors either inside or outside the classroom and restrain the use of MA or 
MA-French codeswitching.  French-taught students’ use of French with their teachers in the 
classroom is required, as one of the medical school respondents related that addressing teachers 
in MA constitutes an insult.  This is indicative of how French, as a prestige code, is highly 
valued, regimented and policed within formal contexts of use.  According to Bourdieu and 
 167 
 
Thompson’s (1991) notion of the reproduction of power and social privileges, the use of French, 
its institutionalization and attitudes toward its use maintain the power of social privileges.   
Therefore, patterns of language use by the upper class and the restricted use of MA with 
formal domains are attempts to maintain and maximize the perfect use of French.  Not only their 
expertise in professional domains rests upon its mastery, but the credibility of their knowledge 
cannot be attained with a less than perfect ability to speak French.  In fact, many students 
studying to be medical doctors and business owners and managers, especially those from the 
upper class, aspire to national or international internships during their studies.  International 
internships are primarily conducted in French-speaking countries.  Furthermore, Bentahila 
(1983) reported that the French code is considered the most modern and useful for education.   
What characterizes the upper class in Morocco is their increased use of French in many 
domains, including that of the home.  For the lower and middle classes, their use of French is 
strictly tied to formal domains and topics, and the social distance of their addressee.  The use of 
MA increases when addressing their peers in a more relaxed domain.  The difference of diglossia 
from bilingualism becomes relevant here, for the use of SA is tied to the formal setting and 
marks a significant decrease and almost a non-presence outside the classroom context.  Unlike in 
French-taught classrooms, the use of SA is not regimented, as the use of MA is allowed to be 
used in order to teach subjects in SA, according to Moroccan language policies, although in 
neither classroom context, do respondents envisage the use of MA as an exclusive language of 
education.  The educational domain has been and still is the most contested domain in the power 
struggle between these two H varieties.  Defending this domain translates into securing a key, 
social functional domain that is responsible for “the large scale production and reproduction of 
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producers and consumers without which the capacity to function as a linguistic capital would 
cease to exist” (Bourdieu and Thompson 1991: 53). 
6.4.4 Language Attitudes: Data Presentation 
In light of the discussion of the respondents’ language use patterns within the educational 
domain, further attitudinal questions were necessary to probe the students’ attitudes toward the 
presence these codes in the Moroccan educational system.  Overt language attitudes in the 
education domain will be discussed below, including the appearance of education, willingness to 
spend resources to learn a language, as well as what respondents’ think the language of education 
should be. 
Respondents’ attitudes toward those who appear educated (Figure  6-21) are toward 
French, SA and English.  Among all respondents, they think those who appear educated should 
speak MA, SA and French.  Only all lower class students responded Berber.  All groups with the 
exception of French-taught, lower class respondents stated English, while only upper class, 
French taught students responded English.   
Figure  6-21 
‘47. The people who want to appear educated should speak’  
(Shown as the percentage of respondents from each SES group who selected these language(s)) 
 MA Berber SA French English MA-French 
All Lower class 16.3% 15.3% 53.1% 52.0% 33.7% 3.1% 
All Middle class 14.8% 5.9% 36.9% 63.6% 34.3% 9.7% 
French-taught, non-Berber speaking respondents from: 
Lower class 25.0% 0.0% 41.7% 58.3% 8.3% 8.3% 
Middle class 14.1% 2.0% 27.3% 67.7% 34.3% 8.1% 
Upper class 40.0% 5.0% 30.0% 70.0% 30.0% 15.0% 
 
All respondents are willing to spend time and money (Figure  6-22) to learn first English 
and secondly, French.  All lower and middle class respondents also stated that they would be 
willing to spend resources to learn SA.   
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Figure  6-22 
’34. I am willing to spend extra time and more money to learn’  
(Shown as the percentage of respondents from each SES group who selected these language(s)) 
 MA Berber SA French English MA-French 
All Lower class 0.0% 2.0% 13.3% 40.8% 60.2% 1.0% 
All Middle class 1.3% 5.5% 10.6% 31.8% 78.4% 0.8% 
French-taught, non-Berber speaking respondents from: 
Lower class 0.0% 0.0% 0.0% 33.3% 66.7% 0.0% 
Middle class 2.0% 4.0% 4.0% 29.3% 70.7% 1.0% 
Upper class 0.0% 5.0% 5.0% 25.0% 70.0% 0.0% 
 
Respondents’ attitudes toward which language(s) should be used for education (Figure 
 6-23) are primarily French and SA, followed by English.  Additionally, all lower class and the 
French-taught lower class responded Berber.  This represents a shift from Morocco’s French-SA 
bilingual education to a French-SA-English trilingual education.   
Figure  6-23 
‘16. Language of education from elementary through university should be in’  
(Shown as the percentage of respondents from each SES group who selected these language(s)) 
 MA Berber SA French English MA-French 
All Lower class 2.0% 18.4% 71.4% 61.2% 31.6% 0.0% 
All Middle class 4.7% 9.7% 52.5% 72.5% 54.2% 2.1% 
French-taught, non-Berber speaking respondents from: 
Lower class 0.0% 25.0% 66.7% 75.0% 33.3% 0.0% 
Middle class 7.1% 6.1% 52.5% 80.8% 55.6% 4.0% 
Upper class 5.0% 5.0% 40.0% 80.0% 50.0% 5.0% 
 
Respondents’ attitudes toward the question, ‘Moroccans should learn two languages: 
Standard Arabic and French’ (Figure  6-24) are primarily positive.  All groups with the exception 
of French-taught, middle class ranked this question between agree and neutral, while the French-
taught middle class ranked this question between neutral and disagree.  
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Figure  6-24 
‘Moroccans should learn two languages: Standard Arabic and French’ (means) 
5: Strongly Agree       4: Agree       3: Neutral       2: Disagree      1: Strongly Disagree 
All Lower class 3.7 
All Middle class 3.5 
French-taught, non-Berber speaking respondents from: 
Lower class 3.8 
Middle class 2.9 
Upper class 3.5 
 
Respondents’ attitudes toward the question, ‘All Moroccans should learn Berber’ (Figure 
 6-25) were all between disagree and neutral.  
Figure  6-25 
‘All Moroccans should learn Berber’ (means) 
5: Strongly Agree       4: Agree       3: Neutral       2: Disagree      1: Strongly Disagree 
All Lower class 2.8 
All Middle class 2.8 
French-taught, non-Berber speaking respondents from: 
Lower class 2.4 
Middle class 2.2 
Upper class 2.8 
 
The language attitudes within the educational domain were presented above (Figure  6-21 through 
Figure  6-25), showing three languages that are competing for this domain namely, SA, French and 
English. 
6.4.5 Language Attitudes: Data Discussion 
 With the increasing social traction ascribed to the new idealized business model and the 
exclusive appropriation of French and English to the business domain, Morocco, in an effort to 
promote and solidify itself as a competitive player in this global market, has witnessed the 
inception of many private schools and high-ranking institutions for the purpose of educating the 
elite segment of society.  These French-taught management and technical schools fulfill the 
demand for local expertise to serve the needs of global investors in Morocco in business, science, 
and technology sectors.  
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In fact, the business and management school states the need to construct this global 
image is mandated by the national and international market realities, a challenge for which these 
students are being prepared:  
“Sa création s’intègre dans le cadre d’une ouverture plus étroite de l’université 
marocaine sur les attentes du tissu entrepreneurial, caractérisées par un besoin 
croissant en gestionnaires modernes, aptes à relever le défi de la compétitivité 
de l’entreprise marocaine sur les marchés nationaux et internationaux”  
 
“The creation [of the school of business and management] is part of a 
framework of opening the Moroccan school to entrepreneurial domain, which is 
characterized by the increasing need for modern management, capable of taking 
up the challenge of the competiveness of Moroccan business in national and 
internal markets”  (“L’ENCG: Vocation et reperes”). 
 
These schools not only attract elite and middle class members of the Moroccan society, but also 
cater for students from the elite class, in other French dominant, sub-Saharan African societies.  
Although these students are not familiar with MA, SA or Berber, they maintain a very insular 
French-speaking community in Morocco, capable of sustaining, upon return, privileged positions 
in their societies, through French-based, prestigious schools in Morocco.  Morocco, through its 
French language institutions, maintains its regional influence in francophone Africa, asserting its 
position as a leading, socio-political player in the African continent.  Therefore, “the ultimate 
goal of education appears to be the same in most of the countries included in this study:  mastery 
of the European official language is considered to be the only road to personal economic and 
social advancement…” (Mansour 1993:78).   
A respondent from the language attitudes questionnaire recognizes education as a 
response to the demand for employees with knowledge of French and English.  The respondent 
asserts that:  
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“Je trouve que la société marocaine connaît un developpement remarquable au 
niveau de l'apprentissage des langues puisque le marché d'emploi, applique la 
maîtrise des langues surtout le français et l'englais.” 
 
“Moroccan society is experiencing a remarkable development in terms of 
language learning, since the job market applies the mastery of languages, 
especially French and English” (Respondent L96). 
 
The notion of education is measured differently for different socioeconomic classes of students, 
as seen in responses to the attitudes toward the question, ‘The people who want to appear 
educated should speak’ (Figure  6-21).  All middle class respondents and all socioeconomic 
classes of French-educated respondents see French as the first language identifying one’s 
educational level.  The fact that the French-taught upper class ranked MA second after French 
shows that they see an absence of SA fluency as not reflecting one’s level of education, since 
they speak less SA and still see themselves as educated.  However, all lower class respondents 
see a bilingual SA and French speaker as representative of education.  For the middle and upper 
classes, the knowledge of French does not presume knowledge of SA; however, for the lower 
class, the idea of education subsumes knowledge of both SA and French. 
For all middle class respondents, they think that those who want to appear educated 
should primarily speak French, with SA and English far lower.  However, in the covert attitudes 
analysis of the matched guise test for the trait educated, as shown in chapter 5, other middle class 
respondents indicated that there is no significant difference between SA and French (p = .131) 
with regards to the projection of the ‘educated’ trait.  A possible explanation for this is that the 
perception of education, as in the overt data, does not necessarily translate into capital 
attainment, but rather, the acquisition of French with minimal proficiency in SA, as the elite 
does, is a true reflection of which code is endowed with the appropriation of wealth. 
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The fact that the local languages of SA, MA, and Berber do not automatically translate 
into material wealth is especially shown in results from the language attitudes questionnaire, ‘I 
am willing to spend extra time and more money to learn’ (Figure  6-22).  Respondents, regardless 
of socioeconomic class, have expressed the need and willingness to invest first in learning 
English.  This instrumental motivation in learning English reflects the role that English has come 
to play as an emergent code in Morocco.  These respondents see in English, a venue for 
socioeconomic advancement.   
 Even today, these linguistic realities and social division of capital still hold true between 
an elite, private, French-taught education, as compared to a public, economically 
disenfranchised, SA-taught education.  As a result, the elitist nature of education is threatening 
the vitality of local languages through reinforcing language fragmentation.  A student 
commented in the language attitudes questionnaire: 
“The Moroccan elite class should learn other languages, such as French and 
English, due to their importance in professional life.  However, this should not be 
at the expense of SA or MA, and of course, without forgetting the mother tongue 
of many Moroccans, namely, Berber” (Respondent D 193). 
 
The dominance of French as the prestige variety has played a pivotal role in the transfer 
of power by the elite.  The elite, who hold this power, are actively engaged in its maintenance 
and work to guarantee its transfer to their children (Mansour 1993), maintaining, thus, an 
asymmetrical social structure which distances the elite away from the Arabic-speaking and -
educated masses.  Mansour (1993) further argues that obtaining the prestige code is a necessary 
precondition for economic success.  In sociolinguistic literature, the prestige variety has been a 
marker of the bilingual elite, who maintain their socioeconomic status by means of appropriating 
the prestige variety as a mother tongue (Gal 1987; Fishman 1967).  In Morocco, unlike SA, 
which does not reflect socioeconomic status, competence in French is a reflection of French 
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educated Moroccans, is a marker for upper class membership, and is “viewed as the language of 
modernity, and upward mobility, which endows it with prestige and high status” (Errihani 1997: 
60-61).   
The educational domain, as one of the most contested social spaces, is characterized in 
respondents’ views toward ‘Language of education from elementary school through university 
should be in’ (Figure  6-23).  Overall, their attitudes are in favor of SA, French and English.  More 
specifically, their attitudes toward the use of various languages available are divided based on 
class lines.  The majority of the respondents want first French, including all middle class, and 
lower, middle, and upper classes of French-taught respondents.  While the middle and upper 
classes capitalize on the increasing presence of English and the role this code is expected to play 
as a prestige code in Morocco, all lower class respondents see the introduction of French and 
English as complementary codes to an SA-taught education.  All middle class and the French-
taught, lower, middle and upper class respondents are in favor of promoting a foreign-language-
dominant, French-English-SA trilingualism, with SA at the lower end of the educational 
trilingualism.   
Students’ responses toward learning only SA and French (Figure  6-24) gauge their 
attitudes toward SA-French bilingualism.  Most respondents have attitudes between neutral and 
agree for this question, with the exception of the French-taught middle class, who was between 
neutral and disagree.  Given that these respondents did not indicate that they are strongly in favor 
of SA-French bilingualism, the answers given to the question regarding the language(s) of 
education (Figure  6-23), regarding the French-English-SA trilingualism discussed above, posit the 
fact that these students see the introduction of English, in addition to French and SA, a necessary 
move for Moroccan education.  
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The relationship that holds between these different languages and their position in the 
educational domain in Morocco seems to be embodied the relationship of the field of study, as 
well as that of classes.  Language use in this field of study mobilized by the modern Moroccan 
state for the promotion of a developing nation is indicative of a class disparity, where SA is 
relegated to the study of subjects deemed unnecessary in writing or promoting the image of 
Morocco i.e., management and medical schools.  The relationship between languages and their 
use in the educational domain are parallel to social relations created between subjects and class 
members.  Therefore education provides, as a tool of power, a clear picture of a socially-divided 
and class-fragmented Morocco, where the ability to access modernity, future, and economic 
prosperity is subsumed under an elitist education regimented through the acquisition of the 
French language.  In fact, students in management and medical schools expressed the need to 
introduce English in the teaching of sciences while maintaining SA for social sciences, as they 
have started considering French more of a literary language.  One of the medical school students 
stated that English is more likely to challenge the presence of French, not SA, in Moroccan 
education.  
 Out of the five socioeconomic groups, only two groups, all lower class and French-
taught, lower class members, expressed the desire to have Berber serve in the educational 
domain (Figure  6-23).  Also, this group was the only one to first want SA, then French, English 
and Berber.  For respondents from all socioeconomic groups, MA scored between and, a strong 
indication that these students do not associate the use of MA the educational domain as a 
language of instruction.  Although, as seen above, MA may be used in the classroom for 
discussion or minimally, to address teachers, it is not favorably regarded as a language capable 
of serving in instruction. 
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Berber, as a subject, was recently introduced in 2004, in a move to revitalize this code 
(Errihani 2007).  Although Berber is looked at more favorably than MA in the educational 
domain (Figure  6-23), both MA and Berber are both still viewed as oral codes by respondents.  
When respondents were asked how well they agree or disagree with ‘All Moroccans should learn 
Berber’ (Figure  6-25), all classes responded between neutral and disagree.  This question gauges 
attitudes toward the recent institution of Berber as a mandatory subject in elementary education 
and the potential success of Berber as a newly codified code in the educational domain.  
Although many respondents have expressed the desire to introduce Berber as an optional subject 
of study, respondents are not in favor of mandating the subject, nor are they in support of its 
introduction as a language of education at all levels, from the question described above.   
A male respondent was finishing the questionnaire with his sister and a female friend 
standing nearby; all three were medical school students who responded to the questionnaire.  The 
sister said, “Yalla, baba rah ja,” “Let’s go, daddy is here.”  The male respondent read the 
question, ‘All Moroccans should learn Berber’, and said aloud, “Ana je suis pas d’accord,” “I 
disagree,” and wrote his response.  His sister said, “Yaak?,” “OK, then?”  The female friend 
said, “Hna jiran zaama,” “I thought we were neighbors,” as a means to invoking solidarity of a 
common Berber speaking background.  He insisted on his answer, responding laughing, “la, la”, 
“no, no” and headed towards his dad waiting for him outside.  His sister stated to the author, 
“Hana raah Shlouh,” “We are Berbers [from Agadir].”   
This dialogue between these students shows that there are two types of attitudes that are 
relevant to the presence of Berber in the educational domain.  The attitudes of these respondents 
are indicative of the enormous attitudinal challenge faced by that the introduction of Berber in 
the educational domain.  Second, among affluent, middle- and upper-class families who have 
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moved from a Berber-speaking area to large cities, it indicates a tendency to acquire French, use 
MA-French in everyday conversations, and to resist any attempt to learn Berber.  MA speaking 
Moroccans, due to their insecurity about the maintenance of SA, are less supportive of learning 
Berber and think its function should remain as an oral language.   
6.4.6 Language Policies as Compared to Language Attitudes and Use 
6.4.6.1 Language Policies  
Under colonial rule, the modernization of Morocco called for the institution of 
educational policies, the role of which was to promote a modern, secular society.  The French 
nationalist vision of Morocco as a protectorate functioned as a means of reorganizing the social 
dynamics of the country for the service of France’s national prosperity.   France’s colonial 
system was designed to operate, and can only function, in French (Gill 1999).   
The colonial educational system was elitist in its nature (Bentahila, 1983) the purpose of 
which was made apparent, as it attempted first to gain the allegiance of a group of “translators” 
from an elite group of Moroccans, whose function would be to “fill the lower ranks of the 
colonial governments and commercial establishments” (Mansour 1993: 77).  These advocates 
played a gate-keeping role in restraining access to the French language and ensured that this 
linguistic capital “received the greatest value and secured the greatest profit” (Bourdieu and 
Thompson 1991: 51).   Implementing the above-mentioned laws, expresses, de facto, how the 
French colonials did not tolerate local languages. 
The French colonials established their linguistic dominance via language policies, used as 
a “tool of ideological control” (Mansour 1993: 120) to facilitate their hegemony and inject 
French as a newly transplanted code with the highest value within the Moroccan linguistic 
market.  These policies strived to indoctrinate in these “passive objects of literacy” (Fabian 77), 
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the belief in the inherent deficiency and inferiority of their local linguistic repertoires and 
therefore, the need to embrace linguistic emancipation through French.  However, during the 
entire colonial era, SA came to represent the language of resistance through the establishments of 
SA-taught schools, operating parallel to the French schools, which gave wider educational access 
to the public and consequently, gained a wider resonance among the public (Payet, 1957).   
The departure of the French colonials from Morocco following independence and the 
following institution of Arabization policies did not mark Moroccans’ ability to gain control over 
their destinies, but rather, marked the continuation of a system of privileges, French in its 
engineering and Moroccan in its implementation.  The initiation of these language policies 
purported to balance the asymmetrical relationship between the former protectorate and France 
and purported to be a means to restore Morocco’s pre-colonial linguistic structure and revitalize 
its social coherence.   
The educational reform established in the 2000 charter for educational reform outlines 
Morocco’s educational policies.  The charter states that SA is the official language, “assures” 
Moroccans’ oral and written acquisition of SA, and states that SA should be used in education, 
including in teaching science and technology. However, it also asserts Morocco’s openness to 
the use of foreign languages for teaching science and technology.  The National Charter for 
Educational Reform states:   
“110.Considérant qu'en vertu de la Constitution du Royaume du Maroc, la 
langue officielle du pays est l'Arabe ; considérant que le renforcement de la 
langue arabe et de son utilisation dans les différents domaines de la science et 
de la vie a été, demeure et demeurera une aspiration nationale…  
113… Diversification des langues d'enseignement des sciences et des 
technologies” 
 
“110.  Considering that by virtue of the Constitution of the Kingdom of 
Morocco, the official language of the country is [Standard] Arabic; considering 
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that reinforcing the use of the Arabic language in different domains of sciences 
and of life, was, remains, and will remain a national aspiration… 
113. Diversification of languages for teaching science and technology” (Charte 
Nationale D’Education et de Formation Maroc, 1999).   
 
It remains a “national aspiration” for SA to be used in teaching science and technology subjects, 
while welcoming the use of foreign languages “les plus largement utilisées dans le monde” (that 
are mostly used in the world) (Charter 2, Charte Nationale D’Education et de Formation Maroc, 
1999).  Furthermore, using dialect (MA) or Berber in teaching is allowed, if it helps in learning 
the official language (SA). 
 These educational policies reinforce local identity and pledge to position SA as the 
primary medium of education and therefore, increase its use in all other domains.  Although the 
official, national discourse promotes SA as the language of the modern, Moroccan state, its 
unstated goals are to open venues for the dominance of French and English as languages that are 
necessary for Morocco’s “ouverture” (openness), “mondialisation” (globalization), and 
“progrès” (progress).   
Therefore, the Arabization policy was not simply reactionary to decolonize Morocco 
from the French colonial hegemony, but rather, an attempt from the Moroccan government to 
restore national identity and implement a language policy that reversed linguistic and social 
asymmetries created by the French colonization.  The post-colonial government was at odds with 
the postcolonial realities created by France.  Morocco considers a political imperative to restore 
the position of SA as a code that is able to compete at least regionally and locally with French.  
However, it also expressed the need to maintain French as a language capable of modernizing the 
country and consider it necessary for nation-building purposes and to promote its image as a 
modern state.    
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The Arabization program was marketed to the Moroccan public as a move toward 
restoring Moroccan identity and affirming its local culture.  The Arabization program and 
promotion of SA as the official language were unsuccessful and not expected to succeed, given 
that the upper class and ruling elite sought to maintain their power through educationally limiting 
French access from the general populace.  The colonial power created an elitist educational 
policy in order to create a fragmented, socially stratified society, wherein upper class speakers of 
French enjoyed newly-acquired prestige.  Therefore, the goal of the Arabization program to 
restore the position of SA in Morocco’s post-colonial context, was simply a political maneuver 
that allowed for the maintenance of class stratification through the privileged acquisition of 
foreign languages by the elite class (Grandguillaume 1983).   
The respondent below (L38) sees that Moroccan language policymakers have little faith 
in the policies they promote, evident by the fact that they send their children to study in other 
countries and indicates that such policies are intentionally misplanned.   
“One cannot talk about the mastery of any language without teaching it at an 
early age.  Furthermore, public education is not qualified to do so.  The absence 
of cultural activities weakens the language and impoverishes its learners.  How 
can we promote SA while children of lawmakers, who put the educational laws, 
send their children to study abroad?  There is a lack of good intention in 
educational programs and curricula” (Respondent L38).    
 
The policymakers are not invested in the very policies they seek to promote.  This quote speaks 
of a deeply dividing language policy that promotes a new educational hierarchy.  At a young age, 
children of the most affluent segment of Moroccan society study in English-taught, American 
schools and typically complete their higher education in the U.S., while the upper class send their 
children to study in French schools, taught by French expatriates living in Morocco, who later, 
typically study in universities in France.  Thirdly, the middle class sends their children to study 
in private, French-SA bilingual schools, who later typically study French-taught subjects in 
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Moroccan universities, while the working class sends their children to SA-taught, public schools, 
many whom do not pursue higher education, while some do study SA-taught subjects in 
Moroccan universities.  This stratification in education capitalizes on students’ acquisition of 
English and French at a young age and serves to maintain class divisions for the next generation.    
Following independence, many French residents returned to France and the Moroccan 
government sought to fill government positions with French-educated Moroccans.  However, in 
light of Morocco’s effort to promote itself as a modern, globally mobile market for international 
business, French residents have been enticed to settle in Morocco.  These primarily-French 
residents are able to maintain a monolingual existence and prosperous community five decades 
following emancipation, which indicates how the French code has maintained its capital and 
prestige, in spite of purported efforts at Arabization and ever since it came in contact with local 
languages.  What was previously accomplished through colonial force is now carried through 
economic pressures.  Thus, the French system was linguistic in its nature and colonial and 
hegemonic in its plan.   
6.4.6.2 Language Use and Attitudes as Compared to Language Policies  
Previous studies on the elite class have hinged on their role in establishing linguistic 
norms through “elite closure,” a practice that diverges their linguistic practices away from the 
masses and supports educational policies that reinforce the boundaries of social disparities 
between the elites and the rest of the speech community (Myers-Scotten 1990).  Morocco’s 
adoption of the Arabization program for education was nation building tool, which attempted to 
compensate for the continued reliance on the language of the former colonizer, as well as 
attempted to revitalize Morocco’s modern, secular state.  The newly independent state used 
education as its epicenter to promote a modern and secularized Morocco.  The Moroccan 
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government embarked simultaneously—and paradoxically, on ambitious ‘Arabisation’ program 
by gradually substituting Standard Arabic for French in areas where French speakers still had a 
monopoly” (Gill 1999: 125).  
Although the students’ attitudes are strongly in favor of the use of SA in the educational 
domain, its use is restricted to the classroom context and is less regulated than that of the French.  
In fact, the Arabization of education has been limited in the field of sciences in higher education.  
The use of SA has been restricted in the humanities and social sciences, which are behind the 
failure of the Arabization policy and the injection of more capital into French, and now English, 
as one of the middle class students states:  
“Morocco is an Arab country, but its people have to learn the Amazigh [Berber] 
language since it’s part of our Moroccan patrimony.  It would be better if 
Moroccans would mix between Darija [MA], Al-Fusha [SA] and Berber instead 
of mixing between Darija and French.  Education in Morocco must be in the 
Arabic language because it’s the most expressive.  As for French, it is for 
Morocco but a language of a country that has colonized it in the past.  
Moroccans must learn English since it’s the language of modern age and should 
take higher education toward Arabization in order to ease the education for 
students who have started his educational life since primary school until high 
school, using Arabic as a language of knowledge” (Respondent D204).   
 
This medical school student (D204) sees Morocco as part of the Arab world and highlights the 
importance of learning and using the local languages of Berber, MA, and SA.  This respondent 
considers French as an ex-colonial language that should remain within Morocco’s colonial 
history.  Since English is considered a modern language, it should be used in education.  This 
student recognizes the challenge that many SA-taught, public school students face when 
transitioning from SA to French in higher education.  This transition can be made easier for 
students if higher education, especially sciences, were in SA.  This respondent’s statement 
underscores the competitive nature of not only transitioning between SA-taught and French-
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taught education, but also succeeding in an exclusively French-taught, medical school, which is a 
strong indication of how the language of education further maintains the socioeconomic divide.   
As discussed above the Arabization policies failed to promote SA as the language of 
knowledge, due to its inability to disentangle from foreign languages, in light of the colonial 
historical context.  Many students acknowledged the widespread use of SA as the official 
language of Arab states, in addition to its use in the past, which is capable of restoring 
Morocco’s independence from the French as a colonial language, while affirming that there is a 
greater need for the introduction of English as a secondary language of education.   
Educational policies have distanced Moroccans from their very essence, an identity based 
on Arabic and Berber. This not only has alienated Moroccans from local languages, but 
attempted to present SA as a modern representation of the nation-state, while arguably, relying 
on French, and recently English, for the development of its international image. 
6.5 Business Domain 
6.5.1 Introduction 
The business domain, the second H domain examined in this chapter, shows that French 
and English dominate the private sector, while language attitudes toward the public sector stretch 
across the codes available in Morocco.  First, the private sector will be discussed, followed by 
the public sector.   
6.5.2 Private Sector:  Results Presentation 
Student respondents reported socioeconomic mobility is accessible through primarily 
French and English.  All respondents stated the need for French and English in order to obtain a 
good private job (Figure  6-26). Additionally, French-taught lower class thinks that MA is 
necessary, while all groups except for the French-taught lower class think that SA is necessary.   
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Figure  6-26 
’10. To obtain a good private job, I should master’  
(Shown as the percentage of respondents from each SES group who selected these language(s)) 
 MA Berber SA French English MA-French 
All Lower class 7.1% 5.1% 17.3% 86.7% 60.2% 2.0% 
All Middle class 8.5% 6.4% 13.6% 91.5% 69.5% 3.4% 
French-taught, non-Berber speaking respondents from: 
Lower class 16.7% 0.0% 8.3% 83.3% 66.7% 0.0% 
Middle class 9.1% 5.1% 14.1% 93.9% 75.8% 4.0% 
Upper class 5.0% 0.0% 15.0% 95.0% 90.0% 0.0% 
 
Responses toward what the language of business should be (Figure  6-27) are again, 
overwhelmingly in favor of French and English.  All respondents all stated SA, while the 
French-taught lower class respondents also included MA and Berber. 
Figure  6-27 
’12.  The language(s) of business should be’  
(Shown as the percentage of respondents from each SES group who selected these language(s)) 
 MA Berber SA French English MA-French 
All Lower class 7.1% 7.1% 33.7% 57.1% 42.9% 2.0% 
All Middle class 6.4% 4.2% 20.8% 73.7% 55.9% 1.3% 
French-taught, non-Berber speaking respondents from: 
Lower class 25.0% 25.0% 33.3% 75.0% 41.7% 8.3% 
Middle class 6.1% 1.1% 13.1% 73.7% 61.6% 2.0% 
Upper class 0.0% 0.0% 10.0% 85.0% 75.0% 0.0% 
 
6.5.3 Private Sector:  Results Discussion 
The private sector of business is a vital domain, which facilitates the move toward French 
and English and away from local languages of MA, Berber, and SA.  French which has until 
recently enjoyed the exclusive presence in this sector has started to negotiate its presence with 
English, as seen in the students’ response to question regarding they language(s) these 
respondents need to obtain a good (i.e., well-paying) private job (Figure  6-26).  The dominance of 
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French and English in this domain is a strong indication of the vitality these languages and their 
speakers in Morocco.   
The business domain, as an H domain, has an extensive influence on Morocco’s labor 
market.  Morocco’s promotion of a global image for foreign investments and capital, encourages 
the move away from French-dominant businesses to include business investments from around 
the world.  The local languages of MA and Berber, and to a less degree, SA, have hinged on the 
periphery of such a global persona.  With the increasing use of English, it is unlikely that the 
presence of local languages will increase.   
In fact, Chami and Loulidi (1995) have reported that French is gaining ground in the job 
market.  Currently, with regards to its strong presence in the economic sector, French still 
maintains a lead over English.  However, the increasing presence of English in this sector shows 
a strong rivalry between French and English, predicting the latter to dominate this sector in 
coming years.  In fact, many businesses in Morocco have shifted to use English on their primary 
website, with the option of switching to French.   
In fact, socioeconomic divisions are maintained through access to French and English, as 
interviews for admittance to management, medicine, and many business, science and technical 
schools take place in French and English.  Since access to French, and especially English, are 
accessible to middle- and upper class Moroccans, students from the lower class are typically 
excluded from admittance to these schools, which confines this group to lower paying 
employment in both private and public sectors.  Cohen (2004) reported that access to jobs in 
Morocco does not simply require the use of French, but also the appearance of middle class 
socioeconomic status.   
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Moroccans’ access to the world market has traditionally been mediated through the use of 
French.  Since current global business domain is dominated by English, the language attitudes of 
respondents now show that both French and English are necessary for business (Figure  6-26 and 
Figure  6-27).  The French colonial history has mandated that Morocco, as well as other former 
French colonies, inject capital into a language that is losing its “cachet” (Morris and Pignal 
2010), let alone successfully competing in the wider global market.  French has maintained its 
position thus far, by proxy of its ex-colonial past within its former colonies, but has failed to 
successfully compete on its own within the wider global market.  The growing presence of 
international investments in Morocco requires that English play a more prominent role in the 
economic sector.  The presence of English in Morocco can be seen by many new businesses that 
English names in newly built strip malls in Marrakech, including: Best Mountain, Home Wear, 
Springfield, Galaxy Motors, and Stella Motor’s, to name a few.   
When I asked students whether they preferred the French or SA version of the language 
attitudes questionnaire, many students who chose the Arabic version stated, “ghiir l’Arabiyya” 
(just Arabic).  This is indicative of their view of Arabic as a language that is not held on an equal 
footing with French or English.  This quote indicates the prominence that French still maintains 
in the Moroccan linguistic market.   
Respondents were divided in their responses to The language(s) of business should be’ 
(Figure  6-27), from the language attitudes questionnaire.  As seen above (Figure  6-27), all 
middle class and French-taught middle and upper class respondents favored French, then 
English.  Whereas, both all lower class and French-taught lower class respondents acknowledged 
French and English, but also want the presence of  SA in the business domain.  SA is performing 
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poorly within the Moroccan business domain, where SA occupies a tertiary position in this 
sector, in comparison to French and English.   
Students, especially those from lower socioeconomic backgrounds, do still maintain 
loyalty to the presence of SA in the business domain (Figure  6-26 and Figure  6-27).  These students 
are cognizant of and are more resistant to the ideological image of the global businessman, sold 
by these agents of the global “mobility regime” (Shamir 2005), and they are also more cognizant 
of the loss local identity may incur by a total embracement of French and English for the purpose 
of socioeconomic advancement.  With the emergence of English as a new, soon to be dominant, 
player in the business enterprise, local languages, similar to the small shops Moroccans have 
historically relied on for their daily staples, are struggling to survive with the emergence of 
mega-marts and supermarkets, such as Marjan.  In the case of Marjan, store signage is in French 
and SA, but once inside the store, signage and products are marketed in French, announcements 
are in French, and employees use French, unless the consumers prefer another language in which 
case, they are willing to accommodate.  These stores promote the consumption of European 
goods, marketed to an increasingly mobile and busy segment of Moroccan society.   
6.5.4 Public Sector:  Results Presentation 
The results below indicate student respondents’ attitudes toward the government domain, 
the language(s) necessary to obtain a good government job, as well as government employees’ 
patterns of language use, as well as their attitudes toward what these employees should use.  
The results for languages necessary to obtain a good (i.e., well-paying) government job 
(Figure  6-28) are overwhelmingly French, then English, then SA, for all respondents.  For all 
lower- and middle class, as well as middle class, French-taught respondents also thin that MA is 
important.   
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Figure  6-28 
‘9. To obtain a good government job, I should master’  
(Shown as the percentage of respondents from each SES group who selected these language(s)) 
 MA Berber SA French English MA-French 
All Lower class 11.2% 9.2% 42.9% 86.7% 55.1% 0.0% 
All Middle class 11.0% 6.0% 33.9% 89.4% 56.4% 2.1% 
French-taught, non-Berber speaking respondents from: 
Lower class 8.3% 8.3% 25.0% 75.0% 41.7% 0.0% 
Middle class 12.1% 6.1% 34.3% 90.9% 59.6% 3.0% 
Upper class 5.0% 0.0% 35.0% 90.0% 70.0% 0.0% 
 
Students reported language use by government employees (Figure  6-29) as French and 
MA, in addition to SA.  Also, all lower- and middle class and French-taught, lower class 
respondents also reported MA-French codeswitching is used.   
Figure  6-29 
‘35. When at work, government employees use’  
(Shown as the percentage of respondents from each SES group who selected these language(s)) 
 MA Berber SA French English MA-French 
All Lower class 41.8% 10.2% 24.5% 41.8% 4.1% 12.2% 
All Middle class 44.1% 4.7% 24.6% 54.2% 1.7% 12.3% 
French-taught, non-Berber speaking respondents from: 
Lower class 33.3% 8.3% 33.3% 50.0% 8.3% 16.7% 
Middle class 41.4% 3.0% 23.2% 55.6% 1.0% 8.1% 
Upper class 55.0% 0.0% 25.0% 40.0% 0.0% 5.0% 
 
Respondents’ attitudes toward language use by government employees (Figure  6-30) 
indicate that they should use MA, SA, and French.  In addition, all lower class and all French-
taught, lower class respondents stated that they need Berber as a language used in government.  
Also, all lower class and French-taught, lower- and upper class respondents stated English.  
Since government employees engage with Moroccans from all socioeconomic backgrounds and 
educational levels, these students see it necessary for government employees to include MA and 
Berber, in addition to SA, French, and English.   
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Figure  6-30 
‘36. When at work, government employees should use’  
(Shown as the percentage of respondents from each SES group who selected these language(s)) 
 MA Berber SA French English MA-French 
All Lower class 29.6% 19.4% 55.1% 25.5% 13.3% 2.0% 
All Middle class 35.6% 6.8% 46.6% 46.2% 7.2% 3.8% 
French-taught, non-Berber speaking respondents from: 
Lower class 33.3% 16.7% 25.0% 50.0% 25.0% 0.0% 
Middle class 27.3% 3.0% 45.5% 51.5% 8.1% 4.0% 
Upper class 35.0% 5.0% 45.0% 65.0% 10.0% 5.0% 
 
Respondents overwhelmingly want SA as the official language of Morocco (Figure  6-31).  
All respondents also want MA, Berber, and French as official.  With the exception of French-
taught, upper class respondents, all other groups also think English should be official.   
Figure  6-31 
‘48. The official language(s) of Morocco should be’ 
(Shown as the percentage of respondents from each SES group who selected these language(s)) 
 MA Berber SA French English MA-French 
All Lower class 15.3% 26.5% 69.4% 19.4% 14.3% 2.0% 
All Middle class 25.0% 20.8% 70.3% 30.9% 15.7% 0.4% 
French-taught, non-Berber speaking respondents from: 
Lower class 25.0% 16.7% 66.7% 33.3% 16.7% 0.0% 
Middle class 27.3% 10.1% 66.7% 36.4% 15.2% 0.0% 
Upper class 30.0% 10.0% 60.0% 20.0% 0.0% 0.0% 
 
Respondents attitudes toward languages used in the government domain were presented 
above and will be discussed below.   
6.5.5 Public Sector:  Results Discussion 
In the language attitudes questionnaire, students responded that ‘When at work, 
government employees use’ (Figure  6-29) French, MA, and SA.  French, which was introduced 
as a language for serving the French settlers during colonial period, still persists in a domain 
wherein SA, as the official language in Morocco, was intended to serve.  Most of the government 
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documentation still maintains its SA-French bilingual character, as in birth certificates, 
government-issued identification cards, and passports. 
The relationship between France and Morocco is affected by the linguistic dominance 
that the French language maintains in Morocco, as discussed in chapter 4.  The visible presence 
of French in the government sector, as an ex-colonial power, draws on the political capital that 
French still maintains.  Although the bilingual presence of French in government still provides 
an accommodating measure to the French expatriates in Morocco, its position is further 
strengthened by a Francophone Moroccan lobby groups, who protect French interests within 
Morocco (AlKattani 2009).  Thus, France is still maintains political and socioeconomic 
privileges within their ex-protectorate.    
The Mashriq (Eastern Arab world) and the Maghrib (Western Arab world) share a 
common history of colonial struggle, which shaped the possibility of creating a wider Arab 
community in its emancipation from colonialism.  This promoted a nationalist agenda, the goal 
of which was to reverse the social asymmetries and political realities shaped during colonial rule.  
The rise of pan-Arabism as a political movement also coincided with Morocco’s ongoing 
struggle of emancipation from the French colonial power and presence in the region.  What 
strengthens the relative success of this modern, pan-Arab outlook is the forward-looking image 
of the modern nation-state, with SA as its official language, which the Moroccan government 
seems to project, although supporting language policies that are contrary to this, as discussed 
above. 
Knowing that Morocco’s current official language is SA, student respondents were asked, 
‘The official language(s) in Morocco should be’ (Figure  6-31).  They overwhelmingly responded 
SA, while all other languages received less than 37% support.    Their attitudes toward 
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officialization, although consistent toward SA as the overwhelming choice, are divergent with 
regards to their second and third choices for the official language.  While the lower class prefers 
Berber and French, the middle class prefers French and MA, while the upper class prefers MA 
and French.  The presence of French in all three classes’ choices reflects the semi-official status 
that it occupies in Morocco.  As one respondent mentioned, “…aussi une autre remarque dans le 
Maroc, la langue officielle c'est l'arabe mais ca n’a rien à voir en pratique car la langue 
française c'est la langue quasi officielle,” “…I also noticed that in Morocco, the official 
language is Arabic, but it is not the case in practice, because French is the language that is quasi-
official” (Respondent D132).   
Although students’ attitudes toward the officialization of SA (Figure  6-31) are positive 
and indicate that they support the government’s official language policy , the institutionalization 
of SA as the official language does not position it in a privileged position, but rather, is utilized 
as a political tool to sustain a system of privileges, where the capital is allocated to French and 
English.  In fact, the responses of the upper class indicate that although they want the official 
languages to be SA and MA, they are engaged in the mastery of French and now English, in 
order to maintain their elite status, position of power and system of privileges.  The attitudes of 
the upper class toward the officialization of SA, and possibly MA, show an overt gesture of 
allegiance to local languages, while maintaining covert loyalty to French. 
6.6 Conclusion 
In this chapter, there are several striking results from respondents’ language use and 
attitudes in these domains.  Due to the diglossic relationship between SA and MA, SA does not 
enter the home domain, in spite of students’ attitudes toward the desire for its presence at home.  
However, such absence of an H code in this domain allows the increase and potential dominance 
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of French as an H code.  The presence of French in the home domain is changing its dynamics 
from what was previously, a diglossic situation, where the home fostered the use of MA and 
Berber, into a home that is dominated by the use of MA-French codeswitching and the increased 
presence of French.  There is an intergenerational difference in language use.  As an example, 
when comparing upper class, French-taught respondents’ language use with fathers and brothers, 
we see that French enters the home domain through MA-French codeswitching and once 
codeswitching is established, as in the case of fathers, the increased use of French with brothers 
decreases not only the use of MA, but also the use of MA-French codeswitching.  Similarly to 
the results from intergenerational comparisons, when comparing language use at home based on 
socioeconomic classes, respondents from the French-taught, upper class use more French and 
less MA, as compared to their lower class counterparts.  Therefore, French can no longer be 
considered as simply an H code, as its entrance into the home domain indicates that French has 
also acquired local capital as an L code serving in lower communicative functions, such as the 
home.   
MA is the dominant language used in the Moroccan street by all youth respondents, 
regardless of their socioeconomic status.  Additionally, when student respondents perform two 
functions related to the street domain, namely, joking and swearing, MA still dominates.  
However, the Moroccan street witnesses a competition between the use of Berber, MA-French 
codeswitching, and French, as well as the introduction of English among the upper class.  The 
street as an L domain, similarly to that of the home, is divided along socioeconomic class lines.  
All lower and middle class respondents use Berber, whereas, middle- and upper class 
respondents use French and MA-French codeswitching.   
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Education, an H domain, is characterized by language use patterns that fluctuate 
depending on the topic, interlocutor relationship, and setting.  While language practices inside 
classrooms are characterized by a predominant use of H codes of French and SA, as well as MA, 
language use outside the classroom is characterized primarily by MA, French, and MA-French 
codeswitching, and among friends of lower class respondents, Berber.  A pattern emerges when 
comparing respondents’ language use with teachers and friends in class and outside class.  When 
the interlocutor changes from teachers to friends, both inside and outside class, there is a 
decrease in H codes of French and SA, as well as an increase in the L code of MA.  Similar 
results emerge when comparing the same interlocutor (teachers or friends) and moving from the 
formal domain of inside the classroom to the semi-formal domain of outside the classroom, 
where again, H codes of French and SA decrease, and there is an increase of the L codes MA, 
and among friends, Berber.  Although there is little social distance between friends as 
interlocutors in the classroom, the upper class, more than the middle and lower classes, tend to 
use more French, which is consistent with characteristics of the upper class in terms of language 
use, as they report a higher use of French with friends and siblings at home, as compared to other 
groups.   
The valorization of French is shown among the upper class especially, who use more 
French and restrain the use of MA or MA-French codeswitching, with teachers both inside and 
outside the classroom, as compared to middle- and lower classes.  These patterns of language use 
in French-taught classrooms are indicative of how French, as a prestige code, is highly 
regimented in these classrooms.  This attitude toward the use of French in education is indicative 
of its role in the reproduction of power and social privileges tied to its use.   
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Respondents’ attitudes toward the language of education indicate a shift from Morocco’s 
French and SA bilingual education to French-SA-English trilingual education.  Berber is only 
present among the lower class.  Additionally, respondents from all socioeconomic classes are 
instrumentally motivated to learn the English language.  The dichotomy between private, French-
taught education and public, SA-taught education further reinforces the linguistic and 
socioeconomic divide between classes.  Therefore, language use and attitudes within the 
educational domain present a socially-divided and class-fragmented Morocco, where the ability 
to access modernity and socioeconomic mobility is regimented through the ‘perfect’ acquisition 
and use of the French language. 
The socioeconomic divide in the educational domain is maintained within the private 
sector of business, which is dominated by French and English.  However, attitudes of students 
from lower socioeconomic backgrounds are in favor of the presence of SA within this domain.  
Even within the government, SA-French-English trilingualism is evident in attitudes toward the 
language(s) necessary for obtaining a good government position.  This indicates that the 
reinstatement of SA in a post-colonial Morocco has not been able to compete with French as the 
ex-colonial language of governance.  Similarly to the business domain, the government, which 
employs many graduates from SA-taught education, is witnessing English as an additional code 
competing in this domain.    
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Chapter 7:  Conclusion 
7.1 Introduction 
This dissertation investigated language attitudes among Moroccan youth.  The main 
research question of this dissertation was: 
(1)  How do the discourse of modernity and covert and overt language attitudes affect 
linguistic stratification and language practices among Moroccan youth? 
Moroccan youth pursue various discourse strategies to index modernity, namely, they invoke and 
perform different social voices related to various social events and participants that motivate 
modernity as a discourse of power.  The analysis of discourse indicates that it is through the 
invocation of modernity as a discourse of power that shapes and is shaped by attitudes of 
Moroccan youth toward languages present in Morocco.  The analysis of covert attitudes that 
shape the presence of the H codes of SA and French, and the L code of MA, shows that these 
languages are not uniformly distributed along the poles of status and solidarity but rather, are 
competing for both.  The analysis of overt attitudes and language use shows that language 
stratification and linguistic practices are divided along socioeconomic class lines.  Although the 
presence of diglossia still maintains between the local codes of SA, MA and Berber, French, both 
by itself and through MA-French codeswitching, due to such diglossic nature, permeates into 
Lower functional domains of language use. 
This chapter will discuss the empirical, methodological, and theoretical contributions of 
this dissertation.  It will also discuss the limitations of this dissertation and topics for future 
research.  
 196 
 
7.2 Contributions of this Dissertation 
7.2.1 Empirical Contributions 
 
There are several empirical contributions of this dissertation.   
7.2.1.1 The Discourse of Modernity and its Role in Shaping Linguistic Practices  
As shown in Chapter 4, a focus group was analyzed using critical discourse analysis.  The 
research questions guiding this chapter were: 
(2) How does the discourse of modernity shape and is shaped by language attitudes and 
linguistic practices?   
(2a) How do Moroccan youth discursively index modernity?   
(2b) How do Moroccan youth use discourses of power to invoke different social 
voices and affect language attitudes? 
(2c) How do Moroccan youth view European expatriates living in Morocco? 
(2d) How do these European expatriates impact the linguistic practices of 
Moroccan youth? 
The empirical contributions of this chapter reside in the fact that it shows through the use of 
critical discourse analysis (CDA), how Moroccan youth discursively occupy different social 
positions to contest, negotiate, or rationalize the hegemonic discourse of modernity.  This chapter 
has shown how Moroccans’ language attitudes are intertextually constructed by focus group 
participants, who pursue different discourse strategies to index modernity.  This chapter showed 
how participants invoke the different social actors and events that disseminate modernity as a 
discourse of power, which shapes these youth’s attitudes toward their languages and their 
accommodating practices toward the European expatriates, the target models of modernity. 
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7.2.1.2 Covert Language Attitudes  
As shown in Chapter 5, a matched guise test showed covert attitudes toward SA, French, 
and MA.   The research questions that motivated this chapter are as follows:   
(3) What are the covert language attitudes towards Standard Arabic (SA), French, and 
Moroccan Arabic (MA) in Morocco? 
(3a)  Are these covert attitudes towards these languages neatly aligned along the 
dimensions of status and solidarity, as has been standardly assumed?  (Ennaji, 
2005; Bentahila, 1983) 
(3b)  How do covert and overt prestige inform our understanding of language 
attitudes among Moroccan youth? 
The standard assumption in Moroccan sociolinguistic literature (Bentahila, 1983; Marley, 
2004; Mouhssine, 1995) about the relationship that governs the use of SA, French, and MA is 
that the H codes, SA and French, would compete for status traits, while the L code, MA, would 
dominate solidarity traits.  However, the empirical results shown in this study do not match this 
standard assumption, but rather, MA competes for status traits and French and SA compete for 
solidarity traits.   
French, the ex-colonial, and newly locally appropriated code, does not only dominate the 
exclusive projection of status traits in Morocco when compared to MA and SA, but French is 
also competing with MA and SA for attributes of in-group solidarity as well.  SA, Morocco’s H 
code, has been standardly ascribed to the ascription of overt prestige, although receding in 
comparison to French.  However, SA is not only a status code but is also competing with MA 
and French for the ascription of solidarity.  The last empirical result that shows the complexity of 
the Moroccan linguistic landscape is the covert attitudes which are attributed to MA.  Although 
traditionally associated with in-group solidarity within Moroccan sociolinguistic literature 
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(Bentahila 1983; Errihani 2007; Gravel 1979; Hannaoui 1987), MA does not hold the exclusive 
appropriation of solidarity, but rather, is competing with French and SA for these attributes.  
Furthermore, MA has started competing with SA for status traits, which also shows that attitudes 
toward MA are changing in this diglossic situation among middle- and upper class students, as 
seen in chapter 6.   
7.2.1.3 Diglossia, Overt Language Attitudes and Use  
As shown in Chapter 6, a questionnaire was administered, which investigated overt 
language attitudes and linguistic practices among four domains: home, street, education, as well 
as business and government.  The research questions that motivated this chapter are as follows:   
(4) What are the overt language attitudes among Moroccan youth? 
(4a)  What are the linguistic practices of student respondents? 
(4b)  Are overt language attitudes and language use uniform among members of 
all socioeconomic classes?   
(4c)  How do diglossia and multilingualism affect linguistic practices and 
language attitudes of student respondents? 
Overt language attitudes and linguistic practices were analyzed on the basis of 
socioeconomic status and linguistic practices with family in the home domain were also analyzed 
intergenerationally.  The intergenerational analysis of language use in Morocco, the first among 
the Arab world, questions the theoretical assumptions that L codes still maintain exclusive 
appropriacy in L domains.  Among middle- and upper class student respondents, the presence of 
French is seen to leak into Lower functional domains of home and street, and well as the fact that 
it has recently begun to negotiate its position in the home domain, alongside MA-French 
codeswitching.  The results indicate an intergenerational change in language use, in that 
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respondents’ language use indicate a shift away from the diglossic situation of MA and Berber, 
toward an increasing presence of MA-French codeswitching and with siblings and friends, an 
increased presence of French as well.  Results from overall lower class respondents differ 
substantially from the middle- and upper classes, in that MA and Berber still constitute the 
languages of the home.   
The results in this dissertation have shown how previous studies about Morocco did not 
capture the empirical realities.  Within the educational domain, overt language attitudes are 
shifting from a bilingual French-SA education and in favor of a French-SA-English trilingual 
education.  Furthermore, the language attitudinal landscape of Morocco witnesses a division 
along socioeconomic group lines, where the introduction of foreign languages are regimented in 
the educational domain through French, and recently English, and maintained by the business 
domain, dominated by French and English.   
Although all respondents’ language attitudes were in favor of introducing SA in the 
home, education, business, and government domains, the diglossic relationship between SA and 
MA still holds in the home and street.  Although SA is promoted as the official language and as 
the language of education within language policies, such a promotion does not translate into 
symbolic capital, as French and English are the codes which articulate the projection of 
modernity and, in the case of French, is associated with the ascription of overt prestige.   
7.2.2 Methodological Contributions 
 This dissertation contributed several methodological contributions, by combining three 
methods to investigate language attitudes and use among Moroccan youth, namely, discursive 
methods using critical discourse analysis, a matched guise test that tested covert language 
attitudes toward SA, French, and MA, and a language attitudes questionnaire, which tested overt 
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language attitudes and language use.  The methodological contribution of this dissertation is the 
combination of the three tools as a means to provide a robust understanding of the language 
attitudinal landscape and the relationship that hold between the codes in Morocco. 
7.2.2.1 The Discourse of Modernity and its Role in Shaping Linguistic Practices  
As shown in Chapter 4, a focus group was analyzed using critical discourse analysis 
(CDA).  The use of focus groups is new to sociolinguistic literature within Morocco.  In addition, 
CDA as a means of analyzing discourse is new to sociolinguistic literature within Morocco.   
7.2.2.2 Covert Language Attitudes  
Regarding the matched guise test (MGT) discussed in chapter 5, covert attitudes toward 
the use of SA had never before been tested in an MGT in Morocco and neither had covert 
attitudes toward the use of SA, French, and MA been tested in before within an MGT.   
The MGT analyzes H codes of SA and French along the ascription of status and 
solidarity traits to measure whether these languages are competing for solidarity traits, in 
addition to status traits.  Although SA is not used within L domains, measuring these traits aid 
our understanding of how languages, although they may be regarded as H codes within 
sociolinguistic literature, are actively competing for and negotiating covert prestige, as well.   
7.2.2.3 Diglossia, Overt Language Attitudes and Use  
There are several methodological contributions regarding both the construction and 
analysis of the language attitudes questionnaire, as shown in chapter 6.  Regarding the 
construction of the questionnaire, there has never been an overt language attitudes or language 
use survey that tested the codeswitching options of:  MA-SA, MA-Berber, Berber-French, 
Berber-SA, or SA-French.  Furthermore, the combination of both language use and overt 
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attitudes is new Moroccan sociolinguistics.  Within Morocco, the majority of the questions had 
never before been surveyed.   
Regarding the analysis of the questionnaire, an intergenerational study of language use 
among the home domain is new to Moroccan research.  Furthermore, this was the first analysis 
of overt language attitudes based on socioeconomic status conducted among Moroccan 
participants.   
7.2.3 Theoretical Contributions 
There are three theoretical contributions of this dissertation within sociolinguistic 
research.  The first theoretical contribution is the combination of the three methodological tools 
used in this dissertation in order to contribute to the understanding of language attitudes and use 
among Moroccan youth.  This dissertation combined discursive methods using critical discourse 
analysis, a matched guise test that tested covert language attitudes toward SA, French, and MA, 
and a language attitudes questionnaire, which tested overt language attitudes and linguistic 
practices.  The combination of the three methods provided an in-depth understanding and a 
detailed analysis of the attitudinal motivations shaping the existence of languages within the 
Moroccan multilingual landscape.  This dissertation showed that different methods of data 
analysis produce different results.  In order to validate a theory, more than one method of data 
collection must be used.  Furthermore, one must employ more than one method of data analysis 
before making any theoretical claims. 
Within Arabic sociolinguistics, the standard assumption of L codes (MA and Berber) are 
the languages of the L domains (home, street), that there is functional complementarity that 
governs the use of SA, MA, and Berber.  A second assumption in sociolinguistic literature is that 
French, as an H code, should only serve in H domains.  The novelty to sociolinguistic research is 
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that L codes do not hold exclusive appropriation to L domains.  This dissertation shows that 
despite the diglossic relationship that maintains the presence of MA and Berber in the L 
domains, which prevents the H code of SA from entering these L domains, such a relationship 
does not hold true for French.  In spite of diglossia, French is entering the L domains of home 
and street.  Although this diglossic relationship with SA, MA, and Berber is maintained within 
the L domains of home and street, there is a functional overlap of French which has started to 
negotiate its presence within these domains.  This dissertation shows that there is an 
intergenerational shift in patterns of language use, in favor of the introduction of French and 
away from the presence of MA and Berber, while SA, in spite of positive attitudes toward its 
presence, still maintains the diglossic relationship with MA and Berber.   
Theoretically, if French continues to enter into the L domain of home, it will threaten the 
L languages of MA and Berber and their attrition will occur.  This dissertation showed that as 
French enters the home domain through codeswitching with MA, it first decreases the use of MA 
and Berber and secondly, once MA-French codeswitching is established in this L domain, 
French increases and MA-French codeswitching decreases.  This is concerning, given that the 
home domain plays a pivotal role in the maintenance and the preservation of displaced languages 
that face withdrawal from other domains (Fishman 2000).  Furthermore, when a language is 
forced to relinquish or retreat from a particular domain of use, it becomes challenging, if not 
impossible, for that language to regain its presence in that domain (Edwards 1994).  Thus, the 
entrance of French into the home domain constitutes a direct threat to the local, L codes of MA 
and Berber.   
The third theoretical contribution of this dissertation within sociolinguistic research is in 
testing covert attitudes within an MGT between SA and French, two H codes, and the L code of 
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MA.  This dissertation has challenged the theoretical assumption that allocates H codes to the 
projection of overt prestige, while attributing L codes solely to solidarity.  The theoretical 
novelty in the current study is that it first tested two traditionally H codes within a pilot study, 
and in the main study, added an L code to further test the relationship between the L code and the 
H codes in terms of status and solidarity.  The H codes, French and SA, were first tested along 
the poles of status and solidarity to investigate whether these codes only compete for overt 
prestige, or if they also actively contest covert prestige, as well.  The main study of the MGT 
added an L code, MA, to further investigate assumptions about H codes (status) and L codes 
(solidarity) often described in the co-presence of these languages within Moroccan 
sociolinguistic literature.   
7.3 Limitations of this Dissertation  
The limitations of this dissertation include those resulting from the data and those 
resulting from the analysis.   This study evaluates language attitudes and use of Moroccan 
students.  This dissertation investigates focus group data, analyzed using critical discourse 
analysis.  The second field that is evaluated is covert language attitudes toward Standard Arabic, 
French, and Moroccan Arabic, which is analyzed quantitatively.  The matched guise test is 
limited to middle- and upper class respondents who study in the English language center.  The 
third field investigates overt language attitudes and use toward the codes available in Morocco.  
The questionnaire respondents are limited to students in universities within Marrakech and 
Agadir.  This study does not include Moroccans who are not in higher education, nor does it 
include Moroccan youth who study in institutions outside of Morocco. 
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7.4 Topics for Future Research 
Students’ language attitudes are important in projecting a future linguistic portrait of 
Morocco and there are several opportunities for future research.  First, the scope can be 
expanded to include other cities in Morocco.  As for the matched guise test, the research can be 
expanded to include other languages, such as Berber, English or Spanish, as well students 
outside the range of middle- and upper classes.  Lastly, the language attitudes questionnaire can 
be extended to test populations outside the current scope of university students.   
7.5 Summary 
This dissertation offers empirical, methodological, and theoretical contributions to the 
study of language attitudes and use among Moroccan youth.  However, future research can 
further our understanding of attitudes and linguistic practices within Morocco. 
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Appendix A:  Focus Group Personal Information Sheet 
 
I) Age:____________years old                                                pseudonym: _________________ 
 
II) Gender (please circle one):  Male        Female 
 
III) I have lived in Marrakech for ____________years 
 
IV) Language you speak at home:   
 
V)  1) S. A.   2) Fr.   3) M. A.    4) M. A. with Fr.  5) Ber.    6) Ber. with MA.   7) Eng.       
      8) Other ___________ 
 
VI) Your current educational level: ______________ 
 
VII) Schools you have attended or still attending: 
Primary school______________________ 
Junior high:____________________ 
High school:_____________________ 
University or institute ________________________ 
 
VII) Do you work:  Yes   No          Type of work: ____________________ 
 
VIII) What kind of job do you want to have in the future: ___________________ 
 
IX) Your father/mother or guardian’s occupation: ______________________________ 
 
X)  The language your father or male guardian speaks at home is: 
1) S. A.   2) Fr.   3) M. A.    4) M. A. with Fr.  5) Ber.    6) Ber. with MA.   7) Eng.           
8) Other ___________ 
 
XI) The language your mother or female guardian speaks at home is: 
1) S. A.   2) Fr.   3) M. A.    4) M. A. with Fr.  5) Ber.    6) Ber. with MA.   7) Eng.           
8) Other ___________ 
 
XII) Compared with the other students in your class or colleagues at work, how well do you    speak the 
following languages (please underline one): 
Standard Arabic:    Not at all A little  Fairly well Very well Fluent 
French:   Not at all A little  Fairly well Very well Fluent 
Moroccan Arabic:  Not at all A little  Fairly well Very well Fluent 
Berber:   Not at all A little  Fairly well Very well Fluent 
 
XIII) Compared with the other students in your class or colleagues at work, how well do you 
Understand the following languages (please underline one): 
Standard Arabic:    Not at all A little  Fairly well Very well Fluent 
French:     Not at all A little  Fairly well Very well Fluent 
Moroccan Arabic:  Not at all A little  Fairly well Very well Fluent 
Berber:   Not at all A little      Fairly well  Very well Fluent 
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Appendix B1:  Matched Guise Test Personal Information Sheet 
 
I) Age:____________years old                                                pseudonym: _________________ 
 
II) Gender (please circle one):  Male        Female 
 
III) I have lived in Marrakech for ____________years 
 
IV) Language you speak at home:   
 
V)  1) S. A.   2) Fr.   3) M. A.    4) M. A. with Fr.  5) Ber.    6) Ber. with MA.   7) Eng.       
      8) Other ___________ 
 
VI) Your current educational level: ______________ 
 
VII) Schools you have attended or still attending: 
Primary school______________________ 
Junior high:____________________ 
High school:_____________________ 
University or institute ________________________ 
 
VII) Do you work:  Yes   No          Type of work: ____________________ 
 
VIII) What kind of job do you want to have in the future: ___________________ 
 
IX) Your father/mother or guardian’s occupation: ______________________________ 
 
X)  The language your father or male guardian speaks at home is: 
1) S. A.   2) Fr.   3) M. A.    4) M. A. with Fr.  5) Ber.    6) Ber. with MA.   7) Eng.           
8) Other ___________ 
 
XI) The language your mother or female guardian speaks at home is: 
1) S. A.   2) Fr.   3) M. A.    4) M. A. with Fr.  5) Ber.    6) Ber. with MA.   7) Eng.           
8) Other ___________ 
 
XII) Compared with the other students in your class or colleagues at work, how well do you  speak the 
following languages (please underline one): 
Standard Arabic:    Not at all A little  Fairly well Very well Fluent 
French:   Not at all A little  Fairly well Very well Fluent 
Moroccan Arabic:  Not at all A little  Fairly well Very well Fluent 
Berber:   Not at all A little  Fairly well Very well Fluent 
 
XIII) Compared with the other students in your class or colleagues at work, how well do you 
Understand the following languages (please underline one): 
Standard Arabic:    Not at all A little  Fairly well Very well Fluent 
French:     Not at all A little  Fairly well Very well Fluent 
Moroccan Arabic:  Not at all A little  Fairly well Very well Fluent 
Berber:   Not at all A little      Fairly well  Very well Fluent
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Appendix B2:  Matched Guise Test Text Transcription 
 
 
Soccer Text for Matched Guise Test 2007 
 
 
English translation 
 
Once upon a time: Morocco and the World Cup 
 
While the national selection is going through the last stages of the 2006 World Cup playoffs, it is 
worth remembering the first participation in this international sporting event.  In 1961, during the 
time of the preliminary playoffs to qualify for the World Cup in Chili, the Moroccan team, led by 
the legendary and unforgettable, late Ahmed Antifit, played a game against Ghana.  Afterwards, 
the Moroccan team played a tiebreaker game against Spain.  Morocco called for, Kader Firoud, 
French-Algerian coach, was called alongside with other prominent players like: Bettache and 
Akesbi from Nimes and Belmahjoub and Tibari from Racing Paris.  With this match, Morocco 
had engraved its name among the elite soccer teams and Africa was about to discover world 
soccer. 
 
 
 
Moroccan Arabic version 
 
راھنلا دحاو  ناك :ملاعلا ساك و برغملا  
 
 يف ملاعلا ساك لايد تايئاصقلاات رخللا بعليات برغملا لايد بختنملا يللا تقولف2006 . كراش ةرم لولا وعجرن انصخ
ملاعلا ساكف برغملا . ماعف1961 يليشلاف ملاعلا ساك عات ىلوللا تايئاصق لاا لايد اتيقولف .رديات ناك يللا برغملا بعل كيد وب
 ولصا ينارب بردم ىلع تقولا كادف وطيع و جاربل لايد شتام اينابس عم برغملا بعل دعب نم وا اناغ عم يفيتنلا دمحا عاسلا
 نم يبصقا وا شاطب لاحب رابك اباعل ىلع وطيع و  دوريف رداق وتيمس وا ةيسنرف ةيسنج ودنع و ريازجلا نم"مين " وا
 نم يرابيتلا وا بوجحملا" نيسارrisPa ."رابكل يقارفلا عم وطصلاب برغملا راد شتاملا كادف  ايقيرفا تادب ةعاسلا كيد و
ةيملاعلا ةركلا فشاتكتت  .  
 
 
 
Soccer Text for Matched Guise Test 2005 and 2007 
 
 
French version 
 
Il était une fois : Le Maroc et le Mondial 
 
Au moment où la sélection entame les dernières étapes des éliminatoires du Mondial pour 
l'édition 2006, il est intéressant de revenir à la toute première participation à cette épreuve 
sportive internationale.  En 1961, et pour prendre part a la coupe du monde au Chile, l’équipe 
Marocaine, sous la conduite du légendaire et inoubliable feu Ahmed Antifit, trouvait sur son 
  822
 
  .niacoram llabtoof ud sruetama sel tnaved ,siof xued rap ,reilp tialla iuq ,anahG el nimehc
 ceva egarrab hctam ua tiord tnannod ne eitrap al snad egagne’s niacoraM ezno el ,etiusnE
 sua te duoriF redaK neirégla-ocnarf el ,regnarté rueniartne nu a leppa tuf coraM aL  .engapsE’l
 ec cevA  .siraP gnicaR ed irabiT te buojhamleB ,semîN ed ibsekA te ehcatteB : srueuoj sdnarg
 el rirvuocéd tialla euqirfA’l te sdnarg sed ruoc al snad eértne nos eriaf ed tianev coraM el hctam
   .laidnom llabtoof
 
 
 
 noisrev cibarA dradnatS
 
  المغرب وكأس العالم: ات يومذكان 
 
، يجدر بنا أن نعود لأول 6002في الوقت الذي تخوض فيه النخبة الوطنية آخر المراحل الإقصائية لكأس العالم في دورة 
، وقت الإقصائيات الأولى للمشاركة في كأس العالم في 1691في سنة .  مشاركة مغربية في ھذه التظاھرة الكروية العالمية
بعد ذلك لعب الفريق .  ي، خاض الفريق المغربي، تحت قيادة الأسطورة المرحوم أحمد أنتيفين، لقاء أمام منتخب غاناالشيل
المغربي مبارة السد ضد المنتخب الإسباني حيث تمت المناداة على مدرب أجنبي وھو الفرنسي ذو الأصل الجائري قادر فيرود، 
بھذه المبارة سجل ".  راسينغ باريس"، والمحجوب والتيباري من "نيم"ؤأقصبي من كما تم استدعاء لاعبين كبار امثال بطاش 
  .وكانت افريقيا على وشك اكتشاف كرة القدم العالمية.  المغرب اسمه في ملعب الأقوياء
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Appendix B3:  2005 Matched Guise Test Evaluation Sheet 
 
Thank you very much for answering these questions: I appreciate your cooperation. 
The privacy of your information is guaranteed and will kept confidential and not available to the public 
for any purpose.  This study is part of a Ph. D. dissertation in Linguistics, and the success of this study 
depends on you honest answers. 
 
Evaluation Instructions: First, please listen carefully to each speaker, then indicate whether you agree or 
disagree by circling the one of the numbers bellow. Please remember, there are no Right or Wrong 
answers.   
 
Speaker ________   strongly 
agree 
agree neutral disagree strongly 
disagree 
1. sounds to me intelligent 1 2 3 4 5 
2. sounds to me  religious 1 2 3 4 5 
3. sounds to me  rich 1 2 3 4 5 
4. sounds to me  modern 1 2 3 4 5 
5. sounds to me  modest 1 2 3 4 5 
6. sounds to me  confident 1 2 3 4 5 
7. sounds to me  honest 1 2 3 4 5 
8. sounds to me  educated 1 2 3 4 5 
9. sounds to me  sociable 1 2 3 4 5 
10. sounds to me  open-minded 1 2 3 4 5 
11. sounds  from a good family 1 2 3 4 5 
12. sounds to me  emotional 1 2 3 4 5 
13. sounds to me  patriotic 1 2 3 4 5 
14. sounds to me  ambitious 1 2 3 4 5 
15. sounds to me  important 1 2 3 4 5 
16. I would like to hire him/ her 1 2 3 4 5 
17. I can take this person as a friend 1 2 3 4 5 
18. I like his or her way of speaking 1 2 3 4 5 
19. I want this person to be my boss 1 2 3 4 5 
20. I want to work with this person 1 2 3 4 5 
 
 230 
 
Appendix B4:  2007 Matched Guise Test Evaluation Sheet 
 
Thank you very much for answering these questions: I appreciate your cooperation. 
The privacy of your information is guaranteed and will kept confidential and not available to the public 
for any purpose.  This study is part of a Ph. D. dissertation in Linguistics, and the success of this study 
depends on you honest answers. 
 
Evaluation Instructions: First, please listen carefully to each speaker, then indicate whether you agree or 
disagree by circling the one of the numbers bellow. Please remember, there are no Right or Wrong 
answers.   
 
Speaker ________   strongly 
agree 
agree neutral disagree strongly 
disagree 
1. sounds to me intelligent 1 2 3 4 5 
2. sounds to me  religious 1 2 3 4 5 
3. sounds to me  rich 1 2 3 4 5 
4. sounds to me  modern 1 2 3 4 5 
5. sounds to me  modest 1 2 3 4 5 
6. this person owns a car 1 2 3 4 5 
7. sounds to me  confident 1 2 3 4 5 
8. sounds to me  honest 1 2 3 4 5 
9. sounds to me  educated 1 2 3 4 5 
10. sounds to me  sociable 1 2 3 4 5 
11. sounds to me  open-minded 1 2 3 4 5 
12. sounds  from a good family 1 2 3 4 5 
13. sounds to me  emotional 1 2 3 4 5 
14. sounds to me  patriotic 1 2 3 4 5 
15. sounds to me  ambitious 1 2 3 4 5 
16. sounds to me  important 1 2 3 4 5 
17. I would like to hire him/ her 1 2 3 4 5 
18. I can take this person as a friend 1 2 3 4 5 
19. I like his or her way of speaking 1 2 3 4 5 
20. I want this person to be my boss 1 2 3 4 5 
21. I want to work with this person 1 2 3 4 5 
22. sounds to me that he/she smokes 1 2 3 4 5 
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Appendix C1:  Language Attitudes Questionnaire:  English 
Translation 
 
The following questionnaire is a part of a study for obtaining a Ph.D. degree in linguistics.  The goal 
of this questionnaire is to help me understand how people in Morocco use different languages in 
their daily and professional lives.  There are no right or wrong answers to any of these 
questions.  Please answer the following questions to the best of your ability. The success of this 
research is contingent upon your serious and honest answers.  Thank you for taking the time in 
answering these questions.   
The privacy of your information is guaranteed and will be kept confidential and not available to the 
public or to any governmental agencies or officials, for any purpose.  No information identifying you 
will appear anywhere on this form. 
Name of person responsible for this research: Brahim Chakrani 
1. Age: ______________ 2. Gender: _____________________ 
3. City of residence: _________________________  4. I’ve lived here for ________ years 
5. Previous residence: City:  ____________________________ for ______ years     
   City:  ____________________________ for ______ years    
6. Current educational level:  1
st
 cycle 2
nd
 cycle Other:  ____________________ 
     Your major: ___________________________ in language _______________________ 
7. Profession of father or guardian (Specify):  __________________________________________  
    Profession of mother or guardian (Specify): __________________________________________ 
8. In which area do you want to work in the future?  
Education  Computers  Medicine  Science  
Law   Politics   Tourism  Religion 
Other (Specify): _________________________________________________________  
Please state the language(s) your father/mother use at home.  Fill in the blank using the 
numbers in the chart below, depending on usage. 
5 4 3 2 1 
Always 
(100%) 
Mostly 
(75%) 
Frequently 
(50%) 
Occasionally 
(25%) 
Never 
(0%) 
      
 
 
 
  
Mixed Languages (and = mixed 
with) 
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re
n
c
h
 
Other 
Language 
(Specify) 
  
1. Father / Guardian (home)         
 
      
  
  
 
2. Mother / Guardian (home)         
 
      
  
  
 
 232 
 
Please state the language(s) you use at home, in the neighborhood, or at school with the 
following individuals.  Fill in the blank using the numbers in the chart below, depending on 
usage. 
 
5 4 3 2 1 
Always 
(100%) 
Mostly 
(75%) 
Frequently 
(50%) 
Occasionally 
(25%) 
Never 
(0%) 
     
 
 
 
  Langues Mixtes  
M
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n
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b
ic
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b
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Other 
Language 
(Specify) 
  
At Home 
1. Father / Guardian         
 
      
  
  
 
2. Mother / Guardian         
 
      
  
  
 
3. Brother          
 
      
  
  
 
4. Sister         
 
      
  
  
 
5. Grandfather         
 
      
  
  
 
6. Grandmother         
 
      
  
  
 
7. Friends      
 
   
  
 
 
8. Neighbors     
 
   
  
 
 
In the Neighborhood 
9. With Friends     
 
   
  
 
 
10. With Neighbors     
 
   
  
 
 
11. With Shopkeepers     
 
   
  
 
 
At School 
12. Friends in class     
 
   
  
 
 
13. Friends outside class     
 
   
  
 
 
14. Teachers in your major in 
class      
 
   
  
 
 
15. Teachers in your major 
outside class     
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Please answer the following questions.  
1. I watch television approximately ______ hours per week. 
2. I listen to music approximately ______ hours per week. 
3. The radio station(s) I listen to most is/are:   
____________________________________________________________________________ 
4. The television channel(s) that I watch most is/are: 
____________________________________________________________________________ 
5. The website(s) I visit most is/are about:  
News  Politics  Sports  Religion Email    
Other websites (specify) _______________________________________________ 
Please check one (or more) boxes in the following questions. 
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Other 
Language 
(Specify) 
  
1. Most of the television programs 
that I watch are in 
            
2. When I am around my friends, I 
prefer not to speak 
            
3. People who want to appear 
open-minded should speak 
            
4. To be Moroccan, it’s important to 
use 
            
5. The majority of the music I listen 
to is in 
            
6. The best language(s) for 
teaching science and technology 
is/are  
            
7. I like to listen to sports 
commentary in 
            
8. I discuss sports with my friends 
in 
            
9. To obtain a good government 
job, I should master 
            
10. To obtain a good private job, I 
should master 
            
11. Religion should be discussed in             
12. The language(s) of business 
should be 
            
13. The language(s) rich in 
expression is/are 
            
14. The language(s) that best 
describe(s) the Moroccan culture 
is/are 
            
15. If you had the chance to teach 
your children only one language, 
it would be 
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   Mixed Languages  
M
o
ro
c
c
a
n
 A
ra
b
ic
 
B
e
rb
e
r 
S
ta
n
d
a
rd
 A
ra
b
ic
 
F
re
n
c
h
 
E
n
g
lis
h
 
M
o
ro
c
c
a
n
 A
ra
b
ic
 
a
n
d
 F
re
n
c
h
 
S
ta
n
d
a
rd
 A
ra
b
ic
 
a
n
d
 F
re
n
c
h
 
M
o
ro
c
c
a
n
 A
ra
b
ic
 
a
n
d
 B
e
rb
e
r 
B
e
rb
e
r 
a
n
d
 
F
re
n
c
h
  
B
e
rb
e
r 
a
n
d
 
S
ta
n
d
a
rd
 A
ra
b
ic
 
S
ta
n
d
a
rd
 A
ra
b
ic
 
a
n
d
 F
re
n
c
h
 
Other 
Language 
(Specify) 
  
16. Language of education from 
elementary school through 
university should be in             
17. The majority of the movies I 
watch are in 
            
18. The most beautiful language(s) 
is/are 
            
19. The langauge(s) that impact the 
listener most is/are 
            
20. I write e-mails to my friends in             
21. Most of the websites that I visit 
are in 
            
 
M
o
ro
c
c
a
n
 A
ra
b
ic
 
B
e
rb
e
r 
S
ta
n
d
a
rd
 A
ra
b
ic
 
F
re
n
c
h
 
E
n
g
lis
h
 
M
o
ro
c
c
a
n
 A
ra
b
ic
 
a
n
d
 F
re
n
c
h
 
S
ta
n
d
a
rd
 A
ra
b
ic
 
a
n
d
 F
re
n
c
h
 
M
o
ro
c
c
a
n
 A
ra
b
ic
 
a
n
d
 B
e
rb
e
r 
B
e
rb
e
r 
a
n
d
 
F
re
n
c
h
  
B
e
rb
e
r 
a
n
d
 
S
ta
n
d
a
rd
 A
ra
b
ic
 
S
ta
n
d
a
rd
 A
ra
b
ic
 
a
n
d
 F
re
n
c
h
 
Other 
Language 
(Specify) 
  
22. When I speak to my family by  
phone I use 
            
23. I prefer reading newspapers in             
24. The books I read are in             
25. Most of the TV channels that I 
watch are in 
            
26. In order to be religious, I should 
master 
            
27. When I text message my friends, 
I use 
            
28. In their daily lives, Moroccans 
should use 
            
29. People who want to appear 
modern should speak 
            
30. The most practical language(s) 
is/are: 
            
31. If I had been given the chance to 
learn only one language in my 
life, I would have chosen 
            
32. The dominant street langauge(s) 
is/are 
            
33. The langauge(s) I prefer is/are             
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   Mixed Languages  
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Other 
Language 
(Specify) 
  
34. I am willing to spend extra time 
and more money to learn             
35. When at work, government 
employees use                
36. When at work, government 
employees should use                
37. Teaching morals and religious 
values should be in             
38. When I joke, I use             
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Other 
Language 
(Specify) 
  
39. The language(s) that is/are least 
beneficial to Morocco is/are 
            
40. The language(s) Moroccan elite 
use in their daily communication 
is/are 
            
41. When I swear I use             
42. The foreign language(s) 
Moroccans should learn is/are 
            
43. When at home, Moroccans 
should use 
            
44. The language(s) that we should 
maintain is/are 
            
45. The language(s) that I need 
most for my professional life 
is/are 
            
46. When I’m speaking to medical 
doctors, I use 
            
47. The people who want to appear 
educated should speak 
            
48. The official langauge(s) in 
Morocco should be 
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Compared with your classmates, how would you rate your proficiency in the following 
languages?   
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 5 4 3 2 1 5 4 3 2 1 
1. Moroccan Arabic           
2. Berber           
3. Standard Arabic           
4. French           
5. English           
6. Other language 
______________ 
          
 
 
Compared with your classmates, how well do you mix the following languages? 
 
 
Fluent 
Very 
Well 
Good A Little Not at All 
 5 4 3 2 1 
1. Moroccan Arabic and French      
2. Moroccan Arabic and Standard Arabic      
3. Moroccan Arabic and Berber      
4. Berber and French      
5. Berber and Standard Arabic      
6. Standard Arabic and French      
7. Other languages ___________________      
 
 
How well do you agree or disagree with the following statements? 
 
  5 
Strongly 
Agree 
4 
Agree 
3 
Neutral  
2 
Disagree 
1 
Strongly 
Disagree 
1 Moroccans should learn two languages: 
Standard Arabic and French 
     
2 Standard Arabic is the only language 
that can maintain our religious values 
     
3 English will play a large role in the 
development of the Moroccan economy  
     
4 All Moroccans should learn Berber 
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Comments:  Are there any additional comments you want to add with regards to the use of 
these languages in Morocco or the current linguistic situation in Morocco? 
________________________________________________________________________________  
________________________________________________________________________________  
________________________________________________________________________________  
________________________________________________________________________________  
________________________________________________________________________________  
________________________________________________________________________________  
________________________________________________________________________________  
________________________________________________________________________________  
________________________________________________________________________________  
________________________________________________________________________________  
________________________________________________________________________________  
________________________________________________________________________________  
  832
 
 dradnatS  :eriannoitseuQ sedutittA egaugnaL  :2C xidneppA
 noisreV cibarA
 
ﻬﻢ ﻛﻴﻔﻴﺔ ﻫﺪف اﻻﺳﺘﻤﺎرة اﳌﺴﺎﻋﺪة ﻋﻠﻰ ﻓ. ﺎتﺪﻛﺘﻮراﻩ ﰲ اﻟﻠﺴﺎﻧﻴاﻟﰲ إﻃﺎر اﻟﺘﺤﻀﲑ ﻟﺮﺳﺎﻟﺔ  ﺗﺪﺧﻞ ﻫﺬﻩ اﻻﺳﺘﻤﺎرة
ﺎﳌﺮﺟﻮ اﻹﺟﺎﺑﺔ ﻓ, ﺧﺎﻃﺌﺔ ﳍﺬﻩ اﻷﺳﺌﻠﺔﻟﻴﺲ ﻫﻨﺎك أﺟﻮﺑﺔ ﺻﺤﻴﺤﺔ أو . ﰲ ﺣﻴﺎﻢ اﻟﻴﻮﻣﻴﺔ واﻟﻌﻤﻠﻴﺔ ﻟﻠﻐﺎتل اﳌﻐﺎرﺑﺔ ﺎاﺳﺘﻌﻤ
  .أﺣﺴﻦ وﺟﻪﻋﻠﻰ ﻋﻨﻬﺎ 
ﺷﻜﺮا ﻋﻠﻰ ﻣﻨﺤﻲ ﺑﻌﻀﺎ ﻣﻦ وﻗﺘﻜﻢ ﻟﻺﺟﺎﺑﺔ ﻋﻠﻰ ﻫﺬﻩ   .ن ﳒﺎح ﻫﺬا اﻟﺒﺤﺚ ﻣﺘﻮﻗﻒ ﻋﻠﻰ ﺟﺪﻳﺔ وﻧﺰاﻫﺔ أﺟﻮﺑﺘﻬﻢإ
ﻌﻤﻮم أو ﻷي ﺟﻬﺔ ﻦ ﺗﻜﻮن ﻣﺘﺎﺣﺔ ﻟﻠﻣﻀﻤﻮﻧﺔ وﺳﺘﺒﻘﻰ ﻃﻲ اﻟﻜﺘﻤﺎن وﻟإن ﺳﺮﻳﺔ اﳌﻌﻠﻮﻣﺎت اﻟﱵ ﺗﺪﻟﻮن ﺎ  .اﻷﺳﺌﻠﺔ
  .ﻫﻮﻳﺔ اﳌﺸﺎركﻫﺬﻩ اﻻﺳﺘﻤﺎرة ﻻ ﲢﺘﻮي ﻋﻠﻰ أﻳﺔ ﻣﻌﻠﻮﻣﺎت ﺗﺜﺒﺖ ﻛﻤﺎ ان     .ي ﺳﺒﺐ ﻣﻦ اﻷﺳﺒﺎبﻷرﲰﻴﺔ 
 اسم الباحث: ابراھيم الشقراني
 
  _________ ___________ اﳉﻨﺲ .2 __      ___________________اﻟﺴﻦ  .1
  _____________________ﻣﻜﺎن اﻹﻗﺎﻣﺔ  .3
  ﺳﻨﻮات  / ﺳﻨﺔ  ____________________ ﻣﻨﺬ ﻫﻨﺎ أﻋﻴﺶ  .4
  ﺳﻨﻮات / ﺳﻨﺔ_______ﳌﺪة _____    ___________ﻣﺪﻳﻨﺔ  :  ﻋﺸﺖ اﻳﻀﺎ ﰲ اﳌﻨﻄﻖ اﻟﺘﺎﻟﻴﺔ .5
    ﺳﻨﻮات/ ﺳﻨﺔ_______ﳌﺪة _____    ___________ﻣﺪﻳﻨﺔ                                    
  _________________ : ﺣﺪد ﺎﱐ    ﻣﺴﺘﻮﻳﺎت أﺧﺮىاﻟﺴﻠﻚ اﻷول    اﻟﺴﻠﻚ اﻟﺜ:  اﳌﺴﺘﻮى اﻟﺘﻌﻠﻴﻤﻲ .6
         _________________ﺑﺎﻟﻠﻐﺔ ____________________: اﻟﺸﻌﺒﺔ .7
ﻣﻬﻨﺔ  ________________: (ي/ﺣﺪد)اﻟﻮﱄ/ﻣﻬﻨﺔ اﻟﻮاﻟﺪ      
  __________________:اﻟﻮﻟﻴﺔ/اﻟﻮاﻟﺪة
  :ﻳﻦ اﻟﻌﻤﻞ ﻣﺴﺘﻘﺒﻼ/ﰲ أي ﳎﺎل ﻣﻦ اﺎﻻت اﻟﺘﺎﻟﻴﺔ ﺗﻮد.  8
  اﻟﺴﻴﺎﺣﺔ     اﻟﺴﻴﺎﺳﺔ           اﻟﻘﺎﻧﻮن        اﻟﻌﻠﻮم     اﻟﱰﺑﻴﺔ        اﻹﻋﻼﻣﻴﺎت        اﻟﻄﺐ             
  ________________________(: ي/ﺣﺪد) ﳎﺎﻻت أﺧﺮى  اﻟﺪﻳﻦ               
 
اﳌﺮﺟﻮ ذﻛﺮ اﻟﻠﻐﺎت اﻟﱵ  ﻳﺴﺘﻌﻤﻠﻬﺎ اﻻب و اﻻم او اﻟﻮﱄ و اﻟﻮﻟﻴﺔ ﰲ اﳌﻨﺰل , اﻣﻸ/ﺋﻲ اﻟﻌﻠﺒﺔ/اﻟﻌﻠﺐ اﳌﻨﺎﺳﺒﺔ ﺑﺎﺳﺘﻌﻤﺎل 
  :اﻷرﻗﺎم ﰲ اﳉﺪول أﺳﻔﻠﻪ ﺣﺴﺐ ﺗﺮدد اﻻﺳﺘﻌﻤﺎل
 5 4 3 2 1 
  أﺑﺪا
 )%0(
  أﺣﻴﺎﻧﺎ
 )%52(
 ﺗﻜﺮارا
 )%05(
 ﻏﺎﻟﺒﺎ
 )%57(
 داﺋﻤﺎ
 )%001(
 
   
   (ﳑﺰوﺟﺔ  ﺑـ= و)اﻟﻠﻐﺎت  اﳌﻤﺰوﺟﺔ    
ﻟﻐﺎت اﺧﺮى 
  (ي/ﺣﺪد)
ﺤﻰ و 
ﺼ
اﻟﻔ
ﺴﻴﺔ
 اﻟﻔﺮﻧ
 اﻻﻣﺎزﻳﻐﻴﺔ
ﺤﻰ
ﺼ
 و اﻟﻔ
اﻻ
ﻣﺎزﻳﻐﻴﺔ
 
ﺴﻴﺔ 
 و اﻟﻔﺮﻧ
اﻟﺪارﺟﺔ و 
 اﻻﻣﺎزﻳﻐﻴﺔ 
اﻟﺪارﺟﺔ و 
ﺤﻰ 
ﺼ
 اﻟﻔ
 
 
اﻟﺪارﺟﺔ و
. 
ﺴﻴﺔ
 اﻟﻔﺮﻧ
 اﻻﳒﻠﻴﺰﻳﺔ
ﺴﻴﺔ
 اﻟﻔﺮﻧ
ﺤﻰ
ﺼ
 اﻟﻔ
 اﻻﻣﺎزﻳﻌﻴﺔ
 اﻟﺪارﺟﺔ
   (اﳌﻨﺰل)    اﻟﻮﱄ/اﻟﻮاﻟﺪ       
 1
  (اﳌﻨﺰل) اﻟﻮﻟﻴﺔ/اﻟﻮاﻟﺪة   
 2
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اﻟﻔﺮاغ  ﺋﻲ/اﻣﻸ, ﰲ اﳊﻲ و اﳉﺎﻣﻌﺔ ﻣﻊ اﻷﺷﺨﺎص اﻟﺘﺎﻟﻴﲔ ﰲ اﳌﻨﺰل و أو ﺗﺴﺘﻌﻤﻠﻬﺎ  اﳌﺮﺟﻮ ذﻛﺮ اﻟﻠﻐﺎت اﻟﱵ ﺗﺘﺤﺪث ﺎ
  :ﺑﺎﺳﺘﻌﻤﺎل اﻷرﻗﺎم ﰲ اﳉﺪول أﺳﻔﻠﻪ ﺣﺴﺐ ﺗﺮدد اﻻﺳﺘﻌﻤﺎل
 
 5 4 3 2 1 
  أﺑﺪا
 )%0(
  أﺣﻴﺎﻧﺎ
 )%52(
 ﺗﻜﺮارا
 )%05(
 ﻏﺎﻟﺒﺎ
 )%57(
 داﺋﻤﺎ
 )%001(
 
   
  اﻟﻠﻐﺎت  اﳌﻤﺰوﺟﺔ   
ﻟﻐﺎت 
اﺧﺮى 
  (ي/ﺣﺪد)
ﺤﻰ و 
ﺼ
اﻟاﻟﻔ
ﺴﻴﺔ
ﻔﺮﻧ
 
 اﻻﻣﺎزﻳﻐﻴﺔ
ﺤﻰ
ﺼ
 و اﻟﻔ
 اﻻﻣﺎزﻳﻐﻴﺔ
ﺴﻴﺔ 
 و اﻟﻔﺮﻧ
اﻟﺪارﺟﺔ و 
 اﻻﻣﺎزﻳﻐﻴﺔ 
اﻟﺪارﺟﺔ و 
ﺤﻰ 
ﺼ
 اﻟﻔ
 
 
اﻟﺪارﺟﺔ و
. 
ﺴﻴﺔ
 اﻟﻔﺮﻧ
 اﻻﳒﻠﻴﺰﻳﺔ
ﺴﻴﺔ
 اﻟﻔﺮﻧ
ﺤﻰ
ﺼ
 اﻟﻔ
 اﻻﻣﺎزﻳﻌﻴﺔ
 اﻟﺪارﺟﺔ
اﻟـﻤـﻨـﺰل
  اﻟﻮﱄ/اﻟﻮاﻟﺪ       
 .1
 .2  اﻟﻮﻟﻴﺔ/اﻟﻮاﻟﺪة  
 .3 اخ   
 .4 أﺧﺖ   
 .5 ﺟﺪ   
 .6 ﺟﺪة   
 .7 اﻻﺻﺪﻗﺎء ﰲ اﻟﺒﻴﺖ   
 .8 اﳉﲑان ﰲ اﻟﺒﻴﺖ  
اﻟـﺤـﻲ
 .9 ﻣﻊ اﻻﺻﺪ ﻗﺎء  
 .01 ﻣﻊ اﳉﲑان  
 .11 ﻣﻊ ا ﻟﺒﻘﺎل  
اﻟـﺠـﺎﻣـﻌـﺔ
 .21 ﻣﻊ اﻻﺻﺪ ﻗﺎء ﰲ اﻟﺼﻒ  
  
ﺎرج اﻻﺻﺪﻗﺎء ﺧ ﻣﻊ
 اﻟﺼﻒ
 .31
  
ﻣﻊ اﺳﺎﺗﺬة اﻟﺸﻌﺒﺔ ﰲ 
 اﻟﺼﻒ 
 .41
  
ﻣﻊ اﺳﺎﺗﺬة اﻟﺸﻌﺒﺔ ﺧﺎرج 
 اﻟﺼﻒ
 .51
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  :ﺘﺪﻗﻴﻖﻟﻴﺔ ﺑاﳌﺮﺟﻮ اﻹﺟﺎﺑﺔ ﻋﻦ اﻷﺳﺌﻠﺔ اﻟﺘﺎ
  .ﺳﺎﻋﺎت أﺳﺒﻮﻋﻴﺎ__________  أﺷﺎﻫﺪ اﻟﺘﻠﻔﺎز ﺣﻮاﱄ. 1
  . ﺳﺎﻋﺎت أﺳﺒﻮﻋﻴﺎ __________ ﺮﻳﺎﺿﺔ ﺣﻮاﱄاﻟأﺷﺎﻫﺪ . 3
   :اﻟﱵ اﺳﺘﻤﻊ إﻟﻴﻬﺎ ﻏﺎﻟﺒﺎ ﻫﻲاﻻذاﻋﻴﺔ  ات/ﻄﺔاﶈ. 4
 _________________________________________________________
  :اﻟﱵ أﺷﺎﻫﺪﻫﺎ ﻏﺎﻟﺒﺎ ﻫﻲ ﻮﻧﻴﺔﻳﺰ اﻟﻘﻨﻮات اﻟﺘﻠﻔ. 5
 _________________________________________________________
  :اﳌﻮاﻗﻊ اﻻﻟﻜﱰوﻧﻴﺔ اﻟﱵ أزورﻫﺎ ﺗﺘﻤﺤﻮر ﺣﻮل . 6
       اﻻﻟﻜﱰوﱐ اﻟﱪﻳﺪ      اﻷﺧﺒﺎر         اﻟﺴﻴﺎﺳﺔ         اﻟﺮﻳﺎﺿﺔ         اﻟﺪﻳﻦ       
     ____________________________________________ (:ي/ﺣﺪد)ﻣﻮاﻗﻊ أﺧﺮى       
 
  .المربعات المناسبة او المربع داخل( ×)عي علامة /ضع
   اﻟﻠﻐﺎت  اﳌﻤﺰوﺟﺔ 
ﻟﻐﺎت اﺧﺮى 
  (ي/ﺣﺪد)
اﻟﻔ
ﺤﻰ و 
ﺼ
ﺴﻴﺔ
 اﻟﻔﺮﻧ
 اﻻﻣﺎزﻳﻐﻴﺔ
ﺤﻰ
ﺼ
 و اﻟﻔ
 اﻻﻣﺎزﻳﻐﻴﺔ
ﺴﻴﺔ 
 و اﻟﻔﺮﻧ
اﻟﺪارﺟﺔ و 
 اﻻﻣﺎزﻳﻐﻴﺔ 
اﻟﺪارﺟﺔ و 
ﺤﻰ 
ﺼ
 اﻟﻔ
 
 
اﻟﺪارﺟﺔ و 
ﺴﻴﺔ
 اﻟﻔﺮﻧ
 اﻻﳒﻠﻴﺰﻳﺔ
ﺴﻴﺔ
 اﻟﻔﺮﻧ
ﺤﻰ
ﺼ
 اﻟﻔ
 اﻻﻣﺎزﻳﻌﻴﺔ
 اﻟﺪارﺟﺔ
 
      
ﻣﻌﻈﻢ اﻟﱪاﻣﺞ اﻟﺘﻠﻔﺰﻳﺔ اﻟﱵ      
 أﺷﺎﻫﺪﻫﺎﺑـ
 .1
ﻋﻨﺪﻣﺎ أﻛﻮن رﻓﻘﺔ أﺻﺪﻗﺎﺋﻲ             
 أﻓﻀﻞ ﻋﺪم اﻟﺘﻜﻠﻢ ﺑـ
 .2
اﻷﺷﺨﺎص اﻟﺬﻳﻦ ﳛﺒﻮن أن             
ﻳﻈﻬﺮوا ﻛﻤﺘﻔﺘﺤﲔ ﻳﻨﺒﻐﻲ ﻋﻠﻴﻬﻢ 
 اﳊﺪﻳﺚ ﺑـ
 .3
ﻟﻜﻲ أﻛﻮن ﻣﻐﺮﺑﻴﺎ ﻣﻦ اﳌﻬﻢ أن             
 اﺳﺘﻌﻤﻞ
 .4
 .5 ﻣﻌﻈﻢ اﻷﻏﺎﱐ اﻟﱵ اﺳﺘﻤﻊ إﻟﻴﻬﺎﺑـ            
ات ﻟﺘﺪرﻳﺲ اﻟﻌﻠﻮم و /أﻓﻀﻞ ﻟﻐﺔ            
  :اﻟﺘﻜﻨﻮﻟﻮﺟﻴﺎ ﻫﻲ
 .6
أﺣﺐ اﻻﺳﺘﻤﺎع إﱃ اﻟﺘﻌﺎﻟﻴﻖ             
 اﻟﺮﻳﺎﺿﻴﺔ ﺑـ
 .7
أﻧﺎﻗﺶ اﻻﺧﺒﺎر اﻟﺮﻳﺎﺿﻴﺔ ﻣﻊ             
 أﺻﺪﻗﺎﺋﻲ ﺑـ
 .8
ﻟﻜﻲ اﺣﺼﻞ ﻋﻠﻰ وﻇﻴﻔﺔ             
ﺣﻜﻮﻣﻴﺔ ﲟﺪﺧﻮل ﻋﺎﱄ ﳚﺐ أن 
 أﺗﻘﻦ
 .9
ﻟﻜﻲ اﺣﺼﻞ ﻋﻠﻰ ﻋﻤﻞ ﲟﺪﺧﻮل             
ﻋﺎﱄ ﰲ اﻟﻘﻄﺎع اﳋﺎص ﳚﺐ أن 
 أﺗﻘﻦ 
.01
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   اﻟﻠﻐﺎت  اﳌﻤﺰوﺟﺔ 
ﻟﻐﺎت اﺧﺮى 
  (ي/ﺣﺪد)
اﻟﻔ
ﺤﻰ و 
ﺼ
ﺴﻴﺔ
 اﻟﻔﺮﻧ
 اﻻﻣﺎزﻳﻐﻴﺔ
ﺤﻰ
ﺼ
 و اﻟﻔ
 اﻻﻣﺎزﻳﻐﻴﺔ
ﺴﻴﺔ 
 و اﻟﻔﺮﻧ
اﻟﺪارﺟﺔ و 
 اﻻﻣﺎزﻳﻐﻴﺔ 
اﻟﺪارﺟﺔ و 
ﺤﻰ 
ﺼ
 اﻟﻔ
 
 
اﻟﺪارﺟﺔ و 
ﺴﻴﺔ
 اﻟﻔﺮﻧ
 اﻻﳒﻠﻴﺰﻳﺔ
ﺴﻴﺔ
 اﻟﻔﺮﻧ
ﺤﻰ
ﺼ
 اﻟﻔ
 اﻻﻣﺎزﻳﻌﻴﺔ
 اﻟﺪارﺟﺔ
.11  :ﺎﻗﺸﺘﻪ ﺑـاﻟﺪﻳﻦ ﻳﻨﺒﻐﻲ ﻣﻨ            
ات اﳌﺎل  واﻷﻋﻤﺎل ﻳﻨﺒﻐﻲ /ﻟﻐﺔ            
  :أن ﺗﻜﻮن ﻫﻲ
.21
ات اﻷﻛﺜﺮ ﻏﲎ ﻋﻠﻰ /اﻟﻠﻐﺔ            
 ﻣﺴﺘﻮى اﻟﺘﻌﺒﲑ ﻫﻲ
.31
ات اﻷﻛﺜﺮ ﺗﻌﺒﲑا ﻋﻦ /اﻟﻠﻐﺔ            
 اﻟﺜﻘﺎﻓﺔ اﳌﻐﺮﺑﻴﺔ ﻫﻲ
.41
إن ﻛﺎﻧﺖ ﻟﺪﻳﻚ ﻓﺮﺻﺔ ﻟﺘﺪرس             
أﺑﻨﺎﺋﻚ ﻟﻐﺔ واﺣﺪة ﻓﺴﺘﻜﻮن ﻫﺬﻩ 
 اﻟﻠﻐﺔ ﻫﻲ
.51
ات اﻟﺘﺪرﻳﺲ اﻧﻄﻼﻗﺎ ﻣﻦ /ﻟﻐﺔ            
اﻟﺘﻌﻠﻴﻢ اﻻﺑﺘﺪاﺋﻲ ﺣﱴ اﳉﺎﻣﻌﻲ 
 ﻳﻨﺒﻐﻲ ان ﺗﻜﻮن ﺑـ
.61
.71 ﻣﻌﻈﻢ اﻷﻓﻼم اﻟﱵ أﺷﺎﻫﺪﻫﺎ ﺑـ            
.81  ات ﻫﻲ/أﲨﻞ ﻟﻐﺔ            
ﻟﻐﺎت اﺧﺮى 
  (ي/ﺣﺪد)
ﺤﻰ و 
ﺼ
اﻟﻔ
ﺴﻴﺔ
 اﻟﻔﺮﻧ
 اﻻﻣﺎزﻳﻐﻴﺔ
ﺤﻰ
ﺼ
 و اﻟﻔ
 اﻻﻣﺎزﻳﻐﻴﺔ
ﺴﻴﺔ 
 و اﻟﻔﺮﻧ
اﻟﺪارﺟﺔ و 
اﻻﻣﺎزﻳ
ﻐﻴﺔ 
 
اﻟﺪارﺟﺔ و 
ﺤﻰ 
ﺼ
 اﻟﻔ
 
 
اﻟﺪارﺟﺔ و 
ﺴﻴﺔ
 اﻟﻔﺮﻧ
 اﻻﳒﻠﻴﺰﻳﺔ
ﺴﻴﺔ
 اﻟﻔﺮﻧ
ﺤﻰ
ﺼ
 اﻟﻔ
 اﻻﻣﺎزﻳﻌﻴﺔ
 اﻟﺪارﺟﺔ
  
ات اﻷﻛﺜﺮ ﺗﺄﺛﲑا ﻋﻠﻰ /اﻟﻠﻐﺔ            
 اﳌﺴﺘﻤﻊ ﻫﻲ
.91
أﺑﻌﺚ ﺑﺮﺳﺎﺋﻠﻲ اﻻﻟﻜﱰوﻧﻴﺔ إﱃ             
  :أﺻﺪﻗﺎﺋﻲ ﺑـ
.02
ﻣﻌﻈﻢ اﳌﻮاﻗﻊ اﻻﻟﻜﱰوﻧﻴﺔ اﻟﱵ             
  ات  /اﻟﻠﻐﺔأزورﻫﺎ ﺗﺴﺘﻌﻤﻞ 
.12
ﻋﻨﺪﻣﺎ أﺗﻜﻠﻢ ﻣﻊ أﻓﺮاد ﻋﺎﺋﻠﱵ ﻋﱪ             
 اﳍﺎﺗﻒ اﺳﺘﻌﻤﻞ
.22
أﺣﺒﺪ ﻗﺮاءة اﳉﺮاﺋﺪ اﳌﻜﺘﻮﺑﺔ             
  ات/ﺑﺎﻟﻠﻐﺔ
.32
 اﻟﻜﺘﺐ اﻟﱵ اﻗﺮأﻫﺎ ﻣﻜﺘﻮﺑﺔ            
  ات/ﺑﺎﻟﻠﻐﺔ 
.42
ﻣﻌﻈﻢ اﻟﻘﻨﻮات اﻟﺘﻠﻔﺰﻳﻮﻧﻴﺔ اﻟﱵ             
  ات/أﺷﺎﻫﺪﻫﺎ ﺗﺴﺘﻌﻤﻞ اﻟﻠﻐﺔ
.52
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   اﻟﻠﻐﺎت  اﳌﻤﺰوﺟﺔ 
ﻟﻐﺎت اﺧﺮى 
  (ي/ﺣﺪد)
اﻟﻔ
ﺤﻰ و 
ﺼ
ﺴﻴﺔ
 اﻟﻔﺮﻧ
 اﻻﻣﺎزﻳﻐﻴﺔ
ﺤﻰ
ﺼ
 و اﻟﻔ
 اﻻﻣﺎزﻳﻐﻴﺔ
ﺴﻴﺔ 
 و اﻟﻔﺮﻧ
اﻟﺪارﺟﺔ و 
 اﻻﻣﺎزﻳﻐﻴﺔ 
اﻟﺪارﺟﺔ و 
ﺤﻰ 
ﺼ
 اﻟﻔ
 
 
اﻟﺪارﺟﺔ و 
ﺴﻴﺔ
 اﻟﻔﺮﻧ
 اﻻﳒﻠﻴﺰﻳﺔ
ﺴﻴﺔ
 اﻟﻔﺮﻧ
ﺤﻰ
ﺼ
 اﻟﻔ
 اﻻﻣﺎزﻳﻌﻴﺔ
 اﻟﺪارﺟﺔ
ﻜﻲ أﻛﻮن ﻣﺘﺪﻳﻨﺎ ﻋﻠﻲ أن أﺗﻘﻦ ﻟ            
  ات/اﻟﻠﻐﺔ
.62
ﻋﻨﺪﻣﺎ اﺑﻌﺚ ﺑﺮﺳﺎﺋﻞ ﻫﺎﺗﻔﻴﺔ إﱃ             
  ات/أﺻﺪﻗﺎﺋﻲ اﺳﺘﻌﻤﻞ اﻟﻠﻐﺔ
.72
ﻳﻨﺒﻐﻲ ﻋﻠﻰ اﳌﻐﺎرﺑﺔ أن ﻳﺴﺘﻌﻤﻠﻮا             
  ات/ﰲ ﺣﻴﺎﻢ اﻟﻴﻮﻣﻴﺔ اﻟﻠﻐﺔ
.82
اﻷﺷﺨﺎص اﻟﺪﻳﻦ ﳛﺒﻮن أن             
ﻳﻈﻬﺮوا ﻛﻌﺼﺮﻳﲔ ﻳﻨﺒﻐﻲ ﻋﻠﻴﻬﻢ أن 
 ﻳﺘﺤﺪﺛﻮا ﺑـ
.92
.03  ﻛﺜﺮ ﻋﻤﻠﻴﺔ ﻫﻲﻷات أ/اﻟﻠﻐﺔ            
ﻟﻮ أﻋﻄﻴﺖ ﱄ ﻓﺮﺻﺔ ﺗﻌﻠﻢ ﻟﻐﺔ             
 واﺣﺪة ﰲ ﺣﻴﺎﰐ ﻻﺧﱰت
.13
.23  :ات اﻟﺸﺎرع ﺑﺎﻣﺘﻴﺎز ﻫﻲ/ﻟﻐﺔ            
.33  اﰐ اﳌﻔﻀﻠﺔ ﻫﻲ/ﻟﻐﱵ            
ﻟﻐﺎت اﺧﺮى 
  (ي/ﺣﺪد)
ﺤﻰ و 
ﺼ
اﻟﻔ
ﺴﻴﺔ
 اﻟﻔﺮﻧ
 اﻻﻣﺎزﻳﻐﻴﺔ
ﺤﻰ
ﺼ
 و اﻟﻔ
 اﻻﻣﺎزﻳﻐﻴﺔ
ﺴﻴﺔ 
 و اﻟﻔﺮﻧ
اﻟﺪ
ارﺟﺔ و 
 اﻻﻣﺎزﻳﻐﻴﺔ 
اﻟﺪارﺟﺔ و 
ﺤﻰ 
ﺼ
 اﻟﻔ
 
 
اﻟﺪارﺟﺔ و 
ﺴﻴﺔ
 اﻟﻔﺮﻧ
 اﻻﳒﻠﻴﺰﻳﺔ
ﺴﻴﺔ
 اﻟﻔﺮﻧ
ﺤﻰ
ﺼ
 اﻟﻔ
 اﻻﻣﺎزﻳﻌﻴﺔ
 اﻟﺪارﺟﺔ
  
أﻧﺎ ﻋﻠﻰ اﺳﺘﻌﺪاد ﻷﺧﺼﺺ وﻗﺘﺎ             
إﺿﺎﻓﻴﺎ وأﻧﻔﻖ ﻗﺪرا أﻛﱪ ﻣﻦ اﳌﺎل 
 ﻷﺗﻘﻦ
.43
أﺛﻨﺎء اﻟﻘﻴﺎم ﺑﺄﻋﻤﺎﳍﻢ ﻳﺴﺘﻌﻤﻞ             
  :ﻣﻮﻇﻔﻮا اﳊﻜﻮﻣﺔ
.53
أﺛﻨﺎء اﻟﻘﻴﺎم ﺑﺄﻋﻤﺎﳍﻢ ﻋﻠﻰ             
  :ﻣﻮﻇﻔﻲ اﳊﻜﻮﻣﺔ اﺳﺘﻌﻤﺎل
.63
ﺗﺪرﻳﺲ اﻷﺧﻼق واﻟﻘﻴﻢ اﻟﺪﻳﻨﻴﺔ             
 ﻳﻨﺒﻐﻲ أن ﺗﻜﻮن ﺑـ
.73
.83 ﻋﻨﺪﻣﺎ أﻣﺰح أﺳﺘﻌﻤﻞ            
ات اﻷﻗﻞ ﻓﺎﺋﺪة ﻟﻠﻤﻐﺮب /اﻟﻠﻐﺔ            
 ﻫﻲ
.93
ات اﻟﱵ ﺗﺴﺘﻌﻤﻠﻬﺎ اﻟﻨﺨﺒﺔ /اﻟﻠﻐﺔ            
  ﻲ ﻫﻲاﳌﻐﺮﺑﻴﺔ ﰲ اﻟﺘﻮاﺻﻞ اﻟﻴﻮﻣ
.04
.14 ﻋﻨﺪﻣﺎ أﺳﺐ اﺳﺘﻌﻤﻞ            
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   اﻟﻠﻐﺎت  اﳌﻤﺰوﺟﺔ 
ﻟﻐﺎت اﺧﺮى 
  (ي/ﺣﺪد)
اﻟﻔ
ﺤﻰ و 
ﺼ
ﺴﻴﺔ
 اﻟﻔﺮﻧ
 اﻻﻣﺎزﻳﻐﻴﺔ
ﺤﻰ
ﺼ
 و اﻟﻔ
 اﻻﻣﺎزﻳﻐﻴﺔ
ﺴﻴﺔ 
 و اﻟﻔﺮﻧ
اﻟﺪارﺟﺔ و 
 اﻻﻣﺎزﻳﻐﻴﺔ 
اﻟﺪارﺟﺔ و 
ﺤﻰ 
ﺼ
 اﻟﻔ
 
 
اﻟﺪارﺟﺔ و 
ﺴﻴﺔ
 اﻟﻔﺮﻧ
 اﻻﳒﻠﻴﺰﻳﺔ
ﺴﻴﺔ
 اﻟﻔﺮﻧ
ﺤﻰ
ﺼ
 اﻟﻔ
 اﻻﻣﺎزﻳﻌﻴﺔ
 اﻟﺪارﺟﺔ
ات اﻷﺟﻨﺒﻴﺔ اﻷوﱃ اﻟﱵ /اﻟﻠﻐﺔ            
 ﻳﻨﺒﻐﻲ ﻋﻠﻰ اﳌﻐﺎرﺑﺔ ﺗﻌﻠﻤﻬﺎ ﻫﻲ
.24
.34 ﰲ اﳌﻨﺰل ﻋﻠﻰ اﳌﻐﺎرﺑﺔ اﺳﺘﻌﻤﺎل            
ات اﻟﱵ ﳚﺐ ﻋﻠﻴﻨﺎ اﶈﺎﻓﻈﺔ /اﻟﻠﻐﺔ            
 ﻋﻠﻴﻬﺎ ﻫﻲ
.44
ات اﻟﱵ اﺣﺘﺎج اﻟﻴﻬﺎ أﻛﺜﺮ /اﻟﻠﻐﺔ            
  ﺣﻴﺎﰐ اﻟﻌﻤﻠﻴﺔ ﻫﻲﰲ
.54
ﻋﻨﺪﻣﺎ أﲢﺪت ﻣﻊ اﻻﻃﺒﺎء             
 اﺳﺘﻌﻤﻞ
.64
اﻷﺷﺨﺎص اﻟﺬﻳﻦ ﻳﻮدون أن             
ﻳﻈﻬﺮوا ﻛﻤﺜﻘﻔﲔ ﻳﻨﺒﻐﻲ ﻋﻠﻴﻬﻢ أن 
 ﻳﺘﺤﺪﺛﻮا ﺑـ
.74
  اﻟﺮﲰﻴﺔ ﰲ اﳌﻐﺮب ات/اﻟﻠﻐﺔ            
  :ﳚﺐ ان ﺗﻜﻮن
.84
 
 
  :ﺎت اﻟﺘﺎﻟﻴﺔﺑﺎﻟﻤﻘﺎرﻧﺔ ﻣﻊ أﺻﺪﻗﺎﺋﻚ ﻓﻲ اﻟﺼﻒ ﻣﺎ ﻣﺪى ﺗﻘﻴﻴﻤﻚ ﻻ ﺗﻘﺎﻧﻚ اﻟﻠﻐ
ﻻ اﻓﻬﻤﻬﺎ 
 اﻃﻼﻗﺎ
اﻓﻬﻤﻬﺎ 
 ﻗﻠﻴﻼ
اﻓﻬﻤﻬﺎ 
 ﺟﻴﺪا
اﻓﻬﻤﻬﺎ 
 ﺟﻴﺪا ﺟﺪا
اﻓﻬﻤﻬﺎ 
 ﺑﺎﻣﺘﻴﺎز
ﻻ أﺗﻜﻠﻤﻬﺎ 
 اﻃﻼﻗﺎ
أﺗﻜﻠﻤﻬﺎ 
 ﻗﻠﻴﻼ
أﺗﻜﻠﻤﻬﺎ 
 ﺟﻴﺪا
أﺗﻜﻠﻤﻬﺎ 
 ﺟﻴﺪا ﺟﺪا
أﺗﻜﻠﻤﻬﺎ 
 ﺑﻄﻼﻗﺔ
 
 5 4 3 2 1 5 4 3 2 1
 .1 اﻟﺪارﺟﺔ          
 .2 اﻻﻣﺎزﻳﻌﻴﺔ          
 .3 اﻟﻔﺼﺤﻰ          
 .4 اﻟﻔﺮﻧﺴﻴﺔ          
 .5 اﻻﳒﻠﻴﺰﻳﺔ          
ﻟﻐﺎت اﺧﺮى           
(: ي/ﺣﺪد)
 ______
 .6
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  .ﺑﺎﻟﻤﻘﺎرﻧﺔ ﻣﻊ أﺻﺪﻗﺎﺋﻚ ﻓﻲ اﻟﺼﻒ ﻣﺎ ﻣﺪى ﻗﺪرﺗﻚ ﻋﻠﻰ اﻟﻤﺰج ﺑﻴﻦ ﻫﺬﻩ اﻟﻠﻐﺎت
 ﻻ أﻣﺰﺟﻬﺎ
 اﻃﻼﻗﺎ
 ﺑﻄﻼﻗﺔ ﺟﻴﺪا ﺟﺪا ﺟﻴﺪا  ﻴﻼﻠﻗ
 
 5 4 3 2 1
     
 .7  اﻟﻔﺮﻧﺴﻴﺔو  اﻟﺪارﺟﺔ  
 .8  اﻟﻔﺼﺤﻰو  اﻟﺪارﺟﺔ     
 .9  اﻻﻣﺎزﻳﻐﻴﺔ اﻟﺪارﺟﺔ و      
 .01  اﻟﻔﺮﻧﺴﻴﺔاﻻﻣﺎزﻳﻐﻴﺔو      
 .11  واﻟﻔﺼﺤﻰاﻻﻣﺎزﻳﻐﻴﺔ     
 .21 اﻟﻔﺼﺤﻰ واﻟﻔﺮﻧﺴﻴﺔ     
(: ي/ﺣﺪد) ﻟﻐﺎت أﺧﺮى     
 _____________
 .31
 
  :ﻻ ﺗﺘﻔﻖ ﻣﻊ اﻟﻌﺒﺎرات اﻟﺘﺎﻟﻴﺔ أو ﻳﻦ/أي ﺣﺪ ﺗﺘﻔﻖﻰ ﻟا
 1
ﻻ أﺗﻔﻖ 
 ﺑﺘﺎﺗﺎ
 2
 ﻻ أﺗﻔﻖ
 3
 ﳏﺎﻳﺪ
 4
 أﺗﻔﻖ
 5
أﺗﻔﻖ 
 ﲤﺎﻣﺎ
  
 .1  .اﻟﻌﺮﺑﻴﺔ  اﻟﻔﺼﺤﻰ واﻟﻔﺮﻧﺴﻴﺔ: ﻋﻠﻰ اﳌﻐﺎرﺑﺔ ﺗﻌﻠﻢ ﻟﻐﺘﲔ      
 .2 ﻔﺼﺤﻰ ﻫﻲ اﻟﻠﻐﺔ اﻟﻮﺣﻴﺪة اﻟﱵ ﺳﺘﺤﺎﻓﻆ ﻋﻠﻰ ﻗﻴﻤﻨﺎ اﻟﺪﻳﻨﻴﺔاﻟ      
 .3 اﻻﳒﻠﻴﺰﻳﺔ ﺳﺘﻠﻌﺐ دورا اﻛﱪ ﻓﻴﻲ ﺗﻨﻤﻴﺔ اﻻﻗﺘﺼﺎد اﳌﻐﺮﰊ     
 .4  ﻳﻨﺒﻐﻲ ﻋﻠﻰ ﻛﻞ اﳌﻐﺎرﺑﺔ ﺗﻌﻠﻢ اﻻﻣﺎزﻳﻐﻴﺔ     
 
ﺗﻌﺎﻟﻴﻖ:  ﻫﻞ ﻫﻨﺎك ﻣﻦ ﺷﻲء ﺗﻮد إﺿﺎﻓﺘﻪ ﺑﺨﺼﻮص اﺳﺘﻌﻤﺎل ﻫﺬﻩ اﻟﻠﻐﺎت ﻓﻲ اﻟﻤﻐﺮب, أو اﻟﺤﺎﻟﺔ اﻟﻠﻐﻮﻳﺔ 
  .اﻟﺮاﻫﻨﺔ ﺑﺎﻟﻤﻐﺮب
  ________________________________________________________________________________
  ________________________________________________________________________________
  ________________________________________________________________________________
  ________________________________________________________________________________
  ________________________________________________________________________________
  ________________________________________________________________________________
  ________________________________________________________________________________
  ________________________________________________________________________________
  ________________________________________________________________________________
  ________________________________________________________________________________
  ________________________________________________________________________________
 245 
 
Appendix C3:  Language Attitudes Questionnaire:  French 
Version 
 
Le questionnaire suivant fait partie d’une étude faisant partie de la préparation du doctorat en 
linguistique. L’objectif de cette étude est de bien maîtriser et comprendre comment les marocains 
utilisent les langues dans leur vie quotidienne personnelle et professionnelle. 
Il n’ya  pas de bonne ou de mauvaise réponse l’objectif est d’avoir les réponses les plus adéquates 
aux questions suivantes.  La réussite de cette étude est basée sur l’adéquation des réponses de 
chaque questionnaire.  Merci au préalable d’avoir consacré votre temps à ce questionnaire. 
Les informations données dans ce questionnaire sont strictement confidentielles et nous vous 
garantissons de ne pas divulguer aucune information que vous avez donné dans ce questionnaire.  
De plus ce questionnaire est strictement confidentiel et non nominatif. 
Nom du chercheur responsable de l’étude : Brahim Chakrani 
1. Age: ______________ 2. Sexe: _____________________ 
3. Lieu de résidence: ______________________  4. Je réside à cette adresse depuis : ______an 
5. Résidence précédente: Ville:  ________________________ pendant _____ année(s) 
    Ville:  ________________________ pendant _____ année(s) 
6. Niveau universitaire : 1
er
 cycle 2
ème
 cycle d’autres niveau:  ____________________ 
     Branche ou spécialité: ________________________en langue____________________ 
7. Profession du père ou du tuteur (Précisez):  ________________________________________  
    Profession de la mère ou tutrice (Précisez): ________________________________________ 
8. Dans quel domaine souhaiteriez-vous vous travailler au future?  
Enseignement  Informatique  Médecine Recherche scientifique  
Juridique  Politique  Tourisme Etude théologique 
Autre (Précisez): _________________________________________________________  
Nous vous prions de citer les langues que vous parent(s)/tuteurs/tutrices utilisent au 
domicile: Remplir le(s) tableau(x) en utilisant les chiffres dans le tableau suivant selon 
l’usage. 
5 4 3 2 1 
Tout le temps 
(100%) 
Souvent 
(75%) 
Périodiquement 
(50%) 
Parfois 
(25%) 
Jamais 
(0%) 
      
 
 
 
  Langues Mélangées  
L
’a
ra
b
e
 D
ia
le
c
ta
l 
L
’a
m
a
z
ig
h
e
 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
F
ra
n
ç
a
is
 
A
n
g
la
is
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
F
ra
n
ç
a
is
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
L
’a
ra
b
e
 
S
ta
n
d
a
rd
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
L
’a
m
a
z
ig
h
e
 
L
’a
m
a
z
ig
h
e
 e
t 
F
ra
n
ç
a
is
 
L
’a
m
a
z
ig
h
e
 e
t 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
e
t 
F
ra
n
ç
a
is
 
Autres 
langues 
(Précisez) 
  
1. Père / Tuteur (maison)         
 
      
  
  
 
2. Mère / Tutrice (maison)         
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Nous vous prions de citer les langues que vous utilisées au domicile dans le quartier et à 
l’université avec les personnes suivantes: Remplir le(s) tableau(x) en utilisant les chiffres 
dans le tableau suivant selon l’usage. 
 
5 4 3 2 1 
Tout le temps 
(100%) 
Souvent 
(75%) 
Périodiquement 
(50%) 
Parfois 
(25%) 
Jamais 
(0%) 
     
 
 
 
  Langues Mixtes  
L
’a
ra
b
e
 D
ia
le
c
ta
l 
L
’a
m
a
z
ig
h
e
 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
F
ra
n
ç
a
is
 
A
n
g
la
is
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
F
ra
n
ç
a
is
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
L
’a
ra
b
e
 
S
ta
n
d
a
rd
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
L
’a
m
a
z
ig
h
e
 
L
’a
m
a
z
ig
h
e
 e
t 
F
ra
n
ç
a
is
 
L
’a
m
a
z
ig
h
e
 e
t 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
e
t 
F
ra
n
ç
a
is
 
Autres 
langues 
(Précisez) 
  
Maison 
1. Père / Tuteur         
 
      
  
  
 
2. Mère / Tutrice         
 
      
  
  
 
3. Frère          
 
      
  
  
 
4. Sœur         
 
      
  
  
 
5. Grand père         
 
      
  
  
 
6. Grand-mère         
 
      
  
  
 
7. Avec les ami(e)s à la 
maison     
 
   
  
 
 
8. Les ami(e)s à la 
maison     
 
   
  
 
 
Le quartier 
9. Avec les ami(e)s     
 
   
  
 
 
10. Avec les voisins     
 
   
  
 
 
11. Avec l’épicier     
 
   
  
 
 
L’université 
12. Avec les ami(e)s en 
classe     
 
   
  
 
 
13. Avec les ami(e)s à 
l’extérieur de la 
classe     
 
   
  
 
 
14. Avec les professeurs 
de votre département 
dans la classe     
 
   
  
 
 
15. Avec les professeurs 
de votre département 
à l’extérieur de la 
classe     
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Prière de répondre à ces questions de manière claire.  
1. Je regarde la télévision environ ______ heures par semaine. 
2. J’écoute la musique environ ______ heures par semaine. 
3. La (les) chaine(s) de radio que j’écoute souvent:   
___________________________________________________________________________ 
4. Les chaines de télé que je regarde souvent: 
___________________________________________________________________________ 
5. Les sites d’internet que je visite souvent sont des sites de :  
Actualités  Politique  Sport  Religieux  Email   
Autres _______________________________________________ 
Mettez une croix dans la case ou les cases appropriées. 
  Langues mixtes  
L
’a
ra
b
e
 D
ia
le
c
ta
l 
L
’a
m
a
z
ig
h
e
 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
F
ra
n
ç
a
is
 
A
n
g
la
is
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
F
ra
n
ç
a
is
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
L
’a
ra
b
e
 
S
ta
n
d
a
rd
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
L
’a
m
a
z
ig
h
e
 
L
’a
m
a
z
ig
h
e
 e
t 
F
ra
n
ç
a
is
 
L
’a
m
a
z
ig
h
e
 e
t 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
e
t 
F
ra
n
ç
a
is
 
Autres 
langues 
(Précisez) 
  
1. La majeure partie des 
programmes de télé je les 
regarde en 
            
2. quand je suis avec mes ami(e)s, 
je préfère ne pas parler 
            
3. Les personnes qui veulent 
apparaître  ouvertes doivent 
parler 
            
4. Pour être marocain(e) il faut que 
j’utilise 
            
5. La majeur partie des chansons 
que j’écoute sont en 
            
6. La(es) meilleure(s) langue(s) 
pour enseigner la science et  la 
technologie:    
            
7. J’aime écouter les 
commentaires  sportifs en  
            
8. Je discute les actualités 
sportives avec mes amis en: 
            
9. Pour avoir un emploi  rentable 
avec le gouvernement il faut 
que Je maîtrise  
            
10. Pour un emploi  rentable dans 
le secteur privé il faut que je 
parle 
            
11. Il faut discuter La religion en              
12. La(es) langue (s) des 
enterprises et des affaires 
doit/doivent être 
            
13. La(es) langue(s) la(es) plus 
riche(s) au niveau d’ 
expression 
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  Langues mixtes  
L
’a
ra
b
e
 D
ia
le
c
ta
l 
L
’a
m
a
z
ig
h
e
 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
F
ra
n
ç
a
is
 
A
n
g
la
is
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
F
ra
n
ç
a
is
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
L
’a
ra
b
e
 
S
ta
n
d
a
rd
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
L
’a
m
a
z
ig
h
e
 
L
’a
m
a
z
ig
h
e
 e
t 
F
ra
n
ç
a
is
 
L
’a
m
a
z
ig
h
e
 e
t 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
e
t 
F
ra
n
ç
a
is
 
Autres 
langues 
(Précisez) 
  
14. Les langues qui représentent 
plus la culture marocaine 
            
15. Si vous aviez la chance 
d’enseigner une seule langue à 
vos enfants quelle serait cette 
dernière 
            
16. La(es) langue(s) 
d’enseignement de primaire 
jusqu’à l’université doit/doivent 
être             
17. La majorité des films que je 
regarde sont en  
            
18. La(es) plus belle(s) langue(s) 
est/sont 
            
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
L
’a
m
a
z
ig
h
e
 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
F
ra
n
ç
a
is
 
A
n
g
la
is
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
F
ra
n
ç
a
is
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
L
’a
m
a
z
ig
h
e
 
L
’a
m
a
z
ig
h
e
 e
t 
F
ra
n
ç
a
is
 
L
’a
m
a
z
ig
h
e
 e
t 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 e
t 
F
ra
n
ç
a
is
 
Autres 
langues 
(Précisez) 
  
19. La(es) langue(s) la(es) plus 
influente(s) sur les auditeurs 
est/ sont : 
            
20. J’envoie mes courriers 
électroniques à mes ami(e)s en 
            
21. La plupart des  sites internet 
que je visite utilisent la(es) 
langue(s) 
            
22. Quand je parle avec les 
membres de ma famille au 
téléphone je parle en  
            
23. Je préfère lire les journaux 
écrits en  
            
24. Les livres que je lie sont écrits 
en 
            
25. La majorité des chaines de 
télévision que je regarde 
utilisent la (es) langue(s) 
            
26. Pour être religieux il faut que je 
maîtrise la(es) langue(s) 
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  Langues mixtes  
L
’a
ra
b
e
 D
ia
le
c
ta
l 
L
’a
m
a
z
ig
h
e
 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
F
ra
n
ç
a
is
 
A
n
g
la
is
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
F
ra
n
ç
a
is
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
L
’a
ra
b
e
 
S
ta
n
d
a
rd
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
L
’a
m
a
z
ig
h
e
 
L
’a
m
a
z
ig
h
e
 e
t 
F
ra
n
ç
a
is
 
L
’a
m
a
z
ig
h
e
 e
t 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
e
t 
F
ra
n
ç
a
is
 
Autres 
langues 
(Précisez) 
  
27. Quand j’envoie des SMS à 
mes ami(e)s, j’utilise la (les) 
langue(s) 
            
28. Il faut que les marocains 
utilisent dans leur vie 
quotidienne la(es) langue(s) 
            
29. Les personnes qui veulent 
paraître  qui sont 
actuelles/modernes doivent 
parler 
            
30. La(es) langue(s) la(es) plus 
pratique(s) est/sont : 
            
31. Si j’aurais l’occasion 
d’apprendre une seule langue 
dans ma vie je choisissais  
            
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
L
’a
m
a
z
ig
h
e
 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
F
ra
n
ç
a
is
 
A
n
g
la
is
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
F
ra
n
ç
a
is
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
L
’a
ra
b
e
 
S
ta
n
d
a
rd
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
L
’a
m
a
z
ig
h
e
 
L
’a
m
a
z
ig
h
e
 e
t 
F
ra
n
ç
a
is
 
L
’a
m
a
z
ig
h
e
 e
t 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
e
t 
F
ra
n
ç
a
is
 
Autres 
langues 
(Précisez) 
  
32. La(es) langue(s) dominante(s) 
dans la rue est/sont : 
            
33. Ma(es) langue(s) préférée(s) 
est/sont 
            
34. Je suis prêt(e) à consacrer plus 
de temps et plus d’argent que 
pour maîtriser:             
35. Quand les employés du 
gouvernement exerce leur 
travaille, ils/elles utilisent la(les) 
langue(s)    
            
36. Quand les employés du 
gouvernement exerce leur 
travaille, ils/elles doivent utiliser 
la(les) langue(s)    
            
37. L’enseignement  des valeurs 
morales et religieuses doit être 
en  
            
38. Quand je plaisante j’utilise             
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  Langues mixtes  
L
’a
ra
b
e
 D
ia
le
c
ta
l 
L
’a
m
a
z
ig
h
e
 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
F
ra
n
ç
a
is
 
A
n
g
la
is
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
F
ra
n
ç
a
is
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
L
’a
ra
b
e
 
S
ta
n
d
a
rd
 
L
’a
ra
b
e
 D
ia
le
c
ta
l 
e
t 
L
’a
m
a
z
ig
h
e
 
L
’a
m
a
z
ig
h
e
 e
t 
F
ra
n
ç
a
is
 
L
’a
m
a
z
ig
h
e
 e
t 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
L
’a
ra
b
e
 S
ta
n
d
a
rd
 
e
t 
F
ra
n
ç
a
is
 
Autres 
langues 
(Précisez) 
  
39. La(es) langue(s) la(es) moins 
utile(s) pour le Maroc est/sont 
            
40. La(es) langue(s) utilisé(s) par 
l'élite marocaine dans leur 
communication quotidienne est 
/ sont  
            
41. Quand j’insulte j’utilise             
42. La(es) langue(s) étrangère(s) 
que les marocains doivent 
apprendre est 
            
43. A la maison les marocains 
doivent utiliser 
            
44. La (es) langue(s) qu’il faut 
préserver est/sont : 
            
45. La (es) langue(s) de laquelle 
lesquelles  j’ai besoin dans ma 
vie professionnelle est/sont 
            
46. Quand je parle avec les 
médecins j’utilise la(es) 
langue(s) 
            
47. Les gens qui veulent paraître 
éduqués doivent parler 
            
48. La(es) langue(s) officielle(s) au 
Maroc doit/doivent être 
            
 
  
Par rapport à vos amis à l’université comment évaluez-vous votre maîtrise de(s) la langue(s) 
suivante(s): 
 
J
e
 p
a
rl
e
 
c
o
u
ra
m
m
e
t 
J
e
 p
a
rl
e
 t
rè
s
 
b
ie
n
 
J
e
 p
a
rl
e
 b
ie
n
 
J
e
 p
a
rl
e
 
a
v
e
c
 d
e
s
 
e
rr
e
u
rs
 
J
e
 n
e
 p
a
rl
e
 
p
a
s
 d
u
 t
o
u
t 
J
e
 l
a
 
c
o
m
p
re
n
d
s
 
p
a
rf
a
it
e
m
e
n
t 
J
e
 l
a
 
c
o
m
p
re
n
d
s
 
tr
è
s
 b
ie
n
 
J
e
 l
a
 
c
o
m
p
re
n
d
s
 
b
ie
n
 
J
e
 l
a
 
c
o
m
p
re
n
d
s
 
m
a
l 
J
e
 n
e
 l
a
 
c
o
m
p
re
n
d
s
 
p
a
s
 d
u
 t
o
u
t 
 5 4 3 2 1 5 4 3 2 1 
1. L’arabe Dialectal           
2. L’amazighe           
3. L’arabe  Standard           
4. Français           
5. Anglais           
6. Autres langue 
____________ 
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En comparaison avec vos amis à l’université quelle est ta capacité à mélanger les langues. 
 
 
Couramment 
Très 
bien 
Bien Peu 
Je ne 
mélange 
pas du tout 
 5 4 3 2 1 
1. L’arabe Dialectal et Français      
2. L’arabe Dialectal et L’arabe Standard      
3. L’arabe Dialectal et L’amazighe      
4. L’amazighe et Français      
5. L’amazighe et L’arabe Standard      
6. L’arabe Standard et Français      
7. Autres langues ___________________      
 
 
Précisez si tu vous êtes d’accord /ou pas d’accord avec les idées suivantes. 
 
  Je suis 
tout à fait 
d’accord 
Je suis 
d’accord 
Neutre  
Pas 
d’accord 
Je ne suis 
pas du tout 
d’accord 
1 il faut que les marocains apprennent deux 
langues l’arabe littéraire et le français. 
     
2 L’Arabe standard est le seul moyen pour 
conserver nos valeurs  religieuses 
     
3 L’anglais jouera un rôle plus grand dans  le 
développement de l’économie marocaine 
     
4 il faut que tout les marocains apprennent 
L’amazighe 
     
 
 
Avez-vous d’autres indications et remarques à faire concernant l’usage des langues au 
Maroc ou a propos de la situation linguistique actuelle au Maroc. 
________________________________________________________________________________  
________________________________________________________________________________  
________________________________________________________________________________  
________________________________________________________________________________  
________________________________________________________________________________  
________________________________________________________________________________  
________________________________________________________________________________  
________________________________________________________________________________  
________________________________________________________________________________  
________________________________________________________________________________  
________________________________________________________________________________  
________________________________________________________________________________  
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Appendix C4:   Language Attitudes Questionnaire Exemplar:  
Standard Arabic Version 
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Appendix C5:   Language Attitudes Questionnaire Exemplar:  
French Version 
 
 
